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tional experiences may ditfer c/enslderably from those of men,
even when they attend the same institutions, share the same
classrooms, and work with the same graduate advisors. Thi most
extensive longitudinal study of student development conducted
tadate concludes that:
{elven though men“and wdmen are presumably exposaed to
common {iberal arts curriculum and other educationa} pro
grams during the undergraduate years, it would seem that
thdse programs serve more to preserve, rather than to reduce,
stereotypic ditferences between men and women in behavior,
. personality, aspirations and achlevement.
Many factors, including familial and social expectations, ma,
contribute to the preservation of these differences. However,
faculty behaviors which express ditferent expectations for
women than for men students, or which lead women to teel their
academic and career ambitions are not as important as those of
men students may play a major role in limiting women studerfs’
development. =
Most facuity want to treat all students fairly and as lndlvlduals
with particular talents and abilities. Howevar, some faculty may’

Y

overlly—or, more often, Inadvertently—treat men and women ~

students differently in the classroom and In related learning

situtations. Subtle -biases in the way teachers behave toward

students may-seem so “normal” that the particular behaviors
which express them often go unnoticed. Neverthelesg, these pat-

terns, by which women students are either singled out or ignored

- because of their sex; may leaye women students feeling less con-

-fident than thelr male classmates about thair abllltles and their
place in the college community.

THE CLASSROOM CLIMATE

A\

"Although’ more dllllcult fo document than other areas we studisd, the
question of campus enviccnment and general ‘atmosphers’ Is no lass vital,
Not only do these intangibles affact-the educational needs and gosls of
‘women-... . but- they a!sc™ to-some ‘extent detarmine thou goals. Indeed,
since the campus climste. can help shupe a- woman's seil-concept,
@3pecisily duiing years of rapld devalopmental change, it cs affect not on-
Iy her acagemic choices anz ‘achievements, but aiso her ablilty to deveiop
the skllio shé will need in nrder to meet future academic and professional
challengae ” ("Tbe Education of Women af Oberlin,” pp 16-17)

[y .

Many. postsecondary Institutions have evaluated their policies
and practices toward women primarily in terms of legal issues
and requirements. More recently, however, a number of colleges
and universities have begun to recognize the importance of the in-
stitutional atmosphere, environment or climate—both within and
outside the classroom—In fostering or' impeding women
students’ full personal, academic and professional development.t
Indeed, as one study notes, “There is persuasive evidence that, in
selecting and reactlng to educational environments, females tend
more than males to be attuned to the persona! supportiveness of
these environments."””

Institutions as diverse as Oberlin College (OH), Haope College 4
(M), the University of Wisconsin, the University ot Delaware, Har-,

vard University (MA), Yale Unlversity (CT), the University of Califor-
niaat Barkeley. and theinstitutions involved in The Brown Project
(Barnard {NY), Brcwn’ (RI), Dartmouth (NH), Princeton (NJ), SUNY
at Stonybrook, and Wellesley (MA)}—to name but a few—have
conducted surveys and other research tc determine how ade-
quately the institution as a whole maets the needs of its women
students. Researchers are asking questions about how women
are treated in the classroom, the labnratory, the undergraduate
and graduate advising retationship, and in the less formal In-
tellactual exchanges that occur with faculty and with other
students.*® All of thase contexts may affect how women students
view themselves. They can encourage women's fuli intellectual
development and academic and career aspirations, or dampen
women's anergles and ambitions.

Although many persons and experiences can help shape the
campus climate, faculty attitudes and behaviors often have a pro-

i

e b o

found effect—especially for women students.® As Joseph Katz,
writes in Men and Women Learning Together. A Study of College
Students in the Late 1970's:

The newly raised consciousness ol women [students} is in

some respects fragile. In the intellectual and academic

spheres there Is still & tendency for women t8 think
themselves as not quite on a par with men ... there is some
indicatlori"that women are meeting the challenge creatively,

“but they also could use more help from their teachers. .

In part because of the Jisproportionate number of male lacult at
the college and university level, women may not always get this
help.” Severai studies indicate that men facuity tend to attirm
students of their own sex more than studenis of the other sex, )
and often perceive women students primarily as sexual beings
who are less capable and less serious than smen students.’?
Although these attltudes may be changing, a host of behaviors
which can convey such attitudes are still prevalent in the
academic setting. *

Both men and women faculty—even those who are most con-.
cerned~ about sex discrimination—may inadvertently com-
municate to their students limiting preconceptions about ap-
propriate and expected behaviors, abilities, career directions and
personal goals which are based on sex rather than on individual
interest and ability. For instance, some professors may b ibitually

.

FACULTY BEHAVIORS: SOME NEW QUESTIONS

Faculty, administrators, researchers and women students
thémselves® are beglhnlng to consider the importance of
facuity behaviors in creating an institutional “climate" that
fosters the full development of all students,.,ﬁnd to ask _
questlons such as the following: .
" ® Are women, studepts less likely to be called upon
directly than men- students? Do faculty tend to ask
women and rhen students the samie kinds of ques.
tions? Do they encourage women as much as men to
think for themse[ves? o ’
® N5 women students receive as fnuch informal feed-
back, encouragement or pralse as men for their
L academic efforts? -
©® Are women Interrupted more often than men during
*  .class discussion? Can this jead women.to feel that
thelr views are not belng listened to or taken as
serlously as thoss of their male peers?
© ‘Do teachers tend to make more eye-contact with men
whén they ask a question of theciass as a whole, thus
“racognizing” men and lnvifing responses from them?
® D3.professors often assume that women students are .
. uncertain aboui what they want to say (or parhaps,
» not saying much that is worthwhile) becguse women
may tend 30 state thelr classroom o oommente hesltant-
ly or ln “overly poilte!’ fashlon?
® Are some professors more iikely to remembe. the
names of theimen students Intheir clazses thar those
of the women? : A
® Are teachere g Hikely {o choose women Aas men for
- student assistants and to give them the same respon-
sibilities?
® Do soms piofessors inadvertently discourage worhen
from enrolllng in traditionally “mascullne" ma]ors or
~ from the “"iarder” subepecleltles?~ :
® Are graduate advisors ., 07e ilkely to, contact /nen .
students whan pubilcatlon, research, and cther pro-
fesslonal opportunities arise? Does this meke it more
difficult for v vomen than for men to sse themseives as
potentjat profe: sionals and Ccolleagues? . .
® o yome profeseors ust sexist humos to “spice up a
Gull subject” ot make disparaging commants about
women as a group? How does {his affect women in
tHe classroom? ’

-
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use<lassroom examples in which the man is always 'the profes-
slonai," the woman always the “client¥ or "p§tlent," thus making
it more.difficult for women to jmagine thernselves in professipnal
roles,* Men and women faculty atlke may ask questions and then
logk at men students only—as if no women were expected 1o res-
pond." Some faculty may tend to ask women “lower order” fa'c-
tual questions (“When did Wordsworth write the first version. of
The Prelude?”) and reserve “higher oerer" critical questions for
men" (*What do you see as the majds thematic diffarences bet-
ween the 1805 and the 185Q versions?™) Others may make seem-
ingly helpful comments which navertheless imply that women in
general are not as competent as men (I know women have trou-
ble with spatial concepts, but 1'!l be happy to give you extra
help"). Some professors may be unaware that thev interrupt
women more often than men students, or allow women (0 be easi-
ly interrupted by others in class discussion, .

In addition to subtle forms of discrirrination in classroom in-
teraction, more obvious behaviots can aiso create a chilling
climate. These may'include disparaging comments about women
as a group and the use of sexist humor or demeaning sexual allu-

o

sion (for example, a slide in an accounting class that features a i

bikini-clau woman ‘guaranteed to provide accurate meas-
.urements."”) .

Whether overt or subtle, differential treatment based on sex is
far from innocuous, its cumulative effects can be damaging not
only to individua! .;omen and memstudent? but also to the educa:
tional pgocess itseif.

HOW A “CHILLY” CLIMATE FOR WOMEN ,
AFFECTS ALL STUDENTS .

Women Students :

A chilling classroom climate puts women students at a signifi-
cant educatjonal disadvantage. Overtly _disparaging remarks
about women, as we!l as more subtle differentiz! befaviors, can
have a critical and lasting effect. When 4hey occur fre-
quently—eéspecially when they involve “‘gatekeepers” who teach
required courses, act as advisors, or serve as chaits of depart.
ments—such behaviors can have a profcund negative in"sact on
women's academic and career development by:

® dlscg}uraglng classroom participation;.

® preventing students from seeking help outside of class;

@ causing students to drop or avdld\certaln classes, to switch
majors or supspecialties within majors, and In some in-
stances even lo leave a given institution;

® minimizing the development o! the individuai colledial rela-
tionships with facuity which are crucial for future profes-
sional development; *

® dampening career aspirations; and

® undérmining confidence."

Instead of sharpening their intellectual abilities, women may
begin to believe and 4ct as thoug'h: .

?

<

® their presence in a given class, department, program or in-
stitutlon is at best peripheral, or at worst an unwelcome in:
tyusion; .

® their participation in ¢tass discussion is not expected, and
their contributions are not important;

® their capacity for fulil lntelleét'ual development and profes-
sional success is limited; and ’

® their academic and career goals are not matters for serious

. attent’~n or concern. . -

Men Students . J
While women students may be most directly harmed by an in.
hospitaole climate, msn students are also affected. if limited
views of womern are overtly or subtly communicated by facul'ty.
some men students may experiénce reinforcement of their own
negative views about women especially because such views are
confirmed by persons of knowledge and status. This may maks it
more difficult for men tp perceive women students as full peers,
to work with them in collaborative learning situations, and to offer
them infdrmal support as colleagues in the undergraduate or
graduate school setting. Moreover, it may hamper men's abllity to

.
-
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relate to women as equals in the larger worli of work and family
beyond the institution.”

HOW A CHILLY CLIMATE CAN INTERFERE WITH
THE EDUCATIONAL PROCFSS

In addition to its effects on individual women and men
students, a learning climate that subtly or overtly communicates
differznt expectations for women than for men can interfere with
the* educational process itself. 1f, for e<ample, it is taken for
granted that women are less apt than men to participate in ciass
discussion and theirinput is ei.her not sought, or overtly or subtiy
discourageC the contribution of half the class may bé lost If,
taculty reinforce student perceptions that some telds of study
are “masculine” and some “femining,” students may shy away
frém mdjors considered inappropriate Thus, departments and in-
dividual teachers may lose students of talent and potenti&, and
many students’ academic and career options may pe forec_losed.

WHAT THIS PAPER HOPES TO DO . *

This paper ‘is written 23 hefp taculty, students and ad-
ministrators become more aware.of the subtle—and not-so-
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" VOICES FROM THE CAMPUS*

(Continued from page 1) . / .
.ot T, L. - .
"I was discussing my work In &' public setting, when & professor cut
. me off and asked ma If | had freckles all over my body.” .
(*llustrative Problams”)

.
i

*! have not encc;bnmvd discrimination by faculty with‘regard to

classroom and scademic activities. | have, however, consclously

« chesen not to take particular courses with facully who have veputa:

tions ccncerning sexual discrimination. In this way, my scgpe of

avallable edUrseyork was lithited.” . . . {‘tl‘mm,p.ﬂ)
o .

N . D N
“No great work has ever been-attributad to any woman in®ny of my
[...] classes. Even & woman whq has shared the fams when:she Is
part of a leam has been passed oyer by lecturers ac ‘these
gentiemen’.” - - _{Harxard. p. 16)
* Y . '
“There Is still the fgeling that you can't [nvest time and Interest Iri
> women students &S you dn With men students hecaus® there is
uncertainty about the prolessional.commitment on theswart of the
woman studsnt.” . (Responseto Project Call for InfoTmation
.’ 4 fo\rmerfcculry member In nglyndlrlonal area)

... & dozen of odr classmates walkec out 17 mid-lecture aftor a Pro-
vessor of Surgery pinched the breast prosthesis of a mastectomy pa- *
tlent and then the breast of a'woman'radliolodlist, seying 'I'd likg to
bump into either of'you in an alevator any time!' From such ex- .
amples we learned how doctors freat our women petlsnts and ol
leagues, and how are we to view women any differently?",

. {Excerpts from letter to.th3ir dsan from group -
of women medical’studen{s who had Just recelved
. - m‘edlcal aegrees, asquoted in MLA, p. 22)

""One woman eamed high grades In a traditionaily male fleld. Her |

professor announced to a mostiy male class that this represented

an unusual achlevement 'for 8 women' and was an Indlicatiop, first,
“*hat the woman student wss probably not rsglly fémining, and, se-

tond, that the males In-the class were npot truly masouline, sinca

they allowed a woman o beat them." ., (MLA p.20)

“| could write a book Hut much of what Phave said IS still veryypalinful

to me. | would hope that the study you are doing will shed somé light

on these vety difficult problems becduse | am conyinced that we.nen

are belng short changed by our higher educationa! nstitutions ..."”

. s {Respons$e ta Project Cal for Information, R

formerdackity member in nontraditional area) -
¢ .

*The quotations thet appoarthrougﬁout this paper are'real gnd ze-

cent. Many come frora surve/s conducted by instiutidns
» themselves or by campus groups eatablished to evaluate ths institu-

tionat climate for women, Unjess otherwise noted, quofations come
from the sources listed i Appendix C. The fact that a quotation
comes from g given lﬁaqtuﬂon In na way implies that that institution
ls “chillier” for women tfhan other indtfjutions; to the contrary, it In-
dicates that persons on'ihat campus have soughit to Identify pro.
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- subtle—ways in which women and men stydents are often

treated differently, and to indicate specific actions they can take
to create a ledrning clifate that best fosters the intellectual
growth of all students. It will:

® identify a wide range of overt and subtle faculty behaviors

that can create a chilly l§arning climate; .
® identify classroom beha}iors of men and women students

that may elicit differentifl responses from faculty; ®
® ofrer specific recommendations which adinistrators,

faculty, students, and others can use to bring about greater
. awareness and change; and
® provide a list of resource materials including organizations,
‘researchers, a short bibliography, and an agenda for further
research. .

Information for this paper has been compiled from several
kinds of sources, including empirical studies of postsecondary
and other classrooms;* reports and surveys by ‘ndividual resear-
chers, campus groups, and postsecondary institutions; and in-
dividual responses to d “Call for Information” issued in conj
tion with this project. Because classraom and other exc
that occur in the college cohtext are in some respect
the everyday interchanges that o&cur between and mong, men
and women in the larger sociely, informaticn fromlthe growing
body of general research on men's and women's
nonverbal behavior has also been reviewed witi» an eye toward its
possible implications for clatsroom climate. The examples
quoted, or described in.this paper are actual incidents that have
occurred on campuses within the last.few years..

. & g
HOW"SMALL” BEHAVIORS /{CREATE A CHILLY
CLAS3800M CLIMATE
DEVALUATION, EVALUATION AND DOUBT

>

Ty

; 8A7,0ver more sshamed fo admit-that out, of-my desire 1o be.taken
aly, 882 physicist 1. was ‘eager 19’ avoid identiiicétion with other

1l sfudents who | felt coukt not be \Wkeh serioualy.”! .- 2

G e T (Evelymhox Ketier, Warklng It Out, p. 86)

o
.

A3

;

¥ .

5 .%%‘iw-’. 7 NS

B TS

Theold saw that “a woman must be twice as good to get half as
far as a man™ still contains a core of truth: our socliety tends in
many ways to value men more, than it values women, and to
assume thal men’s work and words are important, women's iess
SO. - N '

The general\tendgncy to devalue women and thsir work is ii-
lustrated by a well-known series o‘?&q‘st&dtes" in which two
groups of people were askad to evaluate particular items, sucn as
articles, paintings, resymes, and the Ife. The names attached to
the items given to each group of evaluators were clear.v either
male or female, but reversed for ‘each group—that is, what one

group believed was origirated by a man, tHe other believed was _

originated by a womar. Regardless of the items, when they were
ascribed to a man they were rated hjgher than when they were
ascribed to a woman. in all of these studies, women evalyators
were as likely as men to downgrada those items ascribed to
women. ) .
Another form of devaluation may occur when women exhibit
“behavior that is viewed as “masculine” rather than “feminine."
An ambifious male pre-law_student is viewed as behaving ap-

: nraprlatel)/ anc is likely, to recelve encouragement when he

speaks about wanting to be a judge; however, a female student
expressing "the, identical goal may be viewed with surprise,
perhaps as “odd,” ““'unfeminine,” “too striving,” ¢r “too am-.
bitious.” Thus, facully may view and respond to the same
behavior differently depending on the sex of the student. Males
who act dispassionately may be viewed as “objective” but
fernales as "cold.” if a woman, does exceptionally well, she may
be praised for“thinking Itke a man’—-a back-handed compliment
which implies that there Is ssmething wrong with "thtnklng like a
weman,” which she is. R
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The devaluation of Women's- accomplishments is exacer-
bated by the related tendency to attribute males’ success to skill
or ability but females' success to luck or ta lack of difficulty of the
task to be pg'fé?r:ed. In one study, for exampie, ddult tutors work-
ing with etetfientary school students who completed a pre-
established assignment wers most likely to tell high-achieving

*goys that they were compaetent, but to tell high-achieving girls

that the assignment was sasy. Thus, the cause for the ¢hildren's
Identical achievement was viewed very differently—simply on the
basis of the children’s sex.” Similar results are found in a number
of stud xamining the perceived reasons for success in avarie-
ty of tasks performed by men and women.® The attribution of suc-
cess to skill” in the case of men implies in part that men have
the ability to perform well or to improve upon their performance;
the attribution of success to “luck” or lack of task difficulty in the
case of women implies that their success is due to sxtermal fac-
tors over whicti they have little control, and which they therefore
cannot rely on for future achievement.

1f, as much research indicates§® young women internalize this
devaluation and “attribution” pfittern of the larger soclety, they
are likely to be especially prone to doubt their own competence,
and abillties. Indeed, women students themselves may be just as
fikely as males to downgrade “a woman's" academic work. In one
stddy, for example, women college students rated scholarly ar-
-ticles higher if they believed they were written by a man than if
they believed they were written by a woman. )

DEVALUATION AND THE POSTSECONDARY .
LEARNING CLIMATE -,

... (thie} instruétor 3poke in snide and dérojatory terms of ihe rojé of the
houskwives and womén(as not belng econonically uselul fo men) withouf
wxamining reasons why this méy hcve beeq so.”". " . TR

-e

Colieges and universities ideally provide an environment that

differgntiates betw&n students only on tne basis of merit. -

However, faculty afd students are not automatically immune
from the limiting preconceptions hetd by the larger society or
from the everyday behaviors by which different perceptions of
men and women are reinforced and expressed. To the contrary,
despite the increased enroliment of women students {n recent
years, college is often still considered a “masculine” environ-
ment where success depends on skills and abllities sugh as in-
tellectual argumentation*® and compete mahematics
wifich women are viewed as lacking. As with work in soclety at
large, academic wark done by men may be valued more highly
than that done by women; a woman student may have to outger-
m hgr male peers to be taken seriously by her professors.

Because many women may consciously or unconsciously
share society’s limited view of wgymen's abilities, some women
(as well as some men faculty) may expect less of thelr women
students—expectatlogs that in many instances may become self-
tulfilling prophecies. Moreover, although many women students
may begin their cullege careers with energy and ambition, they
may at the same time, have less confidence about their capacity
to achieve academic and professicnai success. indeed, studies

+ suggest that women postsecondary students are more likely than'

men tp doubt their abilities and to attribute their sugcess to luck

“or hard work rather than to skill.*As one professor notes:

- [Self confidence and the need for encouragement and advice)
is the primary area in which male and female s(t<ents differ
quite a bit . . . 1 had wornen students who were very bright and
who didn't pergeive of themselvas as such. Whereas | hac¢
men studen'ts Who were of moderate Capabilities and con-
vinced that their brilliance was going uniecognizec.”

Women studerﬁs may weli nave a special nesa for a college
climate that specifically acknowledges them as individuals and

* 'recognizes thglr abli ties, contributions and accomplis'im *nts.
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EXPERIENTES IN EARLY SCHOOLING .
"Women and men students are iikely to enter college with dif-

ferant educational histories—even If they have attended the .

same eleméntary and high schools. Ongoing research indicates,
for example, that elementary teachers frequently treat boys and
giris differently in everyday classroom interaction—often without
knowing that they do so.™ Primary school teaghers tend to:

® talk more to boys, ask them more “higher order” questions,

and urge them to “try harder” if they are initially unsuc:
cessful (thus imparting the message that they havethe abili-
ty to succeed);

® give boys specific Instiuctions on how to complete a project,

but show girls hcw to do it—or, do it for them; ]

® talk to boys-regardless of location in the classroom, but

often only to girls who are negrby; and .
® praise boys for tho intellectual quality of their work and
* criticize them for lack of form and neatness, but do the op-
posite for girls.» '

Although there are obvious differences between colleges and
elementary schools, some patterns of student-teacher interaction
established at lower schriol levels may help set the stage for ex-
pectations and interactions in the college classroom."

EXPERIENCES IN SOCIETY: EVERYLAY INEQUITIES
Small differential behaviors that often occur in,the course of

everyday interchanges—such as those in which individuals are

either singled out or ignored because of sex, race or age—have
been called "micro-inequities” by Mary P. Rowe, Special Assis-
tan! to the President at M.LT.* Each instance—such as a
disparaging comment or an oversight which affects only
members of a given groyp--may in and of itself seem tnvial, and
may even go unnoticed. However, when taken together
throughout the experience of an individual, these smail dif-
ferences in treatment cdn create an environment which “main-
tainfs] unequa! opportunity, because they are the air we

_breathe .. .and because we cannot change the personal

characteristic . . . that leads to the inequity."* .

EVERYBAY INEQUITIES IN THE POSTSECONDARY SETTING

Such_"eve;yday inequities"” can intrude into the postsecondary
setting, and can “tcul the proces(s] of education"* for women

students. A racent analysis which identifies types of incidents ,

women in postsecondary education consider discriminatory,
found that “contrary to... initia) expectations that by far the
greater number of reported incidents, would involve direct and
overt discriminalion.. an gqual or greater number concerned
subtle forms of discrimination, wjrich the women involved found
as trying and inequitable in their own way as more outrageous or
overt discrimination.”*® In fact, subtle andlor inadvertent in-
cidents can sometimes do the most damage, because they often
occur without thg full awareness of the professor or the student
When they oc in the classroom, or ip related learning situa-
tions, everyday inequities can indeed greate a chiliy climate for
women, * ' ’ =

EVERYDAY INEQUITIES IN INDIVIDUADNST/'| SNT-TEACHER
INTERCHANGES ., - !

In individual interchanges with twb students, a professor disap-
pointed in a mAte student's project might say. *Your work 1s inex-
cusabiy sioppy; you'll never make it that way!" However, in exact-
ly the same circumstance, the professor might say to a woman
student: ““My God, you're as incompétent as mj yife! Go home
where you belong!"* The woman student to whom such a
“trivial” comment has been made may find herng\:pset.
angry—and perhaps truly doubtful about her competenca. She

may aiso feal confused, because what Seems a “petty” incident

has sparked In her such a strong response. Her proféssor, mean-
while, may be suite unaware chat his comment has linked her
academic performance to her sex by communicating a perception
of herfot primarily as an Individual learner, but 2s a woman who,
like “all women,".is of limited inteliectual ability, operagng out-
side of her "“appropriate” sphere, and likely to fail. (lHdeed,
women students—uniike men students—are too often seen as

.- .
anonymous members of a group fror) whem certain behaviors
can be expected, rather than as individyals with unique com-
petencies)

Because everyday inequities usually occur without either
party's full awarerness of exactly what has happened, they are
often difficult to identify and to change. Especiatly when they oc-
curin the college context, they can have profound cumulativé and
lasting ramifications such as: .

© distorting a teacher's.and student’s evaluation of pertor

* mance with preconcelved expectations about women's
abilities. For example, computing a math problem (“Women
aren't good with . oers"), writing a thesis ('[Women have
trouble thinking c..tically”), or doing a lab experiment
{'Women are cluinsy with lab equipment”); -

©® provoking and reinforcing expected bshaviors that are of
negative value in {He academic setting (“Wornen tend to
Qver-react, women can't handle criticism.’’) Often when one
expacts a particular behavior one may unconsciously en-
courage it or allow it to occur; :

©® using up women students’ energles in conflict, anger, and
solt:c}_ogbt ("Why am | so upset? Maybe I'm really not up to
colicge work.”); and ,

® provoking feelings'of helplessness, especially when there

’ are no channels for dls:’gsslon and no appropriate actions
“or remedies available. .

r

THE POWER OF WORDS ' .

; 3

. .. o “~ o a‘—" R .
“ .. in ctherclasses they hear women described as ‘fat housewives,' ‘dumb
biondes,’ as physically ‘{l_rry; as ‘brosas,’ ‘chicks,’ or 'dcmn," dopm._-tl;;g

ocnthe age olltho speakey. L

jOne instructor in_particular. .. when we were reading.novels . .'; would.
make suclhcommen’s as ‘Well, you glirls probably found this boring’ oréYou
women.wouldmt un.érstand this (peling that men_have.' Alter & while |
bagan fo fsel depressed while attending this class and listening 1o his
disparagements of women. It inspires in one & fesling of vrorthiessness."
T L U7 0 - {Femaie; Humanities, Barkelsy. p. 139)
i T et e T
“Class time 13 taken up by some professots with dirty jokes which . . . often
happen 10 be Uarogatoly to women (l.e. relerfing toa woman by a part of her
anatomy, poriraying” womeh -in jokes- ps Simgleminded or :teases,
showing : .”women as part of the ‘decorafon’ or a slide).". * -
“7, 7, - (Response to Project Call fof Information, vetatinaly student) .
*{l] saw & slide show Ik{Course X) on computers which had female m
. Iinbikinls standing next to computers and the narration of the film incl
comments such as ‘Look et those measiorements,’ etc., Quite sexist (and'a
little pross, also)™  * - - (Male, Physical Sciences, , 9. 102)

s
Za .

2 . ~ B - Tt Y e
Maty professors, while admitting awarsr=s« of sex stersotyping language,
olten justify their continued use of these labels. Frequently, they Joke about
thelr continued male chawvinism, gs though their admission serves as an
exoneration for x continuation’of sexism.” ~- ¢ A VU

oo B * . _(Female, Natural Resources, m, p. 131)

[ N -% .

“One memorable.instructor (whose- course ivas required of all graduate
students)regularly informéd each naw generation o/ graduate students that
ywomen were nof 4000 for much of anylhing but sexual exeicises. He en-
foyed going . into-graphic description-of the trials and tiibulations of &
fourney taken with a group of students during which one female experiénc-
ed the onset of menstruation. "“Blood all over the demn place,’ our g:rofesscr
told the cluss, ‘had io hike miles out of the canyon to find wadding to stut!
inherc..." *@ Lt o - ».9)

“Every tlmq ten my advisor about my dissertation, he says, ‘O, that's a
very importantissus for woman,' My, thesis involved issues which sre Impor-
tant for.both men and women but hie persists in relatlig to me as a woman,
rather than &s a serious. student, es it the two wese intompatible.”

- R -, - (“lustratiye Problems")
“Centain instructors in the departrnent are known for making sexist fokes,
and haying rather sexist attitudes, so It allects my rapport with them, but |
don'’t thinkIf has aifectec the essignment of grades or of course
assignments,” - . ¢ {Female, Biological Sciences, Garkgley. p. 105)
“I have yet 1o hear 2 professor comment on'the daily appeararice of & male
colieagus. | have ';et 4 go through & waek withoit some comment pertain-
ingto my sppearsnce’” - 0T T e (Havard, p. 8)
RS ‘ ' v’ . . -
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Overtly discriminatory comments on the part of facuity are still
surprisingly prevalent These comments are often inten-
tional—although those teachers who engage in them may be
unaware of their potential to do real harm. They may occur not on-
ly in individual student-teacher Interchanges, but also in
classrooms, office consultations, academic advising situations
and other learning contexts. v

There are some indications that overtly sexist verbal behavior
on the part of faculty may be most concentratad in those fields*
and institutions where women are relative newcomers, gnd that it
often increases in both intensityend effect at the graduate level.
(Ifor a discussion of the special problems encountered by
graduate women and by women in traditionally mascutline fields,
see pp. 10-12) . .

The invidious nature of such comments can perhaps best be
understood by comparing them to similar racial remasks. Few, if
any, professors would make disparaging comments about blacks'
seriousness of purpose or academic commitment, or use racist
humor as a classroom device. (In order to experiencé’ the
derogatoty nature of such commeénts, the reader may wish to '
substitute the word “black” [or other minority] in the examples
that follow): .
©® comments that disparage women In geners!, such as

habitual references td "fQusy-body, middle-aged women,”

statements to the 'effect §hat "women *are mo good at
anything,” or the description of a class comprised solely of
women as a "goddamn chicken pen."”

® comments that disparage women's intellectual ability, such
as belitlling women’s competencies in~spatial congepts,
math, etc., or making statements In class d.scussion sucf®
as “Well; you girls don't understand . .."

® comments that disparagé” women's seriovshess andior
academic coramitment, suth as “l know you're gompetent,
and your thesis advisor knows yqu're competent. The ques-
tion in our minds i3, are you really serious about what you're
doing?” or “*You're so cute. | can't see yQu as a professor of
anything."” )

¢ comments that divert discussion of & woman student's work
toward a discussion of her physical attributes or ap-
pearance, such as cutting a student off in mid-sentence to
pg‘aise her attragtiveness, or suggesting that a student's
sweater “looks big enough for both of us.”" (While such com-
ments may seem harmless to some professars, and may
even be made with the aim of complimenting the student,
they often make women upcomfortable becaus?2 essentially
private matters related primarily to the sex of the student are
made to take precedence over the exchange of ideas and in-

formation.) .o
@ comments about women facuity that define them in terms of

their sex rather than thelr professional status (e.g., "It must

be that time of month") or that disparage thelr professional

accomplishments, such as greeting the announcement of a

female colleague's book with "Aftar all, it's only her disser-

tation, and you know her [presumably, male] advisor must
have written most of that." (Such commenis can be
especially damaging, since the attitudes and behaviors of
women faculty,’and of male faculty toward them, is often

"the most direct evidence avaliable to students of both

sexes of what it means to be a professional women in our

gociety."®) . .
® comments that refer to maies as ‘‘men” but to females as

"girls,” “gals," etc. rather than “womsn." This non-paraliel

terminciogy implies that women are viewed as simil~r to

children and thus less serious or capable than men.

® commaents that rely on sexist humor as & clsssroom device,
either “Innocently" to *'spice up a dull subject¥’ or with the ¢
conscious or unconscious motive of making women feel un-
comfortable. Sexist humoY can range from-the blatantly sex-

usl, such as a physics lecture in which the, effects of a

vacuum are shown by ch2ages in'the size of a crudely-drawn

woman's “boobs,'" o7 the depiction of women in anatoiny
teaching slides as Playboy centerfolds, to “jakes about

-
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detiﬁg. about women students waiting Yo be called by men,
etc.—i.e., the usual fooling around which relies on a certain
bad taste (usuaily depicting women 19 a sexual context
which is typically derogatory) in order to creale a lively at-
mosphere in class.'"** -

® comments that disparage scholarship about women, or that

ridicule specific works because they deal with women's
perceptions and feelings. Such comments can reinforce
students’ parceptions that what men think, feel and do 1§ im-
portant, while women's roles, actionsgand feelings are not
worth'learning about. .

Often, faculty feel that overtly sexist comments and related
behaviors are trivial, or "facts of life -—accepted and harmiess
features of evgryday Conversation. In some instances, teachers
may simply speak out of habit with no .l intent. In other. in-
stances, however, teachers themselves may be upcomtortable
with women students, have a restricted view ot women's ab:ities
and roles and/or be consciously or unconsctously hostile toward
women. Some teachers may unkfowingly use sexist humor to
relieve their own anxieties or hostilities. .

Just as they may arise frcm several motives, overt comments
dispagaging to women may be intended to serve a variety of pur-
poses. For example, sexist humor may ostensibly be designed to
foster colleglalaijy between a teacher and the class. However, it
may have the opposite effect on female students: sexist humor
and other overtly disparaging commients may in fact ahienate
women students (and some male students as well) and thus
directly affect the climate of the class as a whole. As a women's
caucus at one western universily notes, “The phychological
ungdernining of . .. female students’ conf{dence and self-esteem
is ritualized through sexist jokes and comments . . . This patroniz-
ing of female students, in both its subtle and gross forms, im-
pedes, if no' destroys, intellectdal exchange between female
students and male faculty members (and female faculty members
who have adopted the same posture)."*

Some facuity may aiso mtentionally (or madvertently\) use sex-
1St comments, and/or inappropriately personal or sexual
references, in order to annoy or distract women, or to trivialize
gvomen's contributions, especially in circumstances where perfor-
mance is being eyaluated.® (This*ﬁort of behavior is often
reported by professional women, anesa!so by women graduate
students, one of whom, for examgle, cites veing distractedpy a
male examiner's inappropriate comments in tne middle of an oral
examination.*’) ’ .

Whether or not their intended purposes are “innocent,” sexist
humor and overtly sexist comments can interfere with classroom
learning and have negative effects that go far beyond the im-
mediate classroom or related leagning situation.

¢ »
THE‘QLASSRQOM'S SILENT LANEUAGE

“What | find damaging 'and disheartening are the underlying
attitudes . .. thy surprise | see when @ woman does well In an exam~the -
cendesconding smile when she doesn't.” -

(Female, Physical Sclences, Barielgy, p. 126)

“There are reporis that & few feaching assistants suggest tq their
Isborrtory classes that glrls oot work together as pariners, decauss of a
presumed lack of ease with handling equipment.”’ .

. » (Chair, Department of Physics, Beike'sy, p. 40}
“I have witnessed Ioﬁule students In two Jower division courses lreated as
omnaments—as if they lacked any semblance of Intellectusi upncl{y—-bolh

occeslons.by Mhle Instructors’’ . !
{Hale, Soclal Sclegces, Derkeley, p. 130)

Like verbal behavior, nonverbal and other behaviorscan also
help shape classroorh climate. A professor's nontverbal behavior
can signal inclusion or exciusion of gro p members; indicate in-
terest and attention of the opposit 3; commwnicate yxpectation of
students’ success or failure; and foster or impede students’ con-
fidence in their own abilities to learn specific tasks and pro-
cadures,




.

" General studies of nonverbal behavid? show that women may
be more sensitive to nonverbal cues than men are.® Consaquent-
ly, women students are especially likely to benetit from behaviors
that recogpize them as individuals and encourage them—for In.
stance, making sye centact and nodding. Additionally, women are
very apt to pick up on “mixed signals"—such as verbal en-
coursgement that Is coupled with nonerbal behavior which in-
dicates 2 lack of Interest or attention (moving away, looking
eisewhere, shuifling papers).

Or-arvations of classroom interactions,® as well as general
/swales of nonverbal behavior in evaryday Situations, indiéate
* that girls and women often recsive and ,give different nonverbatl

cue3 than boys and men do. Thesa differences may well arise
from ditferences in the perception of ability, value and status
traditionally assoclated with men.and womer.* As mentioned
previously, classroom observations at the elemeritary ievel show
that teachers more frequently talk to boys no matter where thay
are in the classroom, but to girls only when they are nearby. Thus,
boys tend to command active teacher attention regardless of
closeness to or distance from the teacher, while girls do not.*

Moreover, patterns of male-female !nteraction typical in society

at farge may well be carriec- over into the classroom setting. For
xample, both in and out of ciass, men tend to claim more
hysical space than wcmen (e.g., outstretched arms.wather than
,arms folded, sprawling posturé, etc) to make greater use of
asserive and attention-getting gestures, to maintain eye contact
rather %&n—lrzvert their gaze, and to use touching as a way to

. assert power or dominance.®

- Faculty may treat men and women students differently in the
following manner: . . )

© making eye contact move often-with men than with women,

so that individual men students are more fikely to feel

L

recognized and encouraged to participate in class. (One .

teacher, for example, concerned because few women took
part in discussion, learned from her students that she tend-
ed to ask a question and then to maks eye contact with men
oni}, as If only men students were expected to respond.)
® nodding and gesturing more often in response to men's
.Questions and comments than to wom®n's.
© modulating tone (for example, using a-tone that com-
munlicates interest when talking with men, but a pa!ronw
.or impatient tone when talking with women). .

® assuming a posture of attentiveness (fcv example, leaning.

forward) when men speak, but the opposite (such as looking
at the clock) when women make comments.

® habltually choosing a location near mer students. (Proximi-
ty in the coljege classroom may invite comments primarily

from those sitting close by.) .

® excluding women from course-reiated activities, such as
field trips, or attempting to discourage their participation
 because women an: “too much trouble,” etc. {Such exclu-
sion Is illegal under Title IX.«) -
® grouping students aecording to sex, especlally in a .way
which implies that women students are not as competant as
or do not have status equal to men. Women students, for ex-
ample, have reported that some teachers Insist there be no
allwomen lab teams because women cannot handle
. laboratory equipment on thelr own. (Other professors may
group the women togather+so they can help each other,"” of
so that they "dQ't delay the men.") Some women have
reported certain professors instruct male medical students
to “scruts” with the facuity bui women medical students
>with nurses.® These.kindg of arrangements may not only
lead women students to bt their competence, but also
preveht women—{or whom “hands-on experignce” can be
especially important igbuilding contidehse*—from learning
as much as men stuq}ms. ' :

* it men students are expected to—and do—take over lab
procedures, women are likely to be observers rather than
participants. ’ -

*scrub” sessions ray serve as _Informal learning cir-
ct mstances from which women are excluded as learers

e -
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and simultaneously *put in their place” as support profes:
sionals in the traditigpally female field of nursing rather
than as full colleagues. . -
® favoring men in_choosing student assistants. | many in.
stitutions, men are still more likely than woRTen to be chosen
by faculty for these positions,* which can provjde dtudents
contact with faculty and opportunitles for learning new
" skills and bullding contidence. Moreover, such course-
related work experience with faculty can play a cruclal role
iresponsorship for jobs and admission to graduate and pro-
« fessional progfams.»
©® glving men daetalied instructions In how to complete a par-
ticular problem or fab assignment in the expdctation they
will eventually-succeed on their own, but doing the assign.
ment for women—or allowing them to fall with less Instrue:
tion.» . .
© allowing women to be physically “squeszed out” from view-
Ing a laboratory assignment or & demonstration.* This sort
of physical exclusion can interfere with women students’ op-
portunity to iearn on their own. . B
' ® making direct sexual overtures. Direct sexual harassment by
faculty can lead women students not only to feel threatened,
but also to perceive that they are viewed by faculty primarily
in sexual terms, rather than as I iividuals capable¥of
scholastic and professional achievement. (For a discussion
of sexual harassment by faculty~and its effects on women
« students’ self-esteem and academic and career commit-
ment, see Frank J. Till, Sexual Harassment: A Report on the
. Sexual Harassment of Students, NationatAdvisory Council
on Women's Educational Programs, August 1980 and “Sex-
ual Harassment: A Hidden Issue," Project on the Status and
Education of Women, 1978, listed in the Resourte section of
this paper.)

. /
SUBTLE MESSAGES IN CLASS
PARTICIPATION PATTERNS )
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“My high school ymmm ied fo bo the beldites: and mast talkative:
students in.cipss. Whes'we got r churing our Tirst vacation from col-:
provdin ﬁml?idm:dm“” o 11/ 9 1“” m‘w maes "u:w
their classes: . 1 90 10 e pres woman's college).

and women sre notetal reficentthers.”. ., . - - |

;- fauole rom intem at NIE coloquiur, Washiagion, OC. 1961)
*In mixed-sex classioosis }t e otten exireinely dillicult for femalés fo talk,
#nd ever more difficint for teachers 10 provids them with the opportusity.
This Is not because teachers are supremely sexist beings, but because they
are goverried by the 3ame ruies as evecyongelsd,”. ~ - - o
T Uit - 0 (DaleSpender; “Don't Talk, Ustent"
-0 de imes Edicational Suociacisal Y1178, p. 14)

“A prolassor repeatediy cuts off womeh while 1 the middie of angwiéring In

oLk - (Haoand, p- &)

class, He rarely does this to mer, S
,l‘_"»‘j(:u’”, ST T .

“In cluiu.lixporlmm mysel{ as & person 10 L' laken Jightly. in one

seminar, | was naver allowed to finish a santence, There seemed o be &

tacit understanding that | never had ar:thing 1o u(y.'.( N )

€
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Subtie and inadvertent differences in the ways faculty treat
men and women studants can dampen women's participation and
lead them to doubt the value of thelr contributions. In mixed-sex
college classrgoms, even the brighest women students often re-
ough they may submit excelient written work and
will frequently &pproach a teacher privately after class to follow
up on issues raised earlier.* Indeed, it has com3 to ba {aken for
granted by many faculty and students alike that men will usually
dominats the discussion in college classrooms, and many resear-
chers haye confirmed thet women students are less likely to be
verbally gressive {n coggucational settings.* Aithough
women's sildgce cah put them at a considerable disadvan.
tage—not only ¥gan academic but also in a career setting—only

recently has the pattern of less participation by women become a ¢

maéer for concern and research. o
<
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In many classes, women postsecondary students are called on
.less often than men studants,'” and some women simply ramain
silent. However, as mentioned earlier, those women studerits who
do make aneffort to participate may find that their comments are ;
disproportionately interrupted by teachers and by male

classmales, andlor that faculty ase less likely to develop their

points than those made by menstudents.** Cumalative classroom
experiences such as these can contsibute to women students’
feeling and actipg-as though their opinions are of little impor-
tance—neither sought out nor listened fo. .

Factors that may make it difficult for women to participate in
class, but that may occur without the full awareness of either-
students or faculty, are discussed in the followjng sections. They
include: ,

\0 everycay inequities in the ways men and worien

. talk—especially in task-oriented group situations—that
may be carrigd over into the classroom;

@ faculty behaviors in initiating and managing class discus-

< sion that can inadvertently reinforce these patterns and
disccurage women's panlclpation

7 ® features of the co!lege classroom as a "masculine” and

competitive settmg for discussion that can put some women
students at a disadvantage; and

" @ characteristics of women's classroom “style"—as con-
trasted to that of men—which may lead women's comments
to be taken less seriously than men's.

EVERYDAY INEQUITIESJN TALK THA‘I’ MAY BE CARRIED INTO
THE CLASSROOM®

Despite the popular notion that in everyday situations.women
talk more than men, studles show that in formal groups contain.

ing men andwome
# men talk more .an womer;

@ men talk for longer periods and take more turns at speaking:

@ men exert more goritrof over the topic of conversation;

© men interrupt wolnen much more frequently than women in-
terrupt men;* angy

® men's interruptiohs of women more often introduce-trivial or

Inappropriateiy p rsonal comments that bring the woman s

ind or change its focus.*

en talk more, but what men say often carries
more welght. A suggestion made by a man is more likely to be
listened to, credited to him, developed in further 9!scusslon and
adopted by a group than the same suggestion made by a
woman. $2 6 (The difficuity in 'being heard" or "having thelr com-
ments taken serious (y has often been n 1‘bed by women In.profes-
sional peer groups Is strikingly similar to those cited b)‘ some
women ccliege students.)

All too often neither iaculty nor students are aware of these
patterns of behaviot—and it is then that they can ddThe most
hartn. Without knowlng precisely why, individual women students
may come to feel,and to behave as though’they are marginal par-
ticipants in the academic entesprise.

WAYS OF CONDUCTING GLASS DISCUSSION THAT CAN
DISCOURAGE WOMEN STUDENTS o

[} d M

“Two of the nmmd prolusors in my dopmmm W the male

graduste $1Udents’ names but somenow have trouble rgrfiembeting women
gud:mdmts’namn... st (“Ifpstrative Frobhms )

“Some pro mwmmwy vse uxlsl terminology {for exemple,
Felerring to women In-thelr 20's 28 Pirls, or saying *You call In a pathologist
and be lahes the apecimen’ ..",t ngcf the Impression th:are are no women
pmlmloulc  the world.”"

lﬂnponn fo Project cm Ior Informctlon, velerinary student)

¢ - 2

“if la] women M'l undommd uamhlng. un s dismissed. I! (a] mate
do«n't undcmnd. e gols further attention.
A .lmmmmws:m Fropram, Backeigy. p. 59)

-/'Womon mukd quomons an Dot answered, 30 women havs stopped

MIWM &" -
{Health snd mdlcll Sclences Program. Betkaley, p. 56)

3 - L4

“Professors (ali male) consistently cafi statisticians ‘he.' One has sald three
times in class "the statisiiclan of the future will wear & minl-csiculstor on
Mg belt,’ even thouph ond hall of the ciass qre women'tralning to be statistl-
clgns.” a (Femals, PhyslcalSclonu:.h:yhy p.131)

“Women are addressed by 1irst names, men by their jest,”
" (Health and Physical Sclences Program, Berksley, p. 59)°

“If {the} instructor cen't answer qunllor:s {he or she) says, ‘You girls don t .

understand."” (Hnnh lndPhy:lca_l Sclences Program, Beckaisy, p. 5

.. many women, npoclcllv undomraduam. are dluourogod by the
pmdomlncmy masculine pponouns in refercnce to boti student and fecul-
ty. It seems like’ & small t8ing but Is pervasive and influential.” «

. {Famale, Physicsi Sclences, Berkaisy. p. 106)

hY
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Teachers tn’emselves may Inadvertently reinfcrce women
students' Mnvisibility,” andior communicate different &xpecta-
tions for women than for men students. Faculty behaviors that
can have this effect* include but are nat limited to the following:

® Ignoring women students while recognizing men students,

evan when women Zlearly voluntesr to participate in class.
(This pattern, which may 1sad ir.dividual wemen students to
feel “'invigiblie,” parallels the experiences of many women in
profeseional meetings or other formal groups, who often
raise thelr hands to no avail wifle man after man is recogniz-
ed by the‘chair.)

¢ calling directly on meh students but not on women studsnts.

Male facuity, especially, may tend to call directly on men
students significantly more often than on women students.*
This may occur because faculty unconsciously presume
men will have more of value to say and/or will be more eager
to speak up. Sometimes, however, faculty may wish to “'pro-
tect” women students from” the ,“embarrassment” they
assume women may feel about speaking in class, and thus
simply discount them as participants.

® calling men students by name more often than women

students. Sometimes faculty are surprised to discover that
they know the names of proportionately mor¢gmen students
than women students in their classes. Calling a student by
name reinforces the student's sense of being recognized as
an ln/dlvldual (Students of both sexes should be addressed
Jin “paralle!” terms . . . Jast names for both, or first names for
-both: Calling men by last name but women by first name im-
pﬂes that women are not on a phr with men 3s adults or as
future professionals.) YA

© addressing the class as if no women were present. Asking a

questiorywith “Suppose your wife .. ." or *When you werefa
boy..." “discounts women stugents as pofential con-
tributors.

® “coaching” men but not women students in working toward

a fuller answer by probing ‘for additional elaboration or ex-
planation (for example, “What do you mean by that? Why do
you see it as a major turning point?*). This pattern, which
has beeg Identified at the elementary level,* may com-
municate to the male student who is engaged In dialogue
not only that his point is important, but also that he has the
ability to answer the uestion, and can sycceed if he tries
" harder. If women are not “coached,” they do nate-get the
same reinforcement to respond to Intellectual challenges.
¢ waiting longer for men than for women to answer & question
before going on to.another student. Studies at the elemen-
tary level indicate that teachers tend to give brighter
students more time to formulate a response. Initial obser-
vations by researchers suggest that this pattern may afso af-

——fect tez -hers' Interaction with stydents on the basis of sex.

If so . tnay both refiect and felnforce women studegts’
class .:m,‘ reticence. Like !nterruptlng women, gh}‘%

women less time to answer a question may subtly com
municate that women are not expected o know the answer.
(Men's silence following a question may be more likely to be
perceived as due to reflection or to the effort to formulate an
answery women's to *shyness” or lack of a suitable
respon v




¢ Interrupting women students (or allowing them to be
disproportionataly Interrupted by peers). As discussed
previously, this may seem s¢ naturai that it may be *invisi-
ble." However, it may lead some womeén to wonder about the
wotth of their comrents, andior to withdraw from attempts
to participate in class. ]
% asking women students questions that require factual
answers (iower order questions) while asking men questions
that demand personal evaluation snd critical thinking
(higher order questirns). Such a pattern presumes, and subt
lv communicates to women students, that they may not be
capable of independent thought. -
responding more gxtensively:to men's comments than to
women's comments. This pattern may be exacerbated
_because men students may also be more likely 10 pay more
atteniion to and to pick up on each other’s comments, but to
* overlook those made by women.* Thus, men students may
receive far more reinforcaraent than women for intellectual
participation.

o crediting men's comments to thelr “author” (“...as Bill
pointed out") but not glving authorship to women's com-
nfents. Giving authorship is a way of proviging acknowledge-
ment, praise, and reinforcement in the course of developing
a point. Women are likely to be especially discouraged if
authorship of their comments or suggestions is given to
male spe#kers who restate cr geveiop women's statements
as though they were thair own.

¢ making seemingly heipfu! comments which Imply that
women are not as competent as men. Comments such as 'l
know that women have diff{culty handling this equipment,
but I'll be glad to help you after class" are likety to reinforce
the individual student's and the class' perception that

« she-—and perhaps women as a group—are deficient in some
skills. Moreover, they may imply that some fislds require
"masculine™ skills and women who choose them are apt to
ensounter inordinate difficulty.®

® phrasing classroom examples in a way which reinforces a

~ stersotyped and negative view of women's psychological
traits, such as a description of a female character in
.literature as “'typically weak and irrational.”

*-using classroom examples that reflect stersotyped ideas

about men's and women's soclal snd professional roles, as .

when the sclentist, doctor, or accountant is always “he,”
while the lab assistant, patient or secretary is always "she.”

© using the generic "he™ or “man* to represent both men and
worm:an, as in *“When a writer Is trufy innovative, what criteria
can we USe to measure his achlevement?” or *Besides men
who can organize well and think cleariy, what other essen-
tlals ara needed to bulid an industry?"" .-

® reacting o comments or quetlions articulated In s
“feminine style'' as Inhorently of less value than those
stated In & “masculine style." The assumption that a woman
student who begins a commént hesitantly and "overly"
politely (as In “l wonder If mayba . . .}, or who makes a state-

ment with questioning intonation, does not have a good*

grasp of the subject or has littie of importance to say, may
lead a teacher to “tune.out” or to interrupt and rephrase.
However, this style may reflect the way women have learned
to talk in our culture, and may have liftle relatlon to,the
validity of what 1s said. (See "Women's Speech And
Women's Silence" for furtherﬁiscussmn.)

THE CLASSROOM AS A "MASCULINE”
SETTING FOR DISCUSSION

T

. “The sex discriminetion which | have encountered. .. has been more tacit
than explicit. | fesl that women tend to shy swayfrom the (wo arees in
which | sm most invoived. . . and thut most professors In thase areas never
8t0op N consider whry this might be 30. 1 am no sure of thé resacns mysell,
bt | do know thet Doth of.these lields encourage 8 kind of srgumentative
and sggressive style-which | find particuiarly distastefui. I think. other
women feal the same wey.” N .
7~ (Fema’e, tieid ol study not desigrated, Barka'sy, p. 90)

LN
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“in seminers... have noted ditlereny responses by boin facJlty ard
students to the presentations of other sfudn}!s ... many women tend {o
work in areas more closely related 10 the Indifidual experienge, while men
seem to work more with Issues involving larger groupings in society, There
Is more atiention and validation giver 1o the latter and often presentations
dn the more personal individual level are ignored or treated lightly as less
important. The more abstract the issuve, the more status it has. Therelnre,
many very fine presentations by women are not given the aitention they

deserve.” {Fomale, ticld o study noi designated, Berkelsy, p. 97)

Men and women ovviously speak the same language, however,
the manner in which they speak may tend to differ in ways that
many peopie are not consciously aware of. Nevertheless, these
different speaking styles may be a significant factor in facuity
perceotions gf what students say. One classroom researcher
notes that “[Tlhe valued pstterns of speech in college and untver.
sity sattings are more often found among men than among
women speakers.”™ These patterns include:

@ highly assertive speech;

® impersonal and abstraci styles (often incorporating the

generic "he"); and

& competitive, “devii's advccate” interchanges,”

In a college or university setting, these ways of talking are
often "‘equated witn intelhgence and authority.” As mentioned
earlier, students may perceive competitive intellectual argumen-
tation as “masculine”’™ and some women students may feel un-
comfortable in adopting this so-called *masculine”, way of taik-
ing. Equally impostant, women students' own styles of speaking
may Incorporate features that are devalued in the traditionally
masculine academic context. '

WOMEN'S SPEECK AND WOMEN'S SILENCE”™

“I have noticed that wemen tend to be much more tentative in seminars;
alten they will ask quastions in lieu of making pronouncements. More often
than not, thainquestions ere trested with conde'scension; if they are not ig-
nored entirely. | think maie protessors and graduite students will Have to
think seriously and cpenly about these more sublle, stylistic dif-
ferencus-—aboul the perpétuation of the ‘old boy’ system in the clagseoom,
as well as in the job market—belore we can expect eny major changes to
oceur.” (Femala, lieid of study not designa tedcliarkainy, p. 90)

“One of the greates! problems women faculty and students confronht is how
10 be taken serlously In the daily life of coileges and universities. This pro-
blem has strong ilnguistic components since speech characteristics are
often made into and evaluated as symbois of the person ... The veiued pat.
terns of speech In college and university settings sre more often found
among men than among women speskers..."- -+
(Barrie Thotne, “Ciaiming Verbal Space: Women,

Speech and Language In Coilege Ciassrooms,” p.5)

9 +

Researchers on sex cifferences in language have identifled
features which usugy occur more often in the speech of women
_han of men. These ways of talking—many of which are used in
everyday conversation not only by women, but also by individuals
and groups with low status and little power—may put women
students at a particular disadvantage in an academic setting.
They include: .
® hesltation and false starts (! think . . . | was wondering .. .")
@ high pitch .
® “tag" questions (“This is really important, dan't you think?")
® a questioning intonation in making a statement (*The sec-
ond chapter does most to clarify the theme?”)
# sxcessive use of qualifiers (Don't you think that maybe
sometimes . .."")
¢ .other speech forms that are exceusively polite and deferen.
tial (""This Is probably not important, but ...")

Some suggest thét these speech patterns have developed as a2
response to inequities in the laryer soclety. if one has little power
and Is not as highly regarded as others, one had better express
oneself politely and cautlously—and girls dre often raised to do
so |'owgver, women postsecondary students—as well as women
facu ty—find themselves in a double-bingd if they.use these

+ "typaally feminine™ ways of talking In the classroom.
1 1 yrally y g

if,"for example, a8 woman student begins her comments.

-
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hesitantly and uses many qualitiers, she may be immediately
perceived by her teacher and by her classmates as unfocused and
unsure of what she wants}) say. Her “overly polite"' styls 'may/
seem to “invite" ipterruptions by, or inattention ‘from, both
teacher and’ other students. Indeed, even the most insightfui
points made in *his manner—especially by a woman—may be
taken less seriously than the identical points made by a man or
delivered in a more “mascutine™ assertive style.
* Some nonverbal behaviors found more often among women
than among men™ may also work to women students' disadvan-
tage in the classroom. While men tend, for example, to use asser-
tive gestures (such as pointing) coupled with loud tones to
underscore statements, most woinen have “learned” to display
"submissive” gestures and facial expressions, such as.
- @ “{nappropriate” smiling (smiling while making a senous
statement or asking a question) .
® averting their eyes, especially in dealing with men andior
with those in positions of authonty (including their pro-
fessors).
These and similar kinds of bzhaviors that deviate from the male
"norm” may lead faculty to perceive women students as
frivolous, uncertain, and perhans fljrtatious. They may also iead
faculty to prejudge both women's comments and their academic
. commitment. -
Some argue that women students would be best 10 adopt a
“masculine” style in order to achieve classroom credibility.
Others point out that a woman who does so may be perceivea as
aggressive” rather than assertive because her way ol talking
and acting does not conform to “feminine” expectations: what a
woman student says in a “masculine” style may be rejected out-
of-hand on that basis. Indeed, the same behaviors seen as
“forceful” in a man may be viewed negatively—perhaps even as
“hostile”—when used by a woman. More importantly, resear-
chers are currently beginning to explore the possibllity that some
features of “women’s speech”and behavior might have positive
value in fosturing a more equitable classroom climate based more
on the cooperative development of ideas than on *‘competition for
the floog" Questioning intonation or tag questions, for example,
may engourage elaboration of a comment by the next speaker,
while spme nonverbal behaviors more commonly found among
' womer/such as nedding in agreement, “commenting” with “hmm
hmm," etc.——may help 1o reinforce speakers and to invite ojhers
to participate. Indeed, students of both sexes have been shown to
participate significantly more often in classes taught by women.”
Ongoing research is attempting to identify verbal and nonverbal
“cues™ which may be more typical of women teachers that may
serve to encourage all students to participate most fully.™

GROUPS OF WOMEN WHO MAY BE ESPECIALLY
AFFECTED

WOMEN GRADUATE STUDENTS™
P

“I'told my advisor | wanted,to continus working towards a Ph.D. He said, ‘A
_patty giri like you wiil certainly get married. Why don’t you stop with an
MA2'" (“Nustrative Problems*)

“ impocm the gracdiate experlance 1 be ditferent. | expected that my ma:
for aavisor wouid be my meitor. | have recelved very littie time. | have notic:

s prolessors and get more help and support.”
. (Femalg, Education, Backelsy, p. 67)

“Research assistantships are sssigned byIndividual facuity members who
have the support for this type of appointment. Male faculty members tend
10 [avor male graduate students as research assistants for varfous and sun-
oy reasons (because they play squash together’) with the result that fewt
women are 3yected and hence mcre become leaching assistants by
defeuit.” . (Chairman, Department of Econwanics, Beckaigy, p. 42)

“Moat probiems with my research adviser are of a subile nature—1 wouldn't
a8y he discrirzinates but it is more awkward for him _to deal with me than
1N mon In 1he lab and vice versa. Fe's not terribly ‘up fronl’ about his opl-
nlony.” (Female, Bivlogical Scler:ces, Backalay, p. 91)

“Over Ine youri, | repeaiedly received reports from women who complainad
of demoralizing experiences with maie fscuity who treated them in a de-
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od that maie students seem fo develop different kinds of relationships with

12

10

N 4
meaning, patrgnilirg and sometimes outright insulting manner. | believe !
the Figh aurllll%;mo ol female graduate students is .n larye part & resuit ¢!
thls lnl?Imll ‘a cf support.” (Assistantprolessor, Bathaley, p. 30)

A ma'e prolessor, introducing his Irmalo,graduala studo;n who was glving
a seminar 3ald: 'It's nice to iind & student whe is Intelligent and can write,
butitdoesn’t hurtif she's also goodHooking.’* . * (dayard, p. 10)

.
“My resedrch Is taken mofe sericusly than fhe rossarch of women in our
group.” ~ (Male, Zr:ginee:.rg, Backealey, p. 86)
4

"I certainly do not feel thal women ara treated Iske collesgues in (x) Dept. As
& reader this year, | was treated as an additicnal secietary.” .
s (Femalp, Humanitles, Berkelay, p. 84,

" .. [TIhis {lack of senior wamen faculty 10 servy as plolesso-s or advlso'rs]
has been the single 1ncst important deficit of the Ph.D. ‘experience.’ | have
no sense that my advisor and/or department supports my professional ef-
forts, belleves in my ablllty oi cdres whetrer or not | succeed. | would suy
this feeling Is more pervasive with female studeots.”  ° (Harvgrd. p. 27)

"I have received comments such &s ‘You'rn not really serious about tha

ree, are you?* Or, ‘Well, It doesn't matter I! you fin

di Ish your thesis ihis _
year. You probably won't use It for much anyway.'”

. ¢
("Hustrative Prodlems”)
, AR
Me. and women students aiike often suffer a dechine In seli:
esteem when they begin ‘graduate study. However, women

v

* students’ are more likely to encounter and to be vulncrable to

.

behavioss that are subtly or overtly discouraging, that‘smgle them
out because of their sex, or that communicate lower expectatinps
for them than for equally competent men students.

As noted previously, one of the most telling indications of the
discrepancy between men and women students' intellectual self-
esteem is the finding that women students aré much less likely”
than their male classmates *o feel confident aboyt (heir prepaia-
tion for and ability to do graduate work. One extensive study
reports that this difference “holds acros$ almos: all major
fields. .. class yeais, and colleges” even when *“*‘women and men
are matched on grade average and on graduate plans.”*

Title IX mandates that qualified women must have equal ac-
cess to all graduate programs; however, oncethey are on cam:
pus, women who pursue graduats study often face the problem{
encountered by undergraduate women in magnified form.-Many
observers have noted the increasingly “male” climate at the
graduate and professional school level: for example, male pro-
fessors are usually even more predominant, the style of ¢
classroom interchange is often more competitive, the proportion
of women students often smaller. Desplte the fact thatthey are
highly séif-selected and often begin study with better drade
averages than'their male classmates* women graduate students
frequently encounter even more'doubt on the part of faculty and
others abou! their seriousness of purpose than do-womén
undergraduates. Many women haye been told by faculty and by
department chairs that while their competence is not questined,
their commitment is.*

Often, faculty do not view career success as an appropriats
primary goal for wom an graduate students, but presume thzg they
will marry and that therefore\are not as highly motivated as men
to pursue graduate study. In the case of male graduate students,
marriage and family may be seen as an advantage—a stabilizing
factor and a symbol of maturity, in the case of women graduate
students, however, marriage (or evenr the possibility of marriage
1s often seen as a disabulity. If women students are already man
ried, faculty may assume they will have children and then drop
out of school or leave their profession. ' they have young
children, faculty may feel that women students should be at home
caring for them, and may advise them that a ¥oman cannot pros
perly combine school and a demanding professional career with a
family !ndsed, prospective female graduate students may be ask-
ed how they plan to combine their career with family—a question
rarely asked of male applicants Moreover, married women apply-
ing ta graduate or professional programs may be told they will be
taking jobs away from “married men who need them."

Questions about graduate women's *senousness” are even
more likely In the case of many women who, because of outside
family or job responsibilities, are able to enrolt in graduate study

e e . AR
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on a part-tims basis only. The view persists that part-time 'male students, and also because facuity may inaccurately
| students are not as committed as those who are able to davote believe men are more likely to use their graduate training.%
i «  themselves to full-tinfe study. Additionally, many graduate pro-

| Students who wishlo enter the professor's own fleld because

they have difficulty seeing women as potentiat colleaques

e Conséquently, women often report being neglected and

overiooked, particularly in the less formal aspects of student-

teacher interaction. This Is also especlally true for both men and
| women minorlty graduate students.® Many suggest that this lack,

- of informa! encouragement may be 2 significant tactor in the attri-

}_.‘_ Hion-of-somb-women-graduate-students, since-colleglality_bet:

| ween graduafe studenls and faculty has been identified .as a

| necessary eiement in an apprentlce relatlonshlptvlm to the

[ . development of professional {dentity, and as an important predic-

+ 1oy of satistaotipn with grajuate school.™ (One study, for exam-

l ple, ifidicates that women Ph.D.'s who had female dissertation

. &dvisorspublished signiticantly more than wemen who had male
advisors.*) Women graduate stydents are more likely to miss out

% onthis crucial kind of encouragdment and suppont,and thus may
feel intreasingly doubtful aboQt their academic abiiity and pro-

. fessional potential,

At the opposite extreme, especially in classroom situations
where they comprlse a small minority, graduate women may be
the objects of “overattention” in which their comments are view-
ed with “amazement that a woman could be speaking about a
technical topic."® As one professor notes, “[ijn either event,
women have difficulty evaluating the true worth of their contribu-
tlons since their statements are either junder: or overvalued
because of the sex of the speaker "’

. Graduate women often teport being discouraged, angered or
confused by the kinds of subtle and overt verbal and nonverbal
behaviors dlscussed earlier® Because they often work closely
with a limited num of senior faculty members, women
graduate students can be especially affected by, the orientation

. and expectations of a particular professor or advisor. Although
graduate professors have a responsibility to foster the profes

+ slonal development of ali thelr students, they may knowingly or
unknowingly treat men and women differently in classroom,
academlc advising and related learning situations not only in the
ways discussed earlier but also by: .

® counseling women fto lower their aspirations andlor to
switch from “hacder” to a “softer Qubspeciaity. While pro-
fessors may act out of seemingly godd intentions (for exam-
ple, to protect women students from possible failure or to,
steor them. in directions more “approprlate" for women)
such counseling often communicates to women that they

- -are not as capable of doing,graduate work as men are.

@ ‘organizing muu:h and teaching assistantships in such a
way that mer have more responsibliity and/or greater oppor-
tunity to pursue their own research than women. Male
teaching assistants may be more likely to have fuil day-to-
day responsibility for thair classes while women assistants
aid faculty members. In the case of re search appointments,
mbr'more often than women may be able to pursue their
own research interests while women often end up assisting
with their advisor's research.® Such arrangements can:
dampen the growth of independence, and simultanecusly
communicateito women that thelr research interests are not
important, - )

®-exciuding women students from consideration for teaching
assistantships in areas where women as a group are trad}
tionally considered weak, ror exumple, in statistics.”

© spontaneously offering to weiie letters of refsrence for men
students but not for equally competent women students.

@ nominating men, but not equally competent women, fof
foitowships, awards and prizes.*

® showing acceptancs of men, but not of women graduate
studénts, as professional colisagues by treating men and
-women difierently in “Informal” ways such as the following:

* more often forming “spprenticeship” or protege relation:

ships with men than with women students. This may cccur
in part because faculty may feei more comfortable with

S
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fessors may be uncomfortabié working closely with women *

.
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Additionally, some faculty may expect “women...to be
competent, good students, but ... [not] to be brilliant or
original”—hence, not good “bets” for professional invest-
ment.

* providing women with “formal” but not informa! fesdback
on the quatity of their work. Some graduate taculty may

give equal treatment to women in formal contacts and writ-

ten comments, but intezact more frequently with men
overall to discuss their field, their own ongoing researcn,
. and.other_.matters of professional importance.*
¢ inviting men, bu¥ not women students, to share author-
ships, accompany them on professional trips, and meet
recognired scholars outside the department.

WOMEN IN TRADITIONALLY “MASCULINE" FIELDS

W&'ﬁ:ﬂ,mm mkmrggmmmﬂplnmwn:’ohowmfm
make good mﬂ& '8, he maintained, was due to U,
tyin ﬂwudimlonmﬂooonmumm

mwmnt. SATACTMM ‘uduum take this inherent def/-*
c.oncy m {Saxual Hasesamapt. p. 9)

. ,,5

;uud'm ”mm'mmmnﬁ:mtrmnm
MW WWM m»mum:

s m hehe! mmmmm,
L : Mmm.ehuov'n;

2

“, thd«M“ A mm(mlnmpmoi mhmmmmol
:mmmmmw yooil . 1 mcb'ryody &'00rious eet to my.

h:mgn;nlmk“!mdy:‘mmu oolheav:,u“
™ .
) g ~(Evelyn Fox mmnar

T L ,(_—

’ musndmmw”mwtym
mndm Kammmmmmw«mum
mmmmmﬂ:mhmmmn«
her deficiencies are considered characleristic of aif

5 ‘,Mmdmmmy,wwbum'
N . * Betkelsy. p. 21)

Mmmlzmnncmmmr-mmmbOMnsmf
lorwmnmtwm mwmﬂmmemwmmmtbh'
Eurtheimore, If you enjoy ON-QUantitetive courses more than quantitative
onosllyouwnmm. BO0UMPLion stems 3¢ Do that you're lees In-.
Teligont. T3 is 2 mixture of teohnocratic bias and sex discrimination, but
mmmummnmmnm" . . !Hud.p.c)

'} teol ihat the hmmlao m:»ondlccrlmmon onlfho]bulc of sex. Now
that I'm tCking classes within my major and other science classes, upper
division 7het i3, there Is a Qrexter pressure oue 10-the major | have
talm i a}o wbmoricm qQualified for classes and fleid trigs, labs, stc.”
. * :(ka. PhyslcalSchnm, Baikaley, p. 119)

! was lnkmm‘ !n mlorlng In crop scknco in the Collogo of Agricuiture
mdwmtommymlcadvlaor. He 90 me to changemyme-
lor ingtedd to horticuiture, becayse it woukd not b as difficult-a major. as
crop science. He toid me mrwmnqulndﬂddwknnd would be
hmfan womantohandie. ™, . - ("Illusmtlw Problems*)

“There ls r ] pomsln mlwde In (x) that jobs are not availnblc unless one -
chooges 10 ‘g0 on’ 10 & more acceplable discipline—women are assumed (o
be aspacially "unorofessiona]”if.they have career aspirations in other than
academic lieids—mon, on the cther hand, sre encoursged 1o go into
politics or law.” - {Female, Eihnic Studies, Batkalay, p. 70)

.

Aithough women's enroliments in traditionally “masculine
fields" -~such as physics, engineering, geology, architecture, and
medicine and law-—are beginning to grow, their actual numbers
compared to men In these fields in most instances are still quite
small.** Most women continue to ensoll in.a very limited number of
traditionally female fields—such as education, the arts, and the
social sciences—despite the limited employment and income op-
portunities in these areas. The idea that some fields of study are
“feminine” and some "masculine” has increasingly become a
matter for public concern, since it is a major contributor to low-
status, low -pay “women's job" ghettos in the larger economy

Two forces may be largely responsible for women's continued
avoidance of traditionally masculine fields: departmental climate
and women's own concearn over the appropriateness of a “non-

4
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traditional" major. Women are more likely to be attracted to
departments with student-oriented faculty and ‘“warmer”
climates often associated with traditionally female than tradi-
tionally male fields even though:such a choice may foreclose the
opportunity to enter a "high status™ profession.” * Additionally,
even the most academically compaetent women with interests and
aptitudes geared to tr'adltionany masculine fields may struggle
~ with self-doubt in chobsing a major which Is culturally defined as
apptropriate for men but not for women. Women students in these
fields are likely to face difficuities {or the following reasons:
@ they comprise a distinct minority in a given class or depart-
‘ment;
@ they have little contact with other women pursuing the same
major because of the vertical progression of required

courses;
® they find few female teachers who might serve as role
models; and .

@ they work with many professors who are not accustomed to

having women students in their classes. -

Many regorts of the Kind "of overtly disparaging faculty
behaviors discussed earlier come from women students enrolled
in traditionally masculine fields,” and especially from women
graduate students in these areas. The chilly—and sometimes
hostile—climate can be especially discouraging to women
students who are trying to pursue interests and develop abilities
that do not coincide with current cultural norms. If these
behaviors lead them to believe they are unwelcome or viewed as
incapable—especlally by their professors—some women may
use valuable time and energy dealing with unnecessary doubts
and conflicts, and may shift toward “softer’ suﬁspecialties. or
toward traditionally female majors and career goals.»

While a chilly departmental climate can discourage women
from enrolling in traditionally imasculine areas--and can “cool
out” women who have already enrolled—one study suggests that
faculty behavior which is supportive and reinforcing « .n be the
crucial element In preventing women students’ attrition and.in
enhancing women's ehances for both academic and career suc-
cess in "male dominated areas."" 5

WOMEN MINOR!TY STUDENTS

#She [0 black female medical student] cited & small group lesrning situs-
ton in which the instructor never looked at her and responded ohly to the
| Otherpecple on either side of her.” {“Learning Exp'rhncgs,"m 3

“Sometimes [.am quite reluciant to ask questions because of the pul-
cawns3 of the instructor. He often looks at me in disbelle’ xhen | o6 respond
correctly. Usually, however; | dog't even get recognized. ! feel, why bother?”
o ot {“Assumptions and Practices,” p. 4)

“1s tanls an exira effort 1o asssrt onesell 8nd 10 be accepled by white peers
and {mnv.” [~ - (“"Leaming Experiences,'’p, 3)

Inclassroom interactions, as well as in other situations, minori-
ty women ofien face the effects cf double stereotypes based on
both race and sex. (awcully may be especially uncomfortable in
dealing with minority women, and act on the basis of a variety of
assumptions about rainority women's capabilities and attitudes.
On the one’hand, faculty may presume that an Indlvidual student
has specific academic abilities and carcer ambitipns associated
with a given cultural heritage—such as a “natural. ability” in
quantitative sutiects in the case of Pan Asian American women.
On the other hand, they may assume ¥hat minority women are
likely to be less capable than other studehts, to lack certain skills,
or to have certain personality traits—such as “passivity” in the
case of Hispanic women, American Indian women and
others—that may limit acade‘rﬁc acfievement. Additionally,
soma minority students—especialiy blacks—have reported that
faculty seem to expect them either to be academically incompe-
tent or to be academic superstars who are “exceptions to the
rule.”"" This sort of double-bind can put a great deal of pressure

on minority women students. \

* \’/
.

Faculty behaviors frequently reported by minority students'st
which may communicate both discomfort on the part of facuity,
and differential or lower expectations include those discussed
eariier, especially:

® ignoring

© interrupting*?

® maintaining physical distance

® avolding eye contact .

® oftering littie guidance and ‘criticism'

@ attributing success to luck or factors other than ability'>

Moreover, the twin problems of "underattention" and “overat-
tention” experienced by women students generaliy are often ex-
acerbated in the case of minority women. Watle on the one hand,
minority women have reported being studiously ignored, even in
small seminars, on the other hand, they have been singled out,
not as individuals, hut as representatives of their particular &thnic
group—as when a minority woman is ¢alled upon to give the
black woman's view" of an issue or problem rather than her own
view,

@  Additionally, racially stereotyped interprétations of minority

3

womens’ own behaviors may interfere with effective faculty-
student interaction. Professors may assume, for example, that a
blgck woman's-silence is due to "sullenness,™* an Asian
American’woman's silence to "natural passivity."'*.In some in-
stances, cultural differences in varbal and nopverbal cues may
lead facuity and minority students to misread each other's at-
titudes and expectations."’

CLDER W&OMEN STUDENTS -

.

“The people most apt lo be discriminated against {l.e., not taken seriously)
are middie-aged women who retumn 1o grad school after a long hiatus, But |
believe that even they, presuming they possess sulficient ability and sufi-
clent application,.can defeat the prevaliing stersotype which prols (old,
young, maie and female) have of them.” - e

P . (Female, Humanities, Recknigy, p. 85)

“Ofder women retumning 1o school report that faculty often diacuss them
p::Llcly in terms of their age and maitel statue. Their reasons for retuming

10 School bacome 3 badis for more or less humorous speculation as voes

thelr marital situation cr possible hegiect of home duties.” {MLA, p. 20}

o

Older women currently comprise the fastest-growing segment
of the postsecondary student population. Howsver, like minority
women, older women often suffer the results of compounded
stereotypes. Whether they are entering college as freshmen,

finishing a graduate degree, or pursuing graduate study, older_

women often find it extremely ditficult to be taken seriously as

5 students. Frequently, they are devalued not only because of their

\
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sex, but also because of their age and their likely part-time status.
'I;oo often, thay are viewed as bored, middle-aged women who are
returning to school because they have nothing better to do. This
perception 's much in contrast to the actual situation of many
réturning women; who tend to enroll in postsecondary programs
for professional advancement and are often both ‘highty

motivated and highly successtul In school—despite the fact that -

they may sometimes initially lack self-confidence and be hrsitant

about classroom participatiop.®*
Returning, women often enfounter both overt and subtie dif-

ferential treatment 61.thé kingk discussed previrusly. The follow-

ing faculty behaviors can be esgacially discouraging to women

students who have been out of an academic context for a pro-

longed period: .

© adopting a patronizing tone in responding to comments or
suggestions; £ L

® rofusing to provide pracise information about what is re-
quired for a given assigiment—even when students ask for
additional guidsnce—and then downgrading the resuiting
work;"' i

® suggesting in classroom examples or advising situations
that older women ‘“‘should be home with thelr children,”

’
s,
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“don't r:eed to work if they have a husband to support
them,” etc.; and
o making commants that disparage older women studets, or
that introduce inappiopriately personal concems.
Moreover. some faculty may be uncomfortabie working with
studen!s older than they themselves are. This may-contribute to
«ider worgen students’ being ignored or overlooked in class, and
excluded from less formal interchanges with faculty.

FACILITATING CHANGE

Changing everyday classroom behavior lhat expresses
devalued and limited views of -women is a difficult
challenge—aspecially because much differential treatment thaf
may accur In classroom and related interaction is inadvertent,
and often below the level of consciousness of both faculty and
students. However, aithough this kind of change is elusive and
difficult, it is already underway on many campuses, and direc-
tions for future changes are being charted by ongolng projects
and research .

Many fagulty, for example, have recognized the importance of
classroom language, and are attempting to identify and to
change language that excludes or disparages women.**® Experts
in teacher education at the elementary and other levels are
engaged In ongoing research to isolate the smal!l behaviors by
which teachers may treat males and females ditferently, and to
devise observation and training techniques to help teachers
change. Leaders in facuity development are aiding teachers who
want to become more aware of their own subtie behaviors that
may discourage minority college students, and many of these
sirategies are also useful In identifying behaviors that express
different attitudes and perceptions based on sex. Others are ex-
ploring the complex connections between sex-of-student and sex-
ofteacher In order to isolate those verbal and nonvarbai
classroom behaviors that may facilitate women students' class
participation. Indeed, the impact of sex on interactions in school
and In soclety is becoming a major focus for research on many
fronts, both outside and within academe.

Inseparable from this focus are the growing number of
academic courses and programs which incorporate perspectives
on or emphasize women as subject. These include women's
studies courses, and other courses which incorporate content
about women,’as well as Infosrration about female development,
sex roles, and women’'s contributions to the disciplines. Some
women students have reported thut after taking such courses
they have felt mora Incfuded in the academic enterprise, and have
ot only learned new facts, thecries and approaches, but
also. . . gained new perspectives on themselves as women and
as scholars and were much more ready to assume responsibility
for their educations.”"!* As one student notes, “When | became a

\women's studies major .. .| began taking myself seriously as a

science major. I'm going to graduate school In genetics.""
Others have indicated the more immediate effect of women's
studies courses in leading them to be more assertive in the
classroom.'”

’

In addition to citing the benefits of courses which include
women ds subject, women students on all levels and in virtually
study and survey reviewed for this report have emphasized
rneed for more women faculty at every level of postsecondary

. education to serve not only as teachers but also as role models,

mentors and c#lleagues.

Women end men faculty ailke-—as we!l s students of both sex-
es~can benefit from strategles to heip them become aware of
and change behavlors that'may discourage wonfen students. A.
variety of recommendations for increasing such awareness and
facilitating change foliow. While some are designed primarily for

faculty, some for students, and some for Institutional ad-- .
& ministrators and others who can offer assistance and suppon,

many recommendations may be usefui to all membars of the
academic community.

\
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RECOMMELDATIONS
POLICY RECOMMENDATIONS FOX ADMINISTRATORS
© [sgue a policy statement which makes it'clear that overtly bias.
ed comments, use of sexist humor, and related behavior on the
part of facuity are not appropriate In the classroom or In
related leaming situations. Distribute the statement 1o faculty

and studerts, publish it in the student newspaper, the faculty

bulletin, etc. Include it in materials distributed to new faculty
and new students. The University of Miami (FL), along with
other institutions, has issued such a statement.

® [ncorporate ths institution’s policy on classroom cllmatq
issues In statements about good teaching.

©® Determine how a concern with classroom climate can best be
integrated Intc the mission, priorities and style of your institu-
tion. For example, If your mission emphasizes student
deve{qpment, one appropriate focus might be how ¢classroom
climate affects women's learning potential. if faculty are
primarily oriented toward teaching, in-class questionnaires or
class intkrviews (see p. 14), class videotaping, etc., may be
more readily adopted; if faculty are more research-oriented,
suggestions for research projects into classroom climate may
increase awareness of and spark interest in this area.

® [nclude Information on classroom climats issbies in workshops
for all faculty, Including teaching assistants. it is important to
make this information available to teaching assistants since
they often handle many’lntroductory courses, especially at
large institutions. Thus, their behavior may establish the
classroom climate.for incoming women students. The Com:

mission on the Status of Women at the University of Delaware -

« developed behavioml guidelines on sexual and gender haragg-
ment which were included in an annual teaching effectwerés
workshop for TA's.

® Ensure that all new faculty are Informed of Institutional com:
mitment to an equitable classroom climats. Use workshops,
seminars, Informal meetings with members of their depart-
ment, etc.

© Develop criteria about providing an equitable teaming climate °

for women to be used In evaluating applicants for faculty and
staff positions.

¢ Include classroom climate issues as a factor In merit evalua.
tions,

¢ Develop a grievance procedure that can accommodate every-
day Inequities in classroom and related leaming situations
("omactionable discrimination) as well as discrimination that
Is illegal. Emphasize establishing a confidential forum for air-
ing concerns and a means of orovidlng informal feedback to
fagulty whose behavior is objectuonable or discouraging to
women. The Massachusetts Institute of Technology is one of
sevefal institutions that have devised a model procedure of
this sort.!

GENERAL RECOMMEN ZATIONS

® Include classroum chiate Issues In student evaluations.
Questions mifght ir clude items such as the following: Does
this teacher call o1 women students as often as on men?
Racognize ‘women s readily %when women raise their
hands? T'eat men’; and wo s<comments with the same
degree of seriousness? Make disparaging comments or use
sexist humor? Make a‘special effort to treat women and men
. equally—e.g., by avoiding sexist language, using sex:
balancud class examples, etc.?
© Hold informez! meetings to discuss classroom climate and to
stimulate awareness of the Issues. Invite men and women
students, faculty, student-affairs and facuity de zlopment
staff, and others. Use problems based on e;xperlences at your
own tampus to encourage discussion.
© Set up a committes of women and men students to develop a
questionnalre or survey geared to those climate issues of
greatest concem on your campus. Issues might be clarified (in
-~ a non-threatening way) by using anonymous examples based
on experiences at your own institution, or by clljng incidents
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that have occurred &t inStitutions similar to your own.
® Evaluate results of the survey, pubiicize where appropriate and

,. develop plans for turther activity.

Use a survey (by department) for men lnd women
undergraduate and graduate students to evaluate classroom,

departmental ard ln:tltutloml climate and to determine If
women flid the cilmate less congenial than men do. Items thaf
might be appropriately included are questions about
classroom climate adapted from the Student Perception Ques-

tionnaire (reprinted as Appendix B) and questions about the
broader learning climate, such as the following:

* Did your faculty advisor encourage you in your ac::demic End

career goals?

*Were men and women students within your department
equally considered for assistantships, :esearch appoint-
ments. and collaboration with advisors on research and
writing projects?

* Has a facuity member ever offered to write a letter of recom-
mendation for you, or suggested you shouid try to publish
your research?

® Evaluate whether women transferring from “traditionally
male’ to “traditionally female” fields have done so because of
an Inhospitable classtoom or departmental climate.

@ Form an Information-sharing network with other Institu-
tlons—both coeducational and single sex—that are
svaluating their lsaming climate for women. Members of
already-established consortia might serve as a starting point.

® Use a new or already-established committee to evaluate
classroom climate issues In the Institution. (Existing commit.
tees might be those that deal with teaching policy or the
status of women.) Involve faculty, administrators, student af-
falrs staff and students—incluging women and minority
students, and representatives from all concomod student
group:

® Hold mestings geared to maie students {possibly lod by male
faculty and/or student affairs sta’i) to discuss maie roles, at.
titudes, speaking styles, etc. In terms of tholr impact on the
classroom climate.

DATDONS FO!\ PRESIDENTS, {UEANS AND

O Utlllzo the lcﬂvo su of respezted faculty who share the
objective of improvirig the leaming climate for women. Their
willingness to publicly recognize the issue and to take in.
itiatives (such as having a “class interview" {sée below]) can
help legitimizé a concarn with climate and set an example for
others within their own departments.

® Ask heads of unlis, either formally or Informally, what they are
doing/have dond to ensure an equitable ciassroom climate.
This will provide you with information and also indicate your
concern about the issue.

® Mention classroom climate In speeches to reinforce its impor.
tance as an Institutional priority.

® Circulate materials about classroom climate, such as this
paper, to membars of the academic community.

® Discuss ‘classroom climate informally at parties, luncheons,
meetings, etc. Informal discussion ¢an alr the issues in a non-
threatening way and allow for faculty and student commen-
tary and feedback.

© Sponsor workshops, seminars or other sessions on classroom
climate. Have your office send letters inviting faculty and'staff
to attend.

BECOMMENDATIONS FOR STUDENT AFFAIRS PERSONNEL?
. € Establish a workshop for all faculty who are atsdémic ad-

visors- to increass their understanding of the classroom
climate issues (as well as the traditional socletal expsctations
and penoml confiicts) that can Iimn women students’
gcedemic and career choices.

® Famiiiarize residence hall advisors with aspects of the learn-
ing climate that car discourage women students, as woll as

’

" ® Encoorage faculty to keep joumals, studen

with existing chsanneis for :oeklng counseling, exploring
grievance procedures, etc.

® Collaborate with faculty on researcn concoming the leaming
climate for women at your Institution. ’

L] lntorvhw or survey women and men students to datermine
whether they percelve overi and/or subtle dlscrlmlnatlon In
thelr classes.

® Hold workshops for faculty about classroom cllmatq Issues.

@ [ndicate your availatllity to mest with individual facuity to
discuss classroom climate Issues. (Put notices in the facuity
bulletin, make a presentation at a faculty meating, etcy

@ Establish a procedure to get teadback from each dapartment

about current classroom climates, areas which need improve-
ment, and departmental goals you can help to facilitate.

® Work with staff oi the continuing education or re-entry pro-
grar1s, minority center, etc. to plan workshops or group con-
seling sessions that foous on the cllmato problems specia!
groups of women may face.

RECOMMENDATIONS EOR FACULTY DEVELOPMENT
PROGRAMS .
© Establish workshops, seminars or individual consultation ses.
slons designed to help faculty become aware of classroom
climate’ Issues. Emphasize activities * which provide a per-
scnal frame of reference for data presented, such as:
¢ role-reversal activities specifically-connected with classroom
speaking, etc. (for exampie, have male faculty attempt to
argue a point effectively ‘while "'talking like a lady");

¢ case studids, especially those based on experlence at your
own campus.

® Ald faculty members In using audiotape, videotape and other
devices to Identify ways in which they may treat men and
women students ditferently. (See the Student-Facuity Com:-
munication Checklist, reprinted as Appendix A.) Outside fun-
ding may be available to support such efforts. The American
University (DC) for example, received a grant to- provide
classroom vide’aping for instructors requesting it.

ontact logs* or
other records to keep track of the frequency and nature of their
interactions with women and men students.

@ Bring students and faculty together to discuss the climate of a
glven classroom, Staff of the Center for Improvmg Teaching
Effectiveness at Virginia Commonwealth University will hold a
one-session ‘“class interview” when invited by a facuity
member While geared mainly to helping white faculty under-
stand subtle behaviors that may discourage black students in
the classroom context, this method could be adapted,to focus
on behaviors that may discourage women. Ap open-ended
question might be simply “What stands out to you as a woman
in this class?"

® Set up “micro-teaching’ workshops to halp .facuity identify
and change differential pattems of Interaction with women
and men students. Staif of Project INTERSECT at The
American University (DC) have devised a program for elemen-
tary school teachers which could be adapted for postsecon-
dary faculty. Each teacher presents a brief lesson plan and
conducts a five-minute discussion with a “class” of two girls
ant two boys. The inieraction is recorded on videotape and a
trained observer suggests changes. The teacher then con.
ducts the sassion again, paying particular attention to dif-
ferential treatments (such as calling more often on boys, en-
couraging the comments of boys but not girls, etc.) (For addi-
tional information, see Resources, p. 20.)

@ Help faculty Identify ways In which they respond to differential
interactions between men and women students In the
classroom. (For <«ample, do’ they discourage, ignore, or en-
courage sexist humor on the part of male students? How do

they handle interruption ano/or trivialization of women's com-.

ments by male students?)

® Train faculty to conduct classroom climate workshops,
somlnam otc. for their colleagues and/or for students.

©® Train lntorutod facuity to be chservers In colleagues’ classes.

-
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@ {Use the student mspaporﬁnd faculty newsletter or bulletin
to help'make students’and facuity more awero okglassroom
climats issues. Some campus groups have taken out adver-
tisements and others have provided articles or information to
campus media. The Commission on the Status of Women at
the University of Delaware, for example, included in its
newspaper ad a series ¢f questions about potential sexism in

the classroom, and urged students to comment either positive-
ly or negatively via their course evaluation forms.

® Use the student newspaper to conduct a classroom climate
survey. The Commitiece Against Sexual Harassment at
Washington University (MO) ran a survey in the student paper
which asked for informaticn about whether women felt they
were taken seriously, ignored or excluded, subjected to sexist
humor and sexist comments, etc. as well as about their per-
sonal, academic and career responses to such experiences.

© Distribute an informationat tiyer on classroom climate issues
which includes sunggested actions and resource persons to
coavact. The Utah State University Committee on the Status of
Women prepared and distributed a fiyer entitled “What Can
Students Do About Sex Discrimination?™s ®

® Use campus ‘media to combat “humor” with humor. The
Women’s Forum Quarterly at Seattie Centra! Community Col- :
lege (WA), for example, publishes a “Sexist Remark of the
Quarter Award” to raise awareness about sexist humor and
overtly biased comments in the classroom. Each “award”
reprints the offending comment.

PROMOTING INSTITUTIONAL RESEARCH:

@ Offer incentives, such as sunmer funding, release time, sup-
port peisonnel, etc. to encourage research And planning In im-
proving the leamning climate. (Such support also serves to
legitimize the issues explored.)

© Establish awards for on-campus research in classroom
climate issues. (See also ""Recommendations for Protessional

* Associations and Organizations,” p. 17.) v
® Publish a catalogue of research on campus climate and
related issues done by staff at your own institution. The
Womeni's Resources and Research Center at the University of
California, Davis, publishes an annual "Catalogue of UCD
Faculty Research on Women and/or Sex Roles," which informs

* the campus community, interested scholars, and the general

* public of research by UCD faculty and helps to develop a net-
work of interested scholars. Publications of this sort help
stimutate further research, \

-CURRICULUM - )

¢ Include in required lntroQuctbry courses, where appropriate, a
unlt on sex/status differences in verbal and nonverbal behavior
and the valuation of behaviorg by sex. Such a unit might be in-
cluded in courses in several fields' including Speech/Com-

* munications, English Composition, Psychology, Sociology,
Linguistics, and Women's Studies. (Some departments, such
as Linguistics or interdisciplinary programs such as Women's
Studies, might offer a separate course in this area.)

® Offer a speech/communications workshop in intellectual
argumentation skills geared specifically to the difficulties
some women (and men) nudonu may experience regarding
class pariicipation.

@ Incorporate classfoom climate issuds in teachcr-oducaﬂon
progtams and smphasize practical skill-buiiding techniques
designed to identify and overcome subtie differential trest-
ment of students on the basis of sex. (Course materials might
include texts such as Beyond Pictures and Pronouns: Sexism
n- Teagher Education Texts and Sex Equity Handbook for
S s [see Resources, p. 20).)

RECOMMENDATIONS FOR FACULTY !

pagb bt -

EVALUATING THE CLASSROGM CLIMATE
" @ Use whatever means are avallable (audiotape, videotepe, a col-
league, facuity or ‘student development staff, or,stugdent
obuwor. 01cJ for cbservation of your own cluusio ﬂton

» Y - ;A Lo -

mine whether you ihadvertently treat women and men
studenis differsatly. The Student-Faculty Communication
Checklist (Appendix A) suggests behaviors to watch and listen
for, and questions to’ask.
©® Administer a survey to your studfents to determine whether
woman and men students find the climate of your classroom
equally hospllablo, and tc measure men's and women's
perception of sex-based differences In ciassroom Interaction.
The “Student Perceptipn Questionnaire” from Sex and Gender
in the So&ial Scierces (Appendix B) might serve as a modél. {In
‘ some cases, studgnts may be more comfoitable responding to
such a questionnaire if it is adnilnistered by a proxy.) .
~ e Where appropriate, devise assignments in which students
learn research methods by collocﬂng data conceming the
clnuroom climate. Students in some classes, for exgmple
? + ra¥cbeen assigned to analyze patterns of interruption in ciass
participation. .

™ 5 n
e . . . RS
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; List'tng ‘names o! thc ’students I your chts« Do you
know - the ‘names ‘of more - stidents of . efthes. 9% In
dispropo(}lon to !Mr,numbet? ,\‘“ SR M
. Areyou astikély to offer to write Mten ot woonuoendallon

. for:women as for men students? Do your letters Tor ofnen -
-more” often: {ocludc‘ ox,tranoéus comments mm ap-
peannco, or. marim or patontnl atatus? i 3

" Which’ ,atudqms hm you “riominated for felloWshlps,
awards “snd _prizes?. ‘Ate ou!standlng men and women

‘ students equal!y repres%nted? P

AVOIDING BEHAVIORS THAT CAN CREATE
. ACOLD CLIMATE FOR WOMEN
As discussed on page 5 and following, somefaculty behaviors
can directly discourage women students..Behaviors to avold in-
clude:
® disparaging women in general, women’s intellectual abllitles,
or women’s professional potential. . -
© using sexist humor as u classroom device.
® making sesmingly helpful comments which imply that women
are not as competent as men (e.g., “I know women usually
have trouble with numbers, but I'll be nlad to give you extra
help .. ")
® tumlng a discussion of a woman. student’s work toward a
discussion of her physical attributes or appearance.
® discussing women faculty in terms of their sex rather than
their professional status.

. ®-grouping students according to sexin a way which implies thal
women are not as competent or do not have status equakt
men (for example, in setting up laboratory or field-work team )

® disparaging scholarship on women, or ridiculing _spscific
works because they deal with women's porcopllons ‘and feel-
Ings.
© qusstioning or disparaging women students’ serlousness of
. purpose and/or academic,commitment.

- CREATING A CLINATE THAT CAN ENCOURAGE
’ WOMEN'S FULL PARTICIPATION
Faculty can take many steps to identify and change subtle pat-
157 terns in classroom and related interactions that may discourage

]
v -




N . e .

1

women students. (See page 6ff.) Several of the following Yecom-
mendations are based on those in Sex and Gender in the Social
Sciences: Reassessing the Intreductory Course.®

INCLASS

® Pty particular attention to classroom interaction pattoms dur.
Ing the first few weeks of class, and make a special effort to
draw women into discussion during that time. Pariicipation -
patterns are likely to be established during thig period. and
often contlnne throughout the term.

® Set aside a Ciass session early in the semester for. discussion
of anxieties students might have about plnlclpltlng In class.
Ooe professor, who 'as a student suffered from fear of
tlassroom speaking, found that airing the issue not only in-
creased her students' awareness, but helped ease women (and
men) students' concerns :about participating.

© Tell your classes you expect both women and men students to

-

" participate in class discussion. * N

® Make a specific effort to call directly on women as weil n on
men studonts.

L) n'addmslnq the cliss, use \armjnology that includes both
men and women in the group.

© Respond to women and to men sthdents in slmllar ways when
they make comparable contributions to class discussion by:
* crediting comments to thelr author (“as Jeanne said . ..")

* “‘coaching” for additional information, etc.

@ Notice whether the “feminine” or “masculine”-style of a stu-
dent’'s commeént, guestion or msponu affects your own
perception of its importance.

@ [nfervene in communication pattems among studonts that
may shut out women: For example‘ if men students pick: up on
each other's points, but ignore an appropriate comment of-
tered by a woman, slow the discussion, and pick up on the
comment that has been overlooked.

© Note patterns of interruption to dommlno it women studonts .

#13 interrupted more then men—either by yourself or by other
students. Make a special effort to ensure that\lll students
hav the opportunity to finish their comments.

o Ask women and men qualitatively similar questions—that is,

. ask students of both sexes critical as welt as factual ques-
tlons.

© Give men and women studonts an equal amount of time to res-
pond after asking a question.

© Give women and men the same opponunlty to ask for and
recelve detailed instructions about the nqulromonts for an

- assignment. @
® Use paraliel téerminology when addressing women and men

students in-class, or referring to men and wemen In classroom ~

oxeinples.

© When talking about occupations or profsssions In class
discussion, use language that does not reinforce limited views
of men’s and women's roles and career choices. Often, ex-
amples can be effectively cast into the “i"/*¥ou" form with the
instructor taking the role Qf one party and the class the other
(e.g., “Suppose | am addctor and yov come to me because..."
rather than ““The woman went to the doctor and he told her...).
Additionally, use examples with feminine pronouns, such as,
“Here Is a geclogist who finds herself with the following
discovery.”

o Avold using the generic “he"whonovor pouiblo (See footnote
70.)

© Avold placing professional women in a “spoclal category,” for

, example, “worman (or worse, 'lady') accountant.”

© Avoid reference to women students’ appearance, {amily, etc.,
wl;’l';out similar reference to men students’ appearance or

" family

® Experiment with language that reverses expectations based
on sex. One teacher, for example, used "'she” as the generic
form for one semester and asked her students to evaluate its
impact on thelr parceptions and feelings.” ' -

© Make sye contact with women as well as with men studonts
after asking a question-to inviie a responss.

‘o Watch for and respond to nonverbal cues that lndlcato women

students’ readiness to participate In class, such as leaning for-
ward or making eye contact.

© Use the same ton in talking with wonten as with man studerits
(for example, avoig a patronizing* or impatient tone when
speaking with women, but a tone of interest and attertion
when talking with man.)

¢ Ensure that women are not “squomd out" .by male
classimates from viewing laboratory demonstrations or engag-
Ing In other group assignments.

® Assume an attentive posture when responding to women's.

quutlom or listening to their comments. ?

ENCOURAGING WOMEN OUTSIDE THE CLASSRCOM
©® Meet with women students to discuss academic and career
goals. .
® Encourage women studom to punue tradltlonaliy
“masculing” majors and subspecialities when these areas
reflect the particular student’s interests and abllitles. -
o Cor:sider women as well as men students when choosing
claseroom, teaching and research assistanis.
@ Ensure that women and men assistants have equally Indepen-
* dent rasponsibliity for their classes, and équai opportu )tlos
to pursue their owp research.
® Make a speclal offort fo consider women for teaching and
ressarch assistantships in traditionatly “masculine” flelds.
® Offer td.write istters of recommendation for woman students.
o Consider women as well as men students when making
nominations for fellowships, awards and prizes.
® include women graduate students in the “inférmal” Interat.
tions that can'be important in communicating support and ac-

ceptance as a colleague—for example, by inviting women, as .

" well as men, to share authorships or attend professional con-
ferences. If you are male and uncomfortable inviting a female
for lunch or other informal occasions, Invite two or three
women at a time.

® Provide women with Informal as well as formal feedback on tho

quamy of thelr work. . , &“4 .

RECOHMENDAJ’!ONQ FOR WOMEN STUDENTS

b

(Some of the recommendations, specifically directed to faculty
and administrators may also be appropriate for student organiza-
tions which can help press for their adoption.)

© Do an informal “tally” of pattems of Interruption, successful

Introduction of topics, dovolopmont of comments, etc. during”

a typical class session to see If I3¢y break down along sex
lines. (See the Student-Faculty Communication Guitelinés
and the Student Perception Questionnaire reprinted as Appen-

dices A and B for behaviors to vratch and questlons to keep in ¥

mind.)

® |f you seem to be disproportionately 1ntorruptod in a given
class, discuss your perception with other women students to
soe If thelr experience coincides with your own. If so, you may
wish to get togsther and bring your concern to your teacher's
attention.

® Give credit or’ “authorship” to commonts ‘made by women
classmates {"‘as Mary said . . .")—especially If credit has not
been properly given during the course of the discussion.

® Give your professors positive feedback for efforts to create an
equitable jeaming climate. For example, if a professor makes
it a poinpt to use sex-balanced classroorn examples and/or
avold the generlc "*he,” show your attention and approva! by
making eye contact, nodding, etc.—or by telling the professor
that you recognize and appreciate his or her efforts.

© Famlllarize yourseif with your Institution’s grievance pro-

cedure for sexual harassment. if it does not Include a
mechanism for alring concems and providing feedback,to
tacuity about overtly biased comments and sexist humor In
the classroom, work to have it changed.

‘® Use your sludent evaluation form to comment—postively or
negatively-<on the climate of your classes. -

& Where approptiate, discuss problems of classroom climate
with the department chalr or dean. Ralsing these Issues as a
group may be heipful.

18 .. B .
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to write about the sublect of classroom climate. ,

® Hold meetings, workshops or hearings about classroom
climate in order to bring about awarengss of the subjact.

® Encourage student organizations to press for inclusion of
classroom cfimate issues in faculty development programs
and in officlal statements relating to teaching standards.

® Recognize features of your own spuklnq and nonverbal style
that may be counterproductive in a classrcom setting. (See
“Women’s Speech and Women's Silence,”. page 9.)You may

\ wish to ask classmates for their observations on your in- class
_style.”

oif you feel you would benefit by modifying your own speaking

- style to enhance your sffectiveness in the classroom, check
with appropriate academic departments (e.g., Speech/Com-
munications) and the student sarvice'offices (e.g., Student Af

, fairs) to see If your Institution offers workshops to help
women—and men--develop intellectual argumentation skills.

® Hold meeting or workshops on class participation anxiety. In-
vite experts In the field, faculty and/or alumnae who suc-
cessfully- overcame their own reticence about speaking in
publlc and others to participate.

NOATIONS JFOR “SPECIAL GROUPS. - OF WOMEQQ

® It you find your riment’s climate unsupportive, seek out
professional. izations for women In your field. The

¢ Assoclation of Women Geoscientists, for example, has

. chapters around the country and offers membership to
students as well as to practicing professional women. Such
organizations can offer both role models and informal support,

women students majoring in your area. Such a group'can be of
special help, to women in traditionally maie fields by providlng
a setting in which women from different class years, (i.e.,
sophomore, junior, senior) can learn from each other's ex-
periences and overcome the isolation women in traditlonally
masculine majors often feel.

® Establish an organization for graduate women, oider women,
minority women, etc. where problems concerning lack of sup-

- port and other climate Issuss, can be alrod and strategios
devised to dea; with them. The alrition rate of graduate
women dropped foliowing the form lon of a women's caucus
at the University of California, Berkeley.t

® if your campus has a minority student center, alert staff to

up workshops, seminars, or informal meetings to discuss
these issues. if your Institution has no such center, establish
your own informal gg up. ’

n cvn Ry —ow s

IDATIONS 'FOR PROFESSIONAL ASSOCIATIONS
AND ORGANIZATIONS

® inciude sessions on classroom climate luun at your annual
meeting. The Association of American Colleges, for example,
Included a session on these issues at its annual meeting. The
South Atlantic Modern Language Association #d the
American Educational Research Association featured panels
on related Issues at thelr reglonal and mid-year meetings.
® identity sub-groups within your organization that Ight bo
especially appropriate for considering classroony climate

' *Mary Lou Ranrdour, Georgla Strasburg and Jean Lipman-Blumen, !w men In Higher
Education, Trends in Enollmients and Degrees Eaned,” in the Harvkrd Education

,Review, Vo), 52, No. 1, 1962, )
Elaine H, EFKhawas, “Diff

In Academic Development During Ckitepe.” Men

the Provost, Brown University, April 1900 pp 7-8. (Subsequently cited as Report of the
Brows: Project.) =
*Alexancer W. Astin, Faur Critics! Years: Effects of Lollege on Beliefs, Attitudes md
Knowledge, Jossey-Bass Publishers, San Frincisco, CA, 1977, pp. 114, 129, More recent
. Studies t that this trend may havo modersted somewhat, but Is still evident, See,
for Olm’l-l(hmu. Report of the Bronn Project, p. 23.

‘idid; p. 218, |
p ‘800 for oumph. Student Needs Swvoy A Report, compnty Suzanne Howard for

e L e
EE BN .

classroom climate issues that may stfect minosity women. Set

3¢ Women Leaming Together A Study of Coliege Students invthe Late 70%. Oftice of .

L] Eneounmtuoont publications such az the school newspaper

® Encourage the organization of a support group comprised o -

NOTES

- .
luun, Thete might lnclud‘_}oulty development or student
development programs, women's caucuses or commissions.

® Work with other organizations and associations such as the
S Interest Group: Research’on Women in Education of
the American Educational Research Assoclation. {(For addi-

- tiona!l Resource Organizationg, see p. 20.)

® Stimulate.research on Issues related to classroom cilmate by
Zalling for papers tor presentation and/or publication.

® Offer awards for Innovative ideas in faculty/student develop-
ment that focus on classroom climate issues.’
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. or "hands-on" experi renhan:
- Z¢ing women's - opportunmes for collabomlve work='
. 5' : wlth graduato faculty) :

el

the Women Students® loadovshlp Training Project, National Student Educational Fund,
Washington, OC, March 19680,

‘Women's colleges have been concerned with the impact of overali institutional
climate and the role of facuity in ting such a climat for some time.
See, for example, A Study of the Leaming Envllonmanls 8t Women's Colleges, the
Women's College.Coalition, Washington, DC, Spring 1981, which survoyed women's
coilege facuity and presidents concbrning tholv povcaptlons of institutionat mission,
curricular content, academic and career ¢ 0. étc., as directed to the particular
needs of women students (such as sell—con"de‘lco Indolshlp skills, and preparation

+ lor new rotes).

'James C. Hearn and Susan Olzak, “The Role of College Major Departments In the
Reproduction of Sexua! Inequality,” pre-publication duh 0p. 6-7. For further infcrma.

J' 9tlon contact Jumos C. Hearn, Tho Americun cmloge Testing Program, P.O. Box 767,
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" e ugee, A.R. Hochischild, “Inside the Clockwork of Mnle Careers.” in Women and the

‘|

towa City, 1A 52243, .
'Much of this research appears in the 1 of the Brown Project and in papers
) d at the R Cenference 8n Educational; Environments and th
Lndergraduate Woman, Center for Research on Women, and Project HERS, Wellesley
College, September 1979,
*Ses, fot example, E-Khawas. p. 19 and Heanydomk p X
v

**The New and Oid Lives of Mén 2nd Women ergraduates,’ Report ol the Brown
Project, 9. 157. .
__YLals Monteiro, “The College Acad
Report of tr:e Browr, Project, pp. 43-59.

ic Envir t: Stud

t-Facuity Interaction,”

Power to Changs, d. Florence Howe, McGraw Hill Book Co . New York, 19,5; M E. Tidv
bal), "Of Men and Rasearch: The Dominant Themes in A Higher Ed ion In-
clude Neither Teachlag Nor Women,™ Journal of Higher Educauon. Vol 47, No 4, 1976,
pp 37389 and i M Heyman, Women Students 8! Berkeley Views and Data on Possible
Sex Discrimination in Acadcm:c Programs, University of California. Berketay. June 1977
(suWuonlly cited as "Berkeley,") as cited in Jeanne J Speizer, “Role Models, Men
tors and Sponsora. the Elusive Concepts,” Signs, Vol 6, No. 4, Summer 1981, p 698
"'"This and other types of classroom enmples which may reinforce stereotypes and
¢ ge woinen students are di d at length 1n Judith M Gappa and Janice
Pearce. Sex and Gender in the Social S R ssing the Inircd y Course. 3
vols , which brings logel'w- guidell fof changes in course content in psychology.
scclology. and microéconomics, with recommendahons fot changes in faculty student
tion p n {For ordenng and p on, see list of Sel
Resources, p. 20)
“See, Bagrie Thome, “Claiming Vurbal Space: Women Speech and Language in Col-
legs Classrooms,” paper pr ted at the R h Conf on Educational En.
| ts and the Undergraduate Wortan, Weliesiey Coilege, September, 1979, p 15.
{Subsequently raferred 1o as ""Claiming Verbal Space.”)
“*For discussion of this pattern at the elementary 3chool tevel, see Myra P, Sadker
and David M, Sedker, Sex Equlry Handbook for Schools, Longman, Inc., New York, 1982,
Pp. 104-5, "w
“Frank J. Till explores these problems more fully in Sexual Harassment: A Reporton
the Sexual Harassment of Students, The Natlonal Advisory Council on Women's Educa-
tionat Programs, Washington, DC, August 1980.
‘'For a ¢hi jon of this preblem and ¢ dations for t davelopment
s1all, see Marjorie Abrams, “Freparing Men and Women Students to Work Together A
New Student Development Challenge,” Journal of the Nations! Associstion for Women
Deans, Administrators and C lors, vol. 44, No. 4, Summer 1981. pp. 3-8
“As noted’in "Solocled Arn *for Further Research,” p 17, m!ra addhonal observa
tion and intervention smglas—espoclally on the postsecondary ‘evei—are nevded. Em
pirical studies to date have o"md pro ive, if somet tradictory resulls. We
need to kriow more about simitar and differential treatment of wome- and men students
as possibly affected by such factors as the ization and compowtion of the par-
ticular classrooms stugtied, type of imstitution, sex-of teacher, etc In tne case of em.
pirical studies, sex differances in interaction are always a matfer of frequency and
never absolute. .
“See p. 8, infra. *
*For 8 currént Overview and discussion, see Vercnica F. Nieva and Barbara A Gulekl/
Ser Eftects on Evatuation.” The Academy of Managomenl Review, Vot 5, No. 2, 1889,
pp. 287-276. - L
#Karin S. Frey and Ronald G snby. “Orfferentiat Teaching Methods Used With Girls
and Boys of Moderate and High Achlevemeni Levels,” paper presented at the meeting~
of the Soclety of R h in Child Devel t, San Francisco, CA, March 1979
USee, Nieva and Gutek, and Virginia E 'O‘Lnry and Barbara Studier Waliston, “Sex
Makes a Difference. The Differential Perceptions of Women and Man,"” to appear in L
Whaedsler, od., Review of personality and Social Psychology
BFor an overview of drf ,see C 2 Sat R ild, Sex Role
Sociatization and Sex Discrimination: A Synthesis and Overview of thé Literature, Na.
tionat & of E Washington, DC, October 1979, pp 3841, and Irene H
Frieze, “Women's Almbuﬂona for and Causal Attnbutions of Success and Failure' in
¢ Martha T Mednick, Sandra S Tangri and Lols W Hoifman. eds, Womeg and Achieve
men!. Social ‘and Molivations! Analyses, Hemisphere Publishing Corporation,
Washington, OC, 1975, pp. 158171,
“philip Goldberg, “Are W Prajudiced Agalnsx Women?" Trans Action, Vol 5,
1968, pp. 28-30. Sevenl studies have confifmead Goldbevg s findings, however, more re-
cent sfudles indicate that women—but not mun—may be beginning to evaluate clearly
compeient women more favorably See Frieze (note 23) pp 16768
*Angolo M Parker, "Sex Differences in Ci. | Arg tation, un
publlshod M S thesis, Pennsylvaniz State Unlversny. 1873 Over two hundred students
of both sexes rajed & 1 it arg tation as & "m line" skill
"See, Sumru Erkut, “Expeclancy, Mtribution, and Acad Acht t. Exploring
lmpllclllon_s of Sex-Role Orientation, Working Paper No 27, Wellesiey Coitege Center
for Research on Women, Wellesley, MA, 1979,
¥Faculty Ad Hoc € ttee on the Ed of Women at Oberlin, The
Education of Women at Obevlln Office of the President, Oberlin Cotlege, Obertin, OH,
May 1980, p. 35.
BFor example, see Project INTERSECT (Interactions for Sex Equity in Ctassroom
Tesching), Myra and David Sadker (The Network, Inc), as well as “Classroom Interac
tion, Student Cooperation and Leadership,” Matlaine Loci d and Abi Harris (ETS).
1undod by thé National Institute for Education. A retated project, now comptete. is the
* Non-Sexist Teacher Education Project, Hyra and David Sadker, funded by the Women s
Educational Equity Act,  °
"See Sacker and Sadker, Sex Equity H k for Schools. pp. 107 109, and Carci S
Dweck, ot 8!, “Sex Differences in Leainsd Help! i The Conting of
Evalustive Feedbick in the Classroem and Il An Experimentaf Analysis, ' Devslopman
tal Psychology, Voir14, No, 3, 1978, pp, 26576,
*much of the following discussion is based oA Mcry& Rowe, “The Saturns Rings
Phenomenon: Micro-inequities and Unequal Opportunily in lr.e American Economy.
published in Palricia Bourne and Veima Parness, eds., P, dings ofethe National

1o

92 0od,

Hh,

Science Foundation Conference on Women's Lesdership and Authorily, University of

Catifornia, Santa Cruz, CA, 1977, (Pnge numbers fo: specific quotations refer to a typed
copy provided by the aulhor)

Midud, p. 1.

Yidid., p. 5. *

BKaren Bogarl, Technical Manual for me Institutions! Seli-Study Guitle on Sex Equr
ty, preface to Appendix C, American Institutes for Research, Washington. 0C, 1981
pages unnumbered.

“Example and discussion based on Rowe, pp 18-27

"See Till,p 9 ?

»+The Education of ern atObertin,”" p 33 .

i, p. 10.

“Berkeley, p 34

»ibid, pp 32-33 ¥’

“Eileen Shapiro, A Survival Guide, Monographs in Urban and Muflicullural Educa

. tion, Indiana University. Center for Urban and Multicultural Education, School of Educa

tion, No. 1, July 1980. ¥
* The Quality of Women's Education at Harvard University A Survey of Sex

Oiscrimination in the Graduate and Prof { Schools, Women Students Coal .
Cambndge, MA. June 1980,p 10
“‘Nancy M Henley. Body Polltics Power, Sex and N bat Comm tion, Psen-

tice Hall, Inc , Englewood Chiffs. NJ, 1977, p 13, (Subsequentty cited as Body Politics )
4820, for example, Constantina Sa“nios-Rothschild, ' Sex Roles sn Transition,
Report of.fhe Brown Profect. pp 247.248 .
“Henley, Body Politics -
“Myra Sadker, Workshop. "Micvol'eachlr.g Skills for INTERSECT." August 26, 1981

_ The American University, Washington, OC

“Henley, Body Politics. *

“Thorne, ““Claiing Verbal Space,” p 15.

“Tdtle IX of the Education Amendments 5! 1972 prohibits sex discrimu.¢:ion in
fedeully -assisted educ!llon programs and activities .

“Rowe, p. 14.

“Jean Howard, Commitiee on the Sm\:s of Women al Brown, * Flnal Repont,” May 30,
1980 In Report of the Brbwn Project, " 269.

"Montiero, p. 52.  *~

“bid., p. 52.

“G ina Safilios:R d. “Sex Roles in Transition,” Report of the Lirown
Project, pp. 250-51. (This pattern p. that identilied at the of tary leve! [See
page 5)) .

“ibid, pp. 247-48,

**Jeanne J. Speizer, "Students Should Be Seen And Heard,"” pre-pubtication d:alt for
Pamela Perun, od, The Undergraduate Womar Issues In Education Equity, Lexington
Books. Lexington, MA, 1982, draft pages 631-36 Speizer notes the negative impac: of
this reticence on’ women's sell-confidence and ability to engage in intellectuat
argumentation beyond the institutional setting.

“See. for *xample, Astin, p. 91, and Sarah Hali Sternglanz and Shirley Lyberger-Ficek,
“Sex Differances in Student-Teacher Interactions in the College Classroom,” Sex
Rotes, Vol. 3. No. 4, 1977, pp. 345-52. (Sterngtanz and Lyberger-Ficek found no readily
identifiadle difference in facully behavior to account for differences in men's and
women's participation ) -

¥'See, for example, David A. Karp and William C Yoels, “The Colloge Classroom

Some Observations on the Meanings of Student Participation,” Sociology and Social .

Research, Vol. 60, No. 4, July 1976, pp 421-439 The authors 1.0te that in the male-taught
ctasses observed, male students were much more flikely to be directly questioned by the
professor and twice as likely as wo ter d to a co {. In female-taught
classes, however, professors were equally likely to directly question mate and lemate
students, and participation by students of both sexes to be more equat (Karp and Yoels
atso point out that neithsr women nor men students were aware that sex-of-teacher had
any effect on their own class participation.) :

“Thorne, “Claiming Verbal Spacs,” p 1 and p 6.

“Much of the following discussion is.based on Barrie Thorne, “Claiming Varbal
Space’ (see note 14), Barrie Thorne and Nancy Henley, eds, Lai Juage and SexvDif
ference and Dominance, Newbury House, Ré.wley. MA, 1975, and Robin Lakoff,
Language and Woman's Pisce, Harper Colophon Books. Harper®any Row, New York,
NY. 1975

“0on H Zimmerman and Candace W ,'Sex Roles, Interruptions and Sitances in
Coqversahon," Ltanguage and'Sex Dilferendm and Dominance, pp 105-29

““For further iscussion of interruptions that ch the focus of discussion, see
Candace West, "Females interruptions in Cross Sex Conversation. Setdom Seen, Soon
Forgotten, paper presented at the Annual Meeting of the American Sociological Assh .
August 1979. (A revised Qersion of this paper, ‘Why Cant a Woraan Ge Mote Like a
Man? An interaction Note on Orgadizational Game Playing for Manageriat Women,” wiil
appear in Socrology of Work and Occupations, February 1982)

#See, for examptle, Carg! Woimen anJ Hai Frank, The Soio Woman in a Professional
Peér Group." American Journal of Orthopsychiatry, Vol 45, Jan 1975, pp. 164.71 Foran
overview of related r h, see Constantina Sahios Rothschild, Sex Rolg Socraliza
ticn and Sex Discimination A Synthesis and Cntique of the Lueralaro. pp 21'25

Thorne, ““Claiming Verbal Space,” p 1

. “Several of these behaviors are also noted in Gappa 2nd Pearce. Sex and Gender in
the Spcial Sciences Reassessing the Introductory Courso

“See note 57. -

“See, for example, Sadker and Sadker, Sex Equily Handbook for Schools, pp 104-105

Sadker and Sadker, Microteaching Skills for Sex Equity in C1asstoom interaction.
unpubdlished traintng manual for Project INTERSELT, Washington, OC, NIE, pp 10-11

“See for *example, Wolman and Frank, and Sandra Acker, “Women, the Other
Academlcs." British Journal of Sociology of Educauon. Voi 1, No. 1,1980,p 84

“For {irther dnscusslon. see Safilios Rothsciuid, Sex Roles in Transiton, ' Report of
the Brown Projecl, p. 251.

"Second example from Krug Quillen, Living in Qur.America, 4th edition, Scott
Foresman and Co., Chicago, IL, 1964, as cited in Donna M Golinick. Myr®Sadker, and
Oavid Sadker, Beyond ti.e Dick and Jane Syndrome. Confronling Sex Biag in Insiruc
tiona! Materisls, p, fl. Some conlond that concern about the vse of the generic
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“he/man™ is & trivia™matter. However, research indicates that the “generic™ “heithan” i
o1 gengric in people’s perceptions and that It can limit girls” and womnen's sell.
perception—especially when it occurs in a cl toxt. (See, for Caley
Miller and Kate Swift, Words and Women, Anchor Press,"Naw York, NY, 1978, pp 29-34)

<

"See, for éxample, Simpson, p 3

*“Hoonan.p §

“wybid, p 5 and Duncan, pp 23334 R
*“Nounan, p 2.{For discuss:on of the Changing perspectives of black women coiiege

Moreover, it can often be easily avoided (For further discussioh. see Reco d
tions, p. 13.}

"Thorne, "Culmlng Verbal Spaco " p 5. Thorne notes that “women's speech” may in
. fact {3 o, the m ine “competitive™ pattern, and offur a
coopmtm mode for the dmlopw ideas. (See p 10. intra)

nibid.

nibid.

*Seq note 25 (Farken),

"Much of the giscussion that louows 13 based on Bame Tohome “Claiming Verb:’

Sppu Barris Thorne and Nnncy Henley, eds, Langusge and Sex' Dillorence an:
Dom:nance; ard Rodin Lakot?, Language and Woman's Place, in which many of these
features of "womm s sgeech”™ were first identified.

“For furthef discussion, see Henley, Sody Pulitics, uspecially pp 138 & 166-78.

TKarp and Yoals, p. 434,

"Many of the studies in this area are being conuucled byresearchers whose plimary
focus is the mteraction between sex of-teacher and sex-of student in esjcblishing class
participation patt See, for ple, Lauret Walum Richardson, Judith A. Cook and

Macke “Cl Managsment Strategies of Male and FEmale Ur very

Ann Stath
() ty Professors” In Laure! walum Richardson and Verta Taylor, eds, /ssues in Sex, -

Geader and Society- A Feminist Perspective, D.C. Heath.Co, uxlnglon. MA, 1981, pre
publication draft, pp. 11.14.

PMuch of the following discussion is based on Nancy E Adier, "Women Students.” in

Jouph Katz and Rodney T. Hartnett, eds., Scholars in the Making The Development 67

o and Prof: Students, Baltinger Publishing Co., Cambridge. MA, 1976,
Pp. 187-225; andon Mary P. Rlchuqs. "Women in Graduate Education,” Communicator,
Vol. Xili, No. 8, pp. 1011, 'y

“E-Khawas, pp. 7-8.

#Adiet, pp. 196.99. -

%5ee, for exam,de, Bogart, Appendix C.

“For u discussion of this problem, see Birt L. Duncan, "MIany Students” in
Scholars. in the Making, pp. 233-38.

“For a brief summary of the rqsearch in this area, see Adler, p. 209.

®Elyse Goldstein, “Effect of Same-Sex and Cross-Sex Role Models on the Subse-
quent Academic Productivity of Scl.olars.” Amencan Psychologist, Vol. 32, No. 5, May
1979, p. 407.

“Adler, p. 209. -

Midid. ’

*See, for example, “The Qualty of Women's Edycation at Harvard University A
Survey of Sex Discrimination in the Graduate and Professional Schools.”

*See Adier, p. 206.

*1bid, p. 207. » .

“"Nomination for fell ips can be sspecially important for graduate women
Ressarchers have found that while 21 students who receive fellowstips have a fower
drop-out 7ate than non-recipients, the dilference in retention rate is far greater for
wofnen than for men. Some suggest that recelving a fellowship confums for women that
they are taken serlc»usly a3 graduats students. For further discussion. see Mlche.-a Pat
terson and Lucy Se!'s, “Women Dropouts From Higher Education,” in Atice Rossi and
Ann Calderwood, eds., Academic Women on the Move, Russeil Sage Foundation, New
York, NY. 1973, pp. 83-89.

$Helen S. Astin, “Carse: Profiles of Women Doctorates.” ibid, pp 156-57

YFor & re38a1Cch overview, see Adler, PR 209-210

“For a discussion of the current status of women’s enroliment in nontraditional
fields, see Aandour. et 3. (note 1) . .

“Hearn and Oizak, p. 17

wibid, pp 67.

*Tilt, p. 9.

#See, for example, Evelyn Fox Keller “The Anomaly of 3 Woman in Pﬂysacs in Sara
Ruddick and Pamela Daniels, eds, Working It Oul Panthbon Books, New York, NY,
1977, pp. 77-91.

®Hearn and Olzak, pr 21.

**Much of the fcllowipg discussion is based 0n John F Noonan, “White Faculty and
Black Students £ ing Assump and Practices,” 1980, and Adelaide Simpson,
."A Perspective ¢ the Learmng Expenence of Black Students at VCU" (Virginka Com

monweaith University) 1979, unpublished papéts, The Center for Improving Teaching Et
fectiveness, VCU, as well as on Mary Rowe, “The Saturns Rings Phenomenon® ano Birt
L Ouncan, “Minority Students.” For a detailed analysis of the feelings and expenences
of minority’ students in a traditional university, ses .Kathryn O. Cowan, Ronald W
Saufley and J Herman Biake, “Through the Hourglass (Darkly) Summary of an Ex
plotatory, Anglysis of the ‘New Student” At a Traditional University,” unpublished paper,
QOaskes College. University of Californid’ at Santa Cruz, 1980

[
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PUBLICATIONS .

Bogart, Karen, Flagle, Judith, and Jung. Steven Institutional Self-Study Quide on Sex
. Washi , DC: A tnsti for Research, 1981 Contains five
separate secllom and a brief Introductory user's guide designed for institutional or
departmental self-evaluation. One section focuses on general docial-educational
climate including subtie behaviors that may iscourage women, Each of fhe other
dit and practi affecting sex oqunly

sections focuses on specific polici
for students, faculty, edministrators, and staff. Arranged as a checklist with sugges

tions «s to which personnal might respond to questions in each area, the Gulde can
be'used as a diagnostic tocl In 1donufymg barriers to equity, and as an educational
1001 o farmitiarize administrators, facully and others with the needs of women on

SRace Effects in the Attrib
. Paper No 3, Wellesiey Coliega Center for Research on Women, :979) . .

2 ¢ $1000

stud vis-a-vis theiwr own aunbuhomaxpec'a!.on pitterns. see Sumlu Erkut  Sex and
or Achi t ahe Exp ylors " Working

‘“Nconan, p 5.

""For further discussion, see Joanne S Yamauchi, “The Trple Bu.g of Asian
Alnancan Women. Prob of Sejt-Concept, C ationRehavior, and Cultural
Accernmodation,” paper plesenleh at the annuat conven609 of the Speech Com.
munication A on, San Fr >, CA. 1976. pp 89

**'For a bref general overview of race and sex d:"orences 1n nonverbat . ommunics
tion, see Henley, Body Politics, pp 132-35

™For a detailed discussion of the institutional and attitudinail barr..s8 returning
women Students often face. see the se:tes of papers on re entry women publisnbd by
the Project o 1e Status and Education of Women. Association of American Colleges,
1980-81, especially “The C ing Needs of Re-entry Women ™ (Sep Resources nr
ordering information )

winciden:s of this kinds have been reported by individual re-entry women as weil as
by coordinators of re-entry programs

«"See, for sxampte, Barbata Bate. "Nonsexist Langua};e Use 0 Transstion, Journsi
of Communication, Winter, 1978, pp 13949,

*'See, for ple, student tions for sach t
moxlvauon as summarized in Nancy M Porter and Margaret T En.eench-! i The Etlec-
tiveness’of Women's Studies Teaching. Women's Studies M ph Sering, Nationai
tnstitute of Education, Washington, DC, 1980, pp 33-34

*'*Senlor, San Francisco State University. quoted in Lorna Sage. ‘Women o Coufse.

& ' “Living," Jhe Lozdon Observer, August 2, 1281,

*Sea, fof example. study by Alland Cummings Elonson and Irene Crockcroft, San
Diego State University, as reported in On Campus With Wemcn Project on the Status
and Education of Women, No. 20. June 1978, pp. 56.

NOTES FOR RECOMMENDATIONS

'Mary P. Rowe and Ctarence G. Williams, “The MIT Non-Union Grievance Procedure:
An Upward-Feedback, Mediation Model,” MIT Press, Cambnidge, MA, 1980, For other
model procedures, sae, “Appendix. Codus of Conduct and Grievance Procedures” in
Rhyli.s Frankiin &t al. Sexval and Gender H ment in the Academy. The Modern
Language Asgoc!alior. of America. New York, NY, 1, pp. 55-74

Seceratof 1he dati nthis areé based on more general stratggies
outlined by Josegh Katz in “Collab >0 of Academic Facuity and Student Affairs Pro-
fessionals fot Student Devolopment,” David C. Tilley, et al., The Student Alfairs Dean
ahd the President. Trends in Higher Education, Ann Arb~s, MI, ERICICAPS 1979, pp.
33.54; and in Marjorie Abiame, "Pmpulng Men and Wognen Students 1o Work Together.
A Nev' Student Develog ent Chlllenge. Journat ol the Nalionel Association for
Women Doans Admmlslmorx:; Counsclors Summer 1981, Vol. 44, No 4. pp 3-8

*Many sources for activilies Miat can be used to help facuily increase their generat
awareness of sex<ole stereotyping, sex-basad expectations, etc.. are now avaitable,
such as E. Nickerscn, et al . infervention Strategies for Changing Sex-Role Stereotypes
A Procedural Guide, Kendaii-Hunt, Dubuque, 1976, C G Carmey & SL. McMahon, eds .
Exploring Contemporary Maleifemale Roles. A Facinator’s Guide, University
Associates, San Diego. CA, 1977. Pariicipants Notebook for Training Sessfons on the
SécialiEducational Context of Titte IX, Titte IX Equity Workshop Pro]ecl Washington,
DC, Natlonat Foundation tor the Imp t of Education, 1977, pp 12:23

@@ ‘For the'lse of faculty-student contact 10gs 1n related rosearch, see Shaiis Kishler
Bennett, ‘Student Perceptions of and Expectatiops for Male and Female instructors
Evid R g to the Question of Gender Bias in Teaching Evaiuat b d
paper. (Req| s lorr prints should be s2nt to Sheita K. Bnrneu Dept of So;lology,
Bryn Mawr Coliege, Bryn Mawr, PA 19010.) A revisad version is forthcoming in the Jour-
nal of Educalional Psychology

'This flyer and related matenals are available from the ‘Project on the Status and
Education of Women n an «nformationai packet goncerning sexual harassment on cam-
pus (For ordering information, see Resources.p 20)

*For ordering information. see Resources, p 20)

‘Cathryn Adamsky, * Changes 1n Pronomial Usage Among College Students As a

Function of Instructor Use of She As tha Generic Singuiat Pronoun, paper presented tog
fhe American Psycholc :cat Association, September 1976 v’

*Lucy Seis, Convention Notes. Sociologists lor Women in Socrely Newsleqter,
February 20, 1972 as cited in Adlef, p 217.

*For & brief descnption &f how {n set up an awards program see Giving Prizes and
Awards. A New Way to Recognizv ang Encourago Activities that Promote Equity for
Women in Academe, Bonny Lambert and Bernice Sandier, Project on the Status and
Education of Women Association of Amerncan Coileges, washington, DC. 1984
{Avarlable for $100,f-om the Prom.cl)

' . : SELECTED LIST OF RESOURCES. . )

campus.' Approximately 100 pages Available from (he Project on the Status and
Education of Womon, Association o! Amsncanu Colleges, 1818 R St. NW,
Washington, DC 20009 $10 ) prepaid .

Bogart. Karen Technical Manusl for the Institutions! Seif-Study Gulde on Sex Equity.
Warhington, DC, Amenican Institutos for Research, 197} Describes the cuticat inct-
dent technigque and other aspects of the gy employed in development of
the Seit-Study Guids. Includes illustrative problens and proposed sctutions for ine-

t 1 9 those st g from subtie differential treatment of women
+ students, facully, adn.inistrators and staff 55 pages and appendice. . aiable from.
Ametican [nstitutes for Research 1055 Thomas Jetferson St , Washu.,,.on, DC 20007
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Eakins, Barbira; Eaking, R Gane, and Lisb-Brithart, Barbara, eds. SISCOM ‘76 \

Women's (snd Men's) C. 1, Pr dings of the Speach C.
Association's Summer Confertnce ! Incluges an overview of research and
f on 's Ication, suggestions for workshops and courses, ang
list of resoutces for rmuch’nd instruction 208 pages Limited number of copios
are lable from- the Spesch C b A lation, 5105 Backiick Ra, Suite
E, Annandale, VA 22u03. $3 50; orders under $10 00 must be prepaid.

Frankiin. Phyit's, et &), Sexusl and Gender H t in the Academy: A Gulde for

" Faculty, Students and Administrators, Cemmiasiod on the Staius of Women in the

Profession New Yoric The Moden.\ Language Associstion of America, 1981 Explains

gender as well as sexual harassment Incluges a chapter on prodhims of graduste

women in the modern languages, and outlings steps for establishing definitions,
determining coces and standards, and developing ¢nevance mechanisms Also In
cludes Wibliography and appendix with model ccdes and procedures. 75 pages paper

‘bound $350 prepaid & $100 postage (1-9 copies). $2 50,10 or more copies) svailable

from MLA, 62 Fifth Ave, Raw York, NY 10011

Gappa, JudithM and Pearce, Janice Sex and Genderin the Socls! Sclences: Reassess-
ing the Introductory Course. Set has three volumes with content guidelines for
sociology. psychology, and mic ics, each volum# a'so contains “Guidelines
for Student.Faculty Communic#ton” (major contributing author, Mercilze M Jenkins)
which include specilic r d for change and set out in chart form faculty
verbal and nonverdal behaviors thar may reinforce stereotvpes andlor ‘disgourage

"womorg’s class participatron Also ificluded ate tme “Student Faculty Communication
Checklis1” and the “Student Perception Q ionnaite” reproduced in 1his paper as
Appendizes A and B Introductory Sociolegy (major contributing author, Sarrie
Thorne), 176 pages: introductory Psychology (major contributing author, Nancy F
fusso). 152 pages: and Principles of Microeconomics (major contributing author, Bar

"bara B Reagan), 120 pages Prior to publ and di ination by the Women's
Educational Equity Act Program, a limited number of copies are avaitable frgm Judith
M Gappa, Assoctate Provost, Faculty Affairs, San Francisco State University, 1600
Holloway Ave, San Francisco, GA 94132, Price: $2500 each for dutliGating and

. postage for any one o1 the three disciplines Content guidelines in additionat
disciplines are avalisble for $5.00 each with the purch of one plete vol

The complete text of Introductory Sociology will also be avaltable from the Teaching
Resource Ccater, American Sociological Assoclation, 1722 N St., NW, Washington,
DC at an approximate cost of $1000 prepaid.

“Guidetines for Nc ist Language.” Amer: Psychologist, June 1975, gp 68284
and *Guidel for N ist Language in APA J Is,” Ameri~an Psychologlst,
June 1972 (Pubticatfon Manua! Change Sheet 2) Available free from the American
Psychological Association, 1200 17th St.. NW, Washington, DC 20036 (send stamped
selil-addressed envelope). .

Henley, Nancy M. Body Politics: Powor, Sex and N tbat C ication, 1977. taen.
tifies and analyzes sex/status differences In nonverbal behkvicr and axplores ways in
which everyday nortveibal ication expresses and rasintains an established
hiersrchy in sociai and personal Interactions. Z14 pages paperyound Avallatie *rom:
Spectrum Books, Prentice Hall, Inc, Englewcod Cliffs, NJ 07632, $3.95.

#we, Florence, ot al Everywoman's Guide to Collegfs and Universities, forthcoming
Scheduled for publication in fail, 1962, The Guide is d lgned to aid d
in the college-selection p . Institutions listed respondeo 10 a q aire
covering & range of ltems—such as curricular offerings, éducationni tlimate, sports,
health and counseting services. financial ald and scholarships, child care facilities,
services and centers for‘re-entry women, etc. For further information, coatact The
Feminist Press, State University of New York/College st O'd Westbury, Box 334, O1d
Westbury. NY 11568, (516) 997.7660 '

[ fonal A lation of Bus! [o lcators Without Bias: A Guicebook for
Nondiecriminatory Communication, 1977 Gives specific guidelines for avoiding bias
on the basis of race, sex or disabllity in verbal communication, :n visus! media, an¢ in
meetings, conferences and workshop settings Includes list of rssource publications
and organizations. /7 psges paperbound Avatlable from the International Associa-
tlon of Business Communicators, 870 Market St , Suite 940, San Francisco, CA 94102

.

$4 00 single copy (buik orders cost 1ess, request invoice for muitipie chnes) \

Kramarae. Cheris and Treichler, Pauta, eds Women and Languuge News. Newslstter on
sex differences in language use, attitudas and scquisition. Includes information on
new r and re ., €O and conf Published twice a year
Available at ysarly subscription rate of $5 00 fror~ Cheris Kramarae, Speech Com
munications Dept., 244 Lincoln Hall, University of iilinois, Urbans, IL 61801,

Lakofl, Robin. Language snd Woman's Place, 1975, Discusses langusge used to
describe and define the sexes, and identifies features of “womer,'s language® in the
context of woraen’s devalued status and soclety’S prescription that women be polite
#nd deferentisl. 83 pages paperbound. Available from Harper and Row, Publishers,
In3., Attn: Order Dept., Keystone Industrial Park, Soranton, PA 18512, $4 95,

Men snd Women Leaming Tozeiher: A Study of Coilege Students in the Late 70's,
Report of The Srown Project. Originally conceives as an assessment of the merger of
Brown University and Pembroke Coilege (1971) with a special focus on the 3.wation o
women it co-educations! institutico s, the study was expanded to incluca survey data
from over three th d undergrad I} of 1978-81, from Barnard, Brown,
Dastmouth, Princeton, SUNY at Stony Brook, and Waeilesiey, a3 well as interviews with
cument students and alumni/sa. The Report includes working papers on aspects of

the undprgrad perienca; two yses specific to the Brown-Pembroke mesger,
oroceedings of the conferance Women'Men/College: The Educational implications of
&y Roles in Trangltion; and a series of Mic r dati preparvd for

¥ Brown University 298 pages. (A lirited number of coples are avallable from Cynthia
o5 Steers, Box 1945, Brown University, Peovidence, A1 02912 $60 prepaid. payabie 1o
Brown University.) .
run. Pamela, od. The Undergraduste Woman: isaues In Educational Equity, forthcom-
ing. Provides an overview of current research for administrators, facully and

%, Topics inctude critical agpects of pre-enroliment years such as sex-bias
in testing. &nd the colleg fection prc cess; ol ts of the college e'xperlonce in-
cluding department cli , curricuia, luation, and teaching stylds; aspec.s of
cognitive, moral and psych ¥ davelop ; educational such as im-

¢ - i

pacton career commn’menl and family roles, and objectives for research and policy ta
the conuag decade Wil be availabls from Lexington Books, D C. Heath & Go., 2700 N.
Richardt Ave,, Indianapolis, \R 46219 For additional information, call 800-428-8071.
Projert on the Status and Educztion of Woman, Rape and Sexuas! Harassment Packet.
Irctudes ‘The Prob:em of Rape on Campus,” 1978, 8 pages. “Sexual Harassment. A
Hidden issye “ 1978, 7 pages. S Har. " (selected articles from previous
13sues of the Project’s letter, On Campus With W i 4 Pages. "Tillu Vi Sex-
uat Ha t Guidel on Educat '.Employmenl.‘ 1980. 4 pages, and “What
Can Students Do About Sex Discrimination,” {reprint, Utsh State University), 1931, 1
page Avsilable from the Project on 1he smqs and Educa’lior of Women, Assaciation
of American Colleges, 1813 R St., NW. Waghington, DC 20009 for $3 00 piepaid. (A list
of alt Project p long is a free with a stamped, self-addressed envelopg.)
Project on the Status ard Education of Women, Re-entry Women (3 packets of 5 papers
each;, 1960 Papars focus on institutional barriers returning women students oftan
fuce when they nroll—-or atiempt t» enroll—in posisecondcry programs. Each paper
discusses a specific problem (such as recruitment and admissions, financial aid,
transfer policies and graduation requirements, Support services, graduate study). of- .
fers specific recommendations for institutional change, and cites adaptable model
programs Set 8 30 includes a paper on special . grams for speciat poputations, an
introductory paper, a paper compmrlg current national statistics on r“nlfy omén,
and a list'of bibliographies. Paciiels are availabie for $500 each, prepaid, Mem the
Project on the Status and Edu{ﬂlon of Women, Association of American Colleges.”
1818-R St NW. Washington, DC 20009. (For a complete listing of conlents of each
packet as we!l as & list of atl other Profect pubtications, seng @ stamped, selif-
addressed envelop® 10 the Project) '

, Project on th~ Status and Education of Women, "Working Bibtio§raphy for Classroom

Climate lesues,” 1982. Informal set d bidliography of [, ited fcr 1hs

M ~.report Brisfly annotated entries with f addendum of more recently srecaived

materiats For further information, contact he Project on the Status and Education of
Wommen, Associalion of Ac. 2rican Colleges, 1818 R St., NW, Washingtor, DC 20009.
. Saaxer, Myra P 2nd Sadker, David M, Sex Equ[ilﬂlndbook for Schoots, and companion \\
Gulde tor Jex Equity Tralners by Joyce S. Kaser, Mwa Sadker and David Sadker, 1982,
The Handbook Includes chapters on sex bias in instructional-materials and In
teacherstudent interection; field-tested strategies for non-sexist teaching; tesson
plans{or e tary and other c X ] o directory, and related materials. It
aisocanbe usedasa t':olloge text for methcds and for other preservice courses, or as
a train'ag text for insesvice workshops. The _guldo G.v2s detalled Instructions for
designing, Implomenting and evaluating conferences, and forsconducting two
specific kshops Available from Long inc., College and Professionsl Book
Division, 19 West 44th St., New York, NY 10036. Handbook (331 pages) $17.95 (tent ),
Gulde (108 pages), $4.95 (tent)

Sadker, Myra P. and Sadker, David M Beyond Piclures and Pronouns: Ssxism in N
Teachwr Educailon Textbooks, 1979 Identities types of sex bias in the most wldefy-
used teacher-education texts, includes guide for the development of sex-fair
textbooks, lists supplemantary materiais that cen help teachers remedy biases in ex
isting texts. (Also discusses bias concerning racial and ethnis groups ) 70 pages.
Availsble from Education Development Center, §5 Chapel St., Newton, MA 02160°
$195. .

Silberstein, Sandra 8ibilography: Women and Languags. Michigan Occasi ! Papers Ne
in Women's Studies, Ne. XII, Winter, 1980. Includes references to unpublished s well
as published works on gender differences in larguage; 8 representative sample of
guidetl y for Ist | ge use. articlas concernig ‘the issues such
guidelines; raise, $nd applications foldhg guidelines (l.e., teaching nonsoxist
Innqunge;.‘wso lists works on gender differeénces in nonverbal communication ) 67
pages and dddenda Avallable from Wimen Studles Program, University of Michigan,
354 Lorch Hall. Ann Arbor, MI 48109. $2.5C (individual), $3 50 (institution), payadle to
Michigan Occaslonal Papers. . . -

Thorne, Barrie and Henley. Nancy, eds. Language and Sex: Ditference and Dominance,
1975 Inciuces articles drawn from a variety of discipli such as ling
sociolinguistics, spesch commdﬁl.auon, =nglish, psycholinguistics, _acd chtid
develop t ~which insthe r hip between languag d in a variety
of social and educaticnal contexts Contains an extansive annotated bibliography
“Sex Differences in Language, Speech and Nonverbal C " (also pub
ed under separate cover as She Sald/He Said, Knov, Inc., Pittsburgh, PA, 1975) 311
pages, paperbound Available frem Newbury House Publishers, Inc , 54 Warshouse
Lane, Rowley, MA 01969. $13 95 (if prepaid, $10 46) (A new edition, Language and Sex
11, is cu'rently being editea ty Thorne, Henley and Chens Kramarae ) :

Till, ¥rank J Sexusl Harassment: A Report on the Sexua! Har of Stud Na
tionat Advisory Councll on Women's Educationat Pr%'g\ums. Washington, O, August

1980 Oiscusses subtle and overt sexualh tiq the post dary setting and
examines short and long-term ed al qug for women students, in.
cludes analysis of legal iss(es and a technical suppiement 'lo aid institutions in
establishing definitlons, setting up grievance p d understanding nabuities
wtid legsl r dies Single copids are a bie free from NACWEP, 1832 M St, Nw,
Swite 821, Washington, DC 20036 .

ORGANIZATIONS =~ ~ : >

Ameri Educational R A Iation's ! (AERA) Speclal interast Group:

Research on Women and Education (SlQ:RV(E). Founded in 1973, SIG.RWE publishes
/s quagterty newsletter featuning infosmation of interest to schola's and Jesearchers
concerned with women's [ssues, holds a mid-year ressarch conference, offers sym-
posia and wresentations at AERA annual meetings, and co-sponsors activities with
the AERA Women's Committee and with Women Educators. For further information,
contact Susan Kiein, Naticnal Advisory Council on Women's Educationa! Programs,
1832 M St., MW, Sulte 821, \Washington, DC 20036, (202) 653-5846.

tican P ! and Guld Assoclation, Commitiee on Women. The Committee
on Womﬁvolks toincrease the awareness of APGA’S membaers about issueso! con-
cein to women and to facilitate networking Publishes a newsistter, For further infér-
mation, contact Myrna C, Tashner, Chair (612) 874-4114 or Judith Rosenbaum,
Associate Executive, APGA (703) 820-4700.

"




Omhﬂu‘ ing Teeching Etfecth Vieginis C ith Untversity. Pro-
jocts underaken by the Center include ideN:fication of sublle behaviors by which
feculty may discourage minoti , &nd t to gnhance facully and
student awieness. Forifuriher Informnlon. contact John F Noonan, Direclot 901
West Frankiin St., Richmond, VA 23284, (804} 257-1.21

- tormpl Network of & hers and Praciitioners interssted in Se: Equity In

. Clessrsom Interactions. For information, contact Susan Kiein, Nationa! Advisory

Council ag Women's Educational Programa, 1832 M St., NW, Sulite 821, Washington,

. 0C 20038, (202) 853-584¢ or Barbara Ri d Teaching and |

and Learning, Nutiondt | of Ed
20208, (202) 254-5407. ¢

Mic-Adtantic Conter for Sex Equity, Ono of 10 regizmial centers that pravide technical

a3sistanch and other rosources to schoo! sy ; g training on how to avoid

- sex blas In stud int For turther wormatron coniact David

Sadker, Director, Mid-Atiantic Center for Sex Equity, The American Unhersity, Foxhatl

Squate Building, Sulte 252. 3301 Now Mexico Ave , NW. Washington, DC 20016, (202)

sae3s1, -

) NaMﬂ Assoclatian for"Women Deens, Mumm 2nd Counselors (NANDAC).

Publnho}i Qua\tcrly neysletter and journal as well as mamngs throughout the year

+ Joumal aicies often focus on Issues in Qmen Mudents’ devel . Membership
« Xosts $45 per year (820 for retired persons and students) For !umm information, con.
tact Patricia Rueckel, E tive Di . 1625 Eye St.. NW, #624-A, Washinyton, OC,

20006, (202) 659-9330. .-

National Aseoclation of Student P i Admig} (NASPA). For generat infor

mation, contact Jane Howard-Jasper, Asslsum Exedutive Diractor, NASPA, One Du-

X pont G clc, NW, Warhington, DC 22038, {202) 8334660, For information on profes

4 sional develop | for , contact Nancy Turner, Coordinator fof the
Women's Network, Florida State Universiy, Tallahasses, FL 32308, (904) 544-3208.

'-".T'“

1200 19& St. NW, Wnshmglon DC

terd ]

-

Natiorial Councii for Staff, Program and Orghnizations! Develop (NCSPOD). A na
nional organization for those active in faguily deveiopment in two-year colleges,
NCSPOD pubdlishes a newstetler and.refers consultants specializing in a variety of
faculty development sieas For acit:onal information, contact Maureen Lukenbali,
Presigent, M:ami Dads Community College, South Campus, FSPD Office, Room 3336,
11011 Southwest 104 8t Miami, FL 43176, (305) $96-1366 f

anonol Immuh foe Staft and Organlizationa! Development (NISOD). A national taculty

o} b NISOD focuses on creating a positive learning environ
meant .n communny coileges and other two-year institutions Afliliated with the North
American Consonlurn. NISQD sefves non-member as well as member irstitulions It
provides » b kshops and ¢ ts with a focus on classroom

gynamics Many o"erlngs emphasize ways in which facuity can Dest serve nonirads
tional students . of further information, contacr Nancy Arnmes, Executive Director.
NISOD, 348 Education Building, Univeraity of Texas at Abstin, Austin, TX 78712, (512
4717545 -

Prolessional Organizstional Deve’ t Netprork in Higher Educstion (POD) A na
tiona! prolesslonnl orgamullon for m'&e invoived sn faculty development at ali tavels
of . POD offers a referral service o institutions seeking
faculty dovoloamexl cmsuuams For further information 'contact Michae! Davis, Ex
ecutive Diractor, Office of the Academic Vice President, umvorsny of the Pacihic,
Stockton, CA 95231, (209) 946-2551.

Women St g Training Project. Designert to arm sludems with informa-
tion, trairning and leadership skills to 13ex ¢ ation in post daty
education, the project hold a national conference and distributed a resource manuai
lostugent leaders in 1980. It1s tly ceveloping reg 14n! tion and suppon
networks. Fordurther informalion, contact Donne Brownsey, National Student Eguca
tional Fund, 2000 P St NV. Sulte 305. Washington, D 20036, (202) 785-1856
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