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	2014 Institute on High-Impact Practices and Student Success 

Campus Inventory for Pre-Institute Reflection and Institute Use




Please note that we are asking you to electronically submit the completed Campus Inventory to Kara Hawkesworth at hawkesworth@aacu.org by June 2nd.  We are not requiring you to submit data sets.  
Dear Campus Team Leader:

The Campus Inventory for Pre-Institute Reflection and Institute Use is designed to:

· help your team reflect on your campus learning environment, the composition of your campus community, student learning outcomes and achievement, equity, and the factors influencing the implementation and sustainability of high-impact practices;
· inform your team’s work to develop a concrete action plan while in Nashville; and
· help Institute faculty understand the context, constraints, and options that shape your team’s work.
We are asking you to collect and review data for your use.  We are not requiring you to share any of these data with us or other teams.  Most of the data suggested for use can be obtained through your institutional research (IR) office or assessment director. (Other useful sources include the HERI Freshman and Senior surveys, NSSE, FSSE, CCSSE, and CLA) 

It may be beneficial to have a conversation with those who will help you gather the information to ensure the usefulness of the specific data, given your goals for participating in the Institute. Collecting too much information may add unnecessary distractions and be less useful to your team and the Institute faculty who will consult with you. It will be most helpful if the data are given to your team in a user-friendly format (e.g., charts, graphs, and/or matrices that may include very brief narratives). 

We highly recommend that you meet with your team prior to the Institute to review the campus inventory, and to discuss goals and expectations. In our experience, teams that meet in advance of the Institute have more productive interactions within their group, with faculty consultants, and with other campus teams. 

Feel free to contact us if you have questions about collecting this information.  We are looking forward to working with you and your team members.

	Susan Albertine, Vice President

Office of Diversity, Equity, and Student  Success 

albertine@aacu.org 202-387-3760 ext. 800


	Tia McNair, Senior Director for Student Success

Office of Diversity, Equity, and Student Success

mcnair@aacu.org 202-387-3760 ext. 808




Kara Hawkesworth, Administrative Assistant

Office of Diversity, Equity, and Student Success

hawkesworth@aacu.org, 202.387.3760 ext.407

2014 Institute on High-Impact Practices and Student Success 
Campus Inventory for Pre-Institute Reflection and Institute Use

Institution Name:  
Widener University


Team Leader: Sharon Meagher

            I. General Information

1. How does your institution define student success?

Our institution defines student success by whether graduates have met the Institutional Learning Objectives (ILOs):

1.  Students will demonstrate the knowledge, skills, and scholarship appropriate to their major field of study.

2.  Students will be able to think critically and communicate effectively.

3.  Students will demonstrate attributes associated with professional and civic leadership.

4.  Students will demonstrate characteristics of responsible citizenship.

Our Faculty Council Student Learning Assessment has been charged with designing and implementing procedures for assessing these ILOs.  Progress has been made on the assessment of ILO 2 and ILO 3, with work to be begun on ILO 4 in AY 14-15.

2. Please review the text of your institution’s most recent strategic plan. In what ways is your work at the Institute linked to the strategic plan?

We just adopted goals and objectives for a new strategic plan, relevant goals and objectives include:

Rigorous Academic Expectations and High-Impact Educational Practices that support intended learning outcomes.

3. Expand the use of high-impact educational practices.

4. Improve high-impact educational practices and student learning outcomes.

5. Promote a university culture where academic expectations and high-impact educational practices are developed, supported and rewarded.

Dynamic Campus Environment:

2. Support and strengthen domestic and international university-recognized programs in order to engage students in global and multicultural activities.

A Diverse University Community that champions a culture of respect, civility, and inclusivity.

1. Continue to foster a campus climate that values multiple perspectives and experiences.

2. Prepare all students for success in a diverse and global society.

Scholarship by faculty and students that enriches learning and advances knowledge within and across disciplines.

3. Increase student participation in scholarly activities.

4. Increase collaboration between faculty and students in scholarly activities.

Civic Engagement that furthers the university’s national and global leadership in educating engaged citizens and in contributing to the vitality and well-being of the communities we serve.

1. Create and enhance institutional structures and processes to advance the university’s leadership in civic engagement.

2. Increase the scope and impact of curricular and co-curricular civic engagement activities.

3. Increase support for developing strategic reciprocal partnerships that enhance student learning through civic engagement.

           II. Your Campus Learning Environment

A. High-Impact Practices
1. Please identify the current high-impact practices that are being employed on your campus in the curriculum and/or co-curriculum. 
First-Year Seminars and Experiences – Currently most students enroll in Freshman Seminar, movement on campus to require for all incoming students.  Number of sections has doubled in recent years.  The Faculty Council Academic Affairs Committee charged a task force with reviewing the freshman seminar.   
Students also participate in Urban Excursions coordinated through student life.  These are all day Saturday trips occurring 4-5 days per semester to a Metropolitan area (NYC, Baltimore, Washington DC) that students and faculty travel to and from and spend the day together to fulfill learning outcomes for class. Student Affairs provides the organization and funding of the trip which includes transportation, lunch, dinner and logistical support by a Student Affairs professional. Small groups of faculty and students tour together and eat dinner and lunch in small groups while discussing plans, learning objectives and how the days experiences augment their course learning objectives.
Common Intellectual Experiences –The Common Freshman Experience debuted this academic year with all freshmen and a good number of faculty and staff reading The Beautiful Struggle by Ta-Nehisi Coates. In addition to discussing the book in class and writing about it, the Common Freshman Experience included film screenings and panel discussions as well as a visit to campus by the author. 

In the fall of 2014, freshmen will read Public Figures, by Jena Osman. Osman, a faculty member at Temple University, uses photographs and text to engage with questions of public space, history, and civic engagement in her work.  Public Figures looks at statues and monuments of historically significant figures in the city of Philadelphia -- often from the perspective of the statue itself -- in order to ask how we construct history and public space, what constitutes a “public figure,” and what contributes to the civic life of a city.  

 

Public Figures will be taught in all sections of ENGL 101 and will be accompanied by a range of exciting and academically challenging interdisciplinary programming throughout the year.  Our faculty will be asking students to think about what makes a public figure, what figures are left invisible or silent, and how does Widener’s special role as a metropolitan university in Chester shape our own ideas about public space, public figures, and civic engagement. 

 

We envision a year of asking questions, and more, from an interdisciplinary perspective, centered around reading, writing, discussion, and high-impact assignments that give students the opportunity to explore Philadelphia and Chester, and their own role as civically engaged scholars, thinkers, and leaders in these dynamic and historically and culturally rich urban areas.  Among the events planned is a visit to Widener’s campus by the writer, as well as collaboration across the faculty, administration, and student life and academic support units.

Assessment of this experience is integrated into the work of the English department. English faculty designed questions specific to ENGL 101 and the common experience to be included in the survey of all freshmen administered by the Office of Student Success and Retention, and faculty reviewed reflective writing submitted by all freshmen students as part of ENGL 101.  As a result of these endeavors, the following changes were made:  improved and integrated programming across student life, academics, and community engagement; changes in syllabus design; professional development around teaching the common text.

Learning Communities – Started in 2010 with Nursing and Engineering.  The program has expanded to include Honors, Science, Criminal Justice, Summer Research, and additional groups.  Assessment of this program has been done by student affairs – they have been collecting data related to retention and satisfaction.  Students in these programs have a 90% retention rate, significantly higher than the general student population.

Writing-Intensive Courses -  The Writing-Enriched Program at Widener started in 1999.  All students are required to take four WE courses.  Several different committees, including a General Education Task Force, The College of Arts and Science Assessment and General Education Committee, and the General Education Subcommittee have done some assessment of effective communication and student writing.  These groups have generated several reports that have been shared with faculty.  This assessment work has lead to a proposed revision of the criteria for WE courses that will be coming to the Faculty in the Fall and to the development of a common rubric.

Collaborative Assignments and Projects – There are many activities on campus that fit this description.  There is no coordinated system for assessment or sharing outcomes.

Undergraduate Research – Undergraduate research has a long history in the Science Division, it has expanded throughout the University.  Student Projects day is an annual event held on a weekday when all classes are canceled.  There is a director of undergraduate research, a faculty member who receives release time and who works with the Office of experiential learning and global engagement.  The University also has a summer research program that provides housing and weekly activities for all students conducting research with faculty over the summer.  This program includes an annual poster presentation for the students.  Most assessment is done at the department level.  The summer program has been published.

Diversity/Global Learning – There is an active committee in the college of arts and sciences that focuses on diversity.  Faculty frequently take students on trips abroad and some students take a semester abroad.  Trips this year include: Spain (6),  Trinidad (9), Netherlands (6), China (9), Honduras (10), Costa Rica (10), Germany (2).  The assessment of diversity and global learning was piloted in AY 13-14.  The Assistant Dean of the College of Arts and Sciences and the Assistant Provost for Teaching, Learning, and Assessment received a small grant to design and pilot a rubric; they gathered a group of faculty from departments with some diversity learning embedded in the curriculum and used the instrument on course artifacts.  The results of this assessment have been shared with the General Education Subcommittee but with no other constituencies as of this date.  
The university’s cultural immersion trips immerse small groups of Widener students in a culture and environment that differs significantly from the ones to which they are accustomed, creating that dissonance and discomfort that leads to substantial learning and personal growth.  Most cultural immersions are closely coupled with an academic learning experience and provide the “real life” opportunity to experience directly the vibrancy and dynamism of everyday life in the new culture.  All Immersion trips include academic preparation focused on understanding the broader global and societal issues being explored and their impact on everyday life in the new culture, significant daily personal interaction with members of the new culture, including service alongside members of the culture, and reflections each day and after returning to campus as a basis for discussing and making meaning of the cultural experiences. These immersions   can change the way students view the world and allow them to understand and acknowledge their own cultural lens and how it colors and influences their world view.   These experiences increase students’ openness to diverse perspectives and begin the process of developing global mobility competence in our students – that is, the ability to be at ease in and function effectively in vastly different cultural contexts and environments.  The program is run through student life.
Service Learning, Community-Based Learning – Widener has a strong service learning program and there is now a service learning transcript designation.  The process for approving courses for this designation include clear criteria that are shared with students.  Widener has extensive assessment in place as part of our participation in the Bonner program, this includes participation in the NASCE survey, information from the NSSE, and assessment coordinated by the office of Civic Engagement.  However, much of this assessment comes from indirect measures, and very little of it has been shared across campus.  The FC-SLA Committee created a subcommittee to assess ILO 3 in the hopes that data might be gathered from direct measures, and that a consistent plan and findings might be shared with the university.
Internships – Internships are used by many different majors.  Assessment is all done at the departmental level.  There is a new office that is working to coordinate internships and coops campus wide.  Career Advising Services (Jan Moffett) has been collecting data, but this has not been disseminated.

Capstone Courses and Projects – Most programs have a capstone course or project.  Some assessment work has been done by university level committees, and this has been disseminated to the faculty.  Departments also assess their individual courses.  In AY 12-13, a university-wide assessment of capstones was piloted.  Using the institutional rubric for effective communication and critical thinking (ILO 2), a group of faculty from across disciplines gathered to read a representative sample of written capstones from every school and college (except nursing, which currently does not have one).  The results were shared with the faculty in AY 13-14, and supplemented with conversations at the local level about teaching/learning and curricular design.  Comments were collected from faculty by the FC-SLA to inform future work, and a Bridge Week session on teaching synthesis was offered as a result of findings.
# # # 

a. If you currently employ high-impact practices, please briefly describe your assessment plan. How do you measure the success of high-impact practices in helping students to demonstrate achievement of learning outcomes? Are data disaggregated to examine inequities in student achievement?
Our assessment plan is driven by the Institutional Learning Objectives.  We do not assess High-Impact Practices, per se.  Each unit is required to submit an assessment report through WEAVE.  Units designate their own learning goals and objectives, which are often tied to accreditation and may or may not be fully aligned with the ILOs.  Units designate specific assignments or measures (direct and indirect) for those goals and objectives, which again may or not be aligned.  These measures may be High-Impact Practice-type assignments, but they are not measured as such, and courses are not specifically designated as “High-Impact.”  As should be clear, assessment is in the process of being integrated into a coherent system of gathering information, sharing, and acting, but it is not currently connected in an institution-wide way to our assessment work.  In brief, we do not measure student success in our assessment in terms of high-impact practices; we use them but do not know if they work, except indirectly through the NSSE (which is not disaggregated by department) and at the local level (through the WEAVE reports which may or not be aligned to our ILOs).  Finally, our data are not disaggregated to examine inequities in student achievement.  We have information about our students, and we have several initiatives in place to improve student success for underprepared/challenged students (the Office of Student Success and Retention at the institutional level, and then unit-level initiatives such as the Science Initiative for the Retention of Freshmen, or SIRF), but they have not been assessed (except preliminarily for SIRF) in terms of whether the High-Impact Practices deployed are contributing particularly to student success.

b. To what extent are students aware of the intent and expected learning outcomes expected as a result of participation in high-impact practices?
At the institutional level, we are focused on the extent to which students achieve the learning outcomes. The high impact practices are the means to engage students in progressing toward and achieving the learning goals and outcomes.   Student are aware of these opportunities from

· Website information for prospective students

· Widener Day programming for prospective students

· Programs encourage/require participation as part of the program of studies

· Part of advising 

· Campus programs :

· Senior Project Day

· Poster Sessions

· Undergraduate  and Graduate Research Symposia

· Global Learning Presentations

· Campus presentations on collaborative projects

B. Faculty, Staff, and Administrators
1. Are there incentives for faculty, student affairs, academic affairs, and other campus educators (e.g., librarians, instructional technology specialists) to share responsibility for creating a powerful learning environment that incorporates high-impact practices? Please briefly describe these incentives for collaboration.  If no incentives exist, go to question #2.

Various faculty grants, awards listed below.


Guidelines for salary merit increments.

2. What professional development opportunities are available for faculty, staff, and administrators that relate to increasing student engagement and the use of high-impact practices (e.g., how to develop effective programs, course structures, and pedagogies)? 
•
Pedagogical Innovation Grants

•
Interdisciplinary Circles Grants

•
Faculty Forums

•
Bridge Week-faculty and academic professional development

o
2014 theme-high impact practices

o
30 faculty-led sessions

•
Faculty Development grants

•
Provost Grants

•
Faculty Fellows Programs (SL and TLA)

3.  In the last five (5) years, have there been administrative consolidation, reorganization, or new positions created that could enhance or impede the inclusion of high-impact practices into the curriculum and co-curricular activities? Please describe them and how they may influence your work.

· Career Services office revamped to include co-op and internship support

· New Associate Provost for Experiential Learning and Global Engagement

· Civic Engagement Office
· Faculty Fellows-Office of Teaching, Learning, and Assessment

· Closing the Office of Pedagogical Support: administrative position was not filled after director left Widener

· Positions created within Office of Experiential Learning and Global 

· Engagement -- Coordinator of Undergraduate Research; Coordinator of Study Abroad and Study Away (position was transitioned to a full-time faculty member)

· Creation of Common Student Experience Coordinating Group (membership includes Gerry, Janine, Denise, Suk-Chung, and Arthur Schwartz)

· Civic Engagement Office includes a new Assistant Dean for Civic Engagement

III. Data about your Faculty, Staff, Administrators, and Students
Your campus IPEDS, NSSE, FSSE, CCSSE, CLA, and/or CIRP (freshman/senior survey) data may also be useful to you as you work to develop your campus action plan at the Institute. Faculty will be at the Institute and can help guide your interpretation of these data.

Below are suggestions about specific data to collect.  NOTE: Your campus institutional research or assessment director can help you gather this information.  The intent of gathering the data is to provide your team with information about your student body, faculty, student affairs staff, and administrators that is relevant to your Institute work.

Who are your faculty, staff, and administrators? (Disaggregate these data by race/ethnicity and gender)
· Demographic profile of your faculty, staff and administrators: See attached Widener University Inventory Faculty Information
· Number and percent of tenured and tenure line faculty : See attached Widener University Inventory Faculty Information
· Number and percent of full-time and contingent faculty (including non-tenured contract faculty) : See attached Widener University Inventory Faculty Information
· Standard course load for faculty and relative weight of teaching, research and service in the reward structure:  This information is not available, course load and weighting vary by school and college within the University and are not reported out.
Academic Programs and High-Impact Practices (please disaggregate data by race/ethnicity, gender and income status, if appropriate)

	· number and % of first-year students enrolled in developmental (a.k.a. remedial) and honor courses.  For 2013, with 710 incoming Freshman
Math 101:  185 students, 26% of 1st year students
Reading 101: 105 students, 15% of 1st year students
Honors Program: 66 students, 9% of 1st year students in English 103


	· number and % of students in high-impact practices  (e.g., internships, service learning, learning communities,  undergraduate research, first-year seminars, capstone courses, writing-intensive courses, diversity/global learning)

First-year seminar: 612 students, 86% of 1st year students; Urban Excursion, Fall 2013, 550 students, 77% of 1st year students
Common Intellectual Experiences: All freshman participate in a common reading

Learning Communities: : Fall 2013, 233 students.
Writing-Intensive Courses: All students complete 4 WE courses

Collaborative Assignments and Projects: This information is not readily available

Undergraduate Research: This information is not readily available

Diversity/Global Learning: 52 students went on trips with faculty

Service Learning, Community-Based Learning; AY 2013/2014 654 students enrolled in service-learning courses,  22% of undergraduates.
Internships: This information is not readily available

Capstone Courses and Projects: Seniors in almost all majors

· number of courses that incorporate high-impact practices

-This information is not readily available

	

	First-year enrollment information

· Admissions profile of the 2012-2013  and 2013-2014 first-year cohorts 

· Number of transfer students admitted in 2012-2013 and 2013-2014 academic years, if applicable

SEE ATTACHED Information: Widener University Inventory Student Information
Total enrollment information

· total UG enrollment in Fall 2013  indicated by 1st , 2nd, 3rd 4th-year, etc.


	· % full time and part time

	SEE ATTACHED Information: Widener University Inventory Student Information

	

	· 6-year persistence and graduation rates, for 2006-2012 cohorts
	· Year-to-year retention rates


SEE ATTACHED Information: Widener University Inventory Student Information
2. Does the disaggregated data indicate a different engagement and success profile (as defined by persistence and graduation, at the very least) for historically underrepresented students? Does participation and success differ among groups (e.g., participation in developmental courses, leadership courses, study abroad, learning communities, and honors programs)? How does your institution’s work address discrepancies in student achievement?

IV. Your Campus Team’s Work at the 2014 Institute
Answering the list of questions below will help prepare you for your work at the Institute.  You might consider responding to them in writing, which can serve several purposes including:

a) providing a point of departure for the team’s pre-Institute discussions

b) helping to bring out differences of opinion and perceptions of the task ahead;

c) pointing to areas that need attention as you develop your action plan; and

d) incorporating text from your answers into the action plan that your team will develop at the Institute.

1. How does the educational enhancement work you will pursue at the Institute address student engagement, equity, inclusion, and achievement of learning outcomes?
Widener University’s new strategic plan focuses on student transformation and success.  We are looking for the work at the Institute to help us develop a plan to leverage the current work with High Impact practices on campus – which is occurring in different parts of the University with little or no coordination and sharing of ideas and resources – to help us significantly increase the number and quality of high impact practices each Widener student is exposed to during their education.  We also hope to move this conversation into the graduate programs to build connections between graduate and undergraduate education.
2. What constituent group(s) (e.g., faculty, student affairs educators, academic administrators, and students) set in motion the work that you will pursue in Nashville? 
Faculty with the support of the Provost and student affairs dean and staff.
3. Describe the supporters and opponents of the work and their reasons for the perspectives they hold. What groups on campus have yet to hear about the work?
Because of the work on the strategic plan, HIP’s have received a significant amount of visibility on campus this year.  Currently most work with HIP’s is focused at the departmental level.  One of the major barriers is developing campus wide communication systems to increase awareness of what happens across the campus.  Most assessment information is not widely shared.  People who are involved are well informed, but that is usually a very small group.  We do not have any mechanisms for sharing institutional level data.

Another factor which is not quite a clear support/oppose binary is faculty are using HIPs; they just don’t define them or assess them as such.  Facilitating conversations among faculty that might situate their current work within the framework of HIPs might change the tenor and focus of the discussion.
4.  Describe the relationship between this work and existing campus programs/policies/structures.
We currently have several disconnected structures for promoting individual high impact practices.   We would like to come up with a way to connect ILOs to course objectives; learn and educate faculty on how to use and assess HIPs as means to fulfilling course objectives and assuring student success in meeting the ILOs.
5. Please describe the campus resources (financial, human, facilities, communication systems, technological, political) or other supports that will help you implement your Campus Team Goals. What resources do you need to increase the impact of your project and sustain it over time? Do off-campus resources (e.g. grants, community leaders) exist to help support this work?
With the new strategic plan there is an increased awareness of the importance of this work.  We anticipate having adequate support and resources to implement this work, however this will not be clear until we develop a plan.  
6. What internal and external factors might enhance or impede the implementation, evolution, and sustainability of your Team Goals? How might your team leverage or address these factors to increase the likelihood of your work’s success and sustainability?
· Factors enhancing team goals

· External -- Promotion of such efforts by AAC&U and other professional associations; focus of the government and accrediting organizations on student retention and graduation

· Internal -- University's new strategic plan and existing and planned student success initiatives

· Factors impeding team goals 

· External -- Government and media focus on reducing the cost of  higher ed, as greater use of high-impact practices can require investment of additional resources
· Internal -- Limited university resources, especially with downturn in School of Law enrollment
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