DAY ONE – INTRODUCTION 
Standards:
Geography >> Spatial Thinking and Skills
Content Statement: 4. Latitude and Longitude can be used to identify absolute location.
Geography >> Places and Regions
Content Statement: 5. Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
Geography >> Human Systems
Content Statement: 6. Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
Content Statement: 7. Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Eastern Hemisphere in the past and today.
Objectives:
● Students Will Be Able To:
· Brainstorm what they already know about the Indus Civilization (India). 

· Research the artifacts presented by the teacher with the “Introduction- Artifact Box”.

· Reflect on their research of the Indus Civilization and the 5 themes of geography. 

Geography Theme: Introduction to all geography themes: location, place, relationship between places, movement, and region
Lesson Overview/Assessments:
· The students begin the lesson by completing a quick-write (5 minutes) writing/drawing/doodling as much as they can about the Indus Civilization (India).

· The teacher provides time for the students to discuss their quick-writes in small groups.

· The teacher presents slides 5-10 from the “What is Geography?” powerpoint, prepared by Prof. Kefa M. Otiso, Ph.D., EBS, Bowling Green State University.

· The teacher asks the students to place a star (with their pencil) next to their quickwrite ideas that fall under the 5 themes of geography. 

· The teacher presents his/her “Introduction- Indus Civilization Artifact Box” (2 examples provided/attached for optional use).

· As the teacher presents the artifact box, students can highlight any objects/information that is similar to the artifacts the teacher presents (ex: highlight “clay houses” if the teacher presents a “clay brick” representing architecture).

· Presenting the artifact box should gain students’ interests and give them a “thirst” for wanting to know more.

· Have students work in pairs and use laptops to further research the objects the teacher presented. Students can add notes to their quickwrites, cross assumptions out they prove to be false, and write down websites they find useful with the 5 themes of geography for further research in the unit. 

· Before students leave, hand each student 5 post-its. Have students write something that “stuck with them” on each post-it (making sure each post-it represents 1 of the geography themes). The post-its should be a couple of words/object name that they learned about, and each post-it should fall under the titled columns of the 5 themes of geography. Students will place their post-its in the appropriate places on the board as they exit the room. 

EXAMPLE OF BOARD SET UP for post-its. (students place post-its below titled columns.)
	Location






	Place
	Relationship between Places
	Movement
	Region


Annotated Bibliography:
● See Artifact Box handout for the bibliography information on each artifact
box examples.
· Otiso, P. K. M. (n.d.). What Is Geography?. Prepared for EDTL 2760. Bowling Green:
This PowerPoint presentation was created for the EDTL 2760 class at Bowling Green State University. Professor Kefa M. Otiso created the slides to describe the five themes of geography, as well as examples/terms that correlate with each theme. Although the entire PowerPoint is “too over the top” for 6th graders, slides 5-10 are easy-to-follow slides and would be appropriate to a 6th grade classroom. 

DAY TWO – Location
Standards:
Geography >> Spatial Thinking and Skills
Content Statement: 4. Latitude and Longitude can be used to identify absolute location.
Geography >> Places and Regions
Content Statement: 5. Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
Objectives:
Students Will Be Able To:
· Review their gained knowledge of the Indus Valley Civilization in regards to the five themes of geography.

· Identify where the Indus Valley Civilization was located.

· Practice finding locations with latitude and longitude. 

Geography Theme: Location
Lesson Overview/Assessments:
· The teacher begins the lesson by reviewing the meanings of the five themes of geography.

· The teacher reads through the post-its that were placed in appropriate geography columns yesterday, and the whole class discusses if the post-its were in correct columns or if they need tweaked at all.

· Using the “Understanding Latitude and Longitude” PowerPoint presentation, the teacher can now lead the class in a whole group discussion about what latitude and longitude are, as well as get some group practice using the coordinates to find locations.

· Have each student get a laptop and go to the following website: http://www.wartgames.com/themes/geography/latitude-longitude.html
· When all of the students have reached the following website, have them click on “Treasure Hunt- Longitude, Latitude” and start playing the game!

· The game will give students different coordinates, as well as two “X’s” marking the correct match to the coordinate, and a wrong a coordinate. The student has to use the grid and decide which “X” matches the correct coordinate. After they collect so many treasure chests, the game will bump the student to the next level and increase difficulty.

· Let students play the game for 10-15 minutes, practicing their skills. Walk around and observe the levels the students are on (the game only bumps students up levels when they get so many correct in a given amount of time...you’ll be able to see what students have trouble at a reasonable pace and/or are struggling with the skill). 

· Have the students close the laptops and set them aside (they’ll need them in a minute)

· Begin a whole class discussion on what they learned about latitude and longitude and the skill behind the terms.

· Have students brainstorm other ways we determine location (next to, above, below, etc., regions,what continent, what bodies of water surround, etc.)

· Inform the students that although latitude and longitude are the “absolute” locations of places, people can determine location by relative locations based upon site characteristics and relationships to other places. 

· Have students open laptops and go to the following website:

http://www.bbc.co.uk/schools/primaryhistory/indus_valley/land_of_the_indus/
· When students get to the website, have them navigate through the sites pictures, watch the video, read the short-detailed paragraphs of information, etc.

· Have the students take the “Land of the Indus” quiz. They can retake the quiz many times and the computer will ask new questions, while reviewing old questions as well.

· Walk around and observe students working, as well as the scores they receive on their quizzes.

Annotated Bibliography:
Free Powerpoints about Latitude and Longitude for Kids. (n.d.). 
Understanding Latitude and Longitude (PowerPoint) [Web]. Retrieved from:
http://geography.mrdonn.org/powerpoints/latitude-longitude.html
· This website is great because it offers the teacher a lot of options for latitude and longitude PowerPoints depending on their class’ needs. For this lesson we chose the “Understanding Latitude and Longitude” PowerPoint because it introduces the terminology as well as provides some whole group practice at the end of the slideshow. 
Latitude & Longitude: Free Games and Activities (n.d.).

Treasure Hunt- Longitude, Latitude [Web]. Retrieved from:
http://www.wartgames.com/themes/geography/latitude-longitude.html
· This website is a great website for interactive websites/games for students to review various social studies skills. The game, “Treasure Hunt- Longitude, Latitude” is particularly great for this lesson because the students get to use technology (a big interest to them), and find longitude/latitude location (given two options of “x-marks the spot) and the more treasure chests they earn, the more difficult the task becomes and they move up levels.
(2013). BBC- Primary History - Indus Valley: Land of the Indus. Retrieved from:

http://www.bbc.co.uk/schools/primaryhistory/indus_valley/land_of_the_indus/
· This website is a “branch-off” the main website BBC set up about the Indus Valley Civilization. This website will take students to the information about “location” and geographical landforms around the Indus Civilization. Students can navigate this website themselves and learn a great deal about the Indus Civilization, while understanding latitude and longitude are not the only ways to identify location.
DAY THREE – MOVEMENT
Standards:
Geography >> Human Systems
Content Statement: 7. Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Eastern Hemisphere in the past and today.
Objectives:
Students Will Be Able To:
· Identify “movement” as the concept of moving ideas, information, people, goods, etc.

· Describe/Identify important Indus Valley artifacts/symbols that were traded.

Geography Theme: Movement
Lesson Overview/Assessments:
· The lesson begins with the teacher showing the class the “Achievements of the Indus Valley Civilization” video clip. Although the video is short, it offers A LOT of pictures comparing the Indus Civilization to today’s society. It also provides short paragraphs of detailed information about how the movement of the ideas and artifacts influenced other civilizations, and eventually today’s society.

· After the video, hold a whole class discussion about additional examples of the influence of the Indus Civilization: grid cities, individual house plumbing, plumbing in general, water towers, government, religion, traded, symbols, writing system, etc.

· Ask students how they feel these achievements of the Indus Valley Civilization impacted today’s society (being so far apart from each other in history). 

· Students should respond with how historians can look at the remnants left behind from the civilization, helping to create understandings and ideas for our own society; trade with other civilizations, influencing them and eventually evolving into the way our societies are now; etc.

· Have the students brainstorm HOW these achievements and ideas got passed on through civilizations: ex- trade, transportation and movement of people and ideas along the rivers...possibly through the mountains, etc.

· Have students get laptops and work independently to explore the website:

            http://www.bbc.co.uk/schools/primaryhistory/indus_valley/trade_and_travel/
· Give students about 10 minutes to explore the website, looking at the pictures and video, and reading through the various tabs along the side.

· After 10 minutes, pass out the handout to each student. Have the students review the website while completing the scavenger hunt of the Indus Objects worksheet:

http://www.bbc.co.uk/schools/primaryhistory/indus_valley/trade_and_travel/includes/activities/pdfs/ivtp_quiz.pdf
· Have the students complete the handout (you can differentiate this lesson by taking the word bank away for the students that need more of a challenge).

· When there are only about 10 minutes left in class, discuss the answers as a whole class. Have students describe and show where they found their answers (guiding the class through what to click on to find a specific answer).

· Have students turn off the laptops before they leave.

Annotated Bibliography:
BBC. (2013). Indus objects- worksheet. Retrieved from: 
http://www.bbc.co.uk/schools/primaryhistory/indus_valley/trade_and_travel/includes/activities/pdfs/ivtp_quiz.pdf
This handout is a great source when teaching “movement of goods” (aka- trade) with the Indus Valley Civilization. It not only discusses who they traded with, but describes numerous objects/goods that were traded.
BBC. (2013). Indus Valley: Trade and Travel. Retrieved from:
http://www.bbc.co.uk/schools/primaryhistory/indus_valley/trade_and_travel/
This website is a great tool for students to navigate and learn about the many artifacts the Indus people traded with other civilizations. It describes how they traveled on shallow row boats, as well as the many tools and objects they traded, using the river as a transportation route. 
Cohen, S. (Videographer) (n.d.). Achievements of the Indus River Civilization [Web]. 
Retrieved from: http://www.youtube.com/watch?v=DLXJxemLEI4
This video clip is an excellent source to show students how the movement/trade of ideas and artifacts from the Indus Valley Civilization, impacted society even today. The video not only shows pictures of the Indus Valley Civilization next to a picture comparing it to today’s society, but it offers short paragraphs of detailed information describing the influence and achievements of the Indus Valley Civilization on other civilizations and society today.
DAY FOUR- PLACE
Standards:
Geography >> Places and Regions
Content Statement: 5. Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
Objectives:
Students Will Be Able To:
· Collect pictures that describe a specific place.

· Produce a collage that describes a specific place.

· Present information comparing pictures to a specific place and how the landmarks in the pictures define the specific place.

Geography Theme: Place
Lesson Overview/Assessments:
· Review with students what “place” means.

· Students should remember from the PowerPoint in lesson 1, that place is not only a specific location of something, but also is described by it’s region, monuments, architecture, symbols, culture, etc.

· Break students up into groups of 2 or 3. Have each pair/group draw a “place” out of a hat. 

· Note: The teacher will need to type a list of “places”, cut them apart, fold them up, and place them in a hat for students to draw from.

· Example places: the teacher could use various states, Disney World, Cedar Point, Las Vegas (might be difficult to find school appropriate pictures for this one), Paris, Italy, India, etc.

· When each pair/group draws their “place” out of a hat, explain the activity:

· Students will use laptops and research pictures of their “place”. 

· They cannot use a picture of the actual “place”, but can only use pictures of symbols, people, architecture, religion based monuments, government monuments, etc. that describe/define the place.

· Without creating a title on their poster, students will print/glue their found images in a collage format on a poster. At the end of class, each pair/group will present their image-collage and have the class try to guess what their “place” is.

· On the back of the poster the students will write a brief summary of how their images define their place.

· Have students use laptops to research images of their “place”. Students will print their images and glue them in a collage format.

· When there are 15 minutes left of class, have groups start presenting their posters. Some places will be easier for the class to guess, than other places will be. For example, 6th graders will most likely guess “Disney World” long before they would ever guess “India”. 

· After each group presents and the class guesses their places, have the class discuss why you don’t have to know the exact location of a place in order to define it. 

· Have the class create a whole class brainstorm of the landmarks, architecture, artifacts, etc. of the Indus Valley that help define it without using the exact point of location.

· This would be a good place to have a title placed on the board, and have students write on post-its and place the post-its under the board...this way, all students are responsible to come up with at least one idea and get to participate in placing it in the brainstorm list.

Annotated Bibliography:
No bibliography needed for this lesson; however, the teacher may want to set aside a list of websites for specific places that might be difficult for students to find images. Also, if your school does not have a strong Firewall, the teacher may want to limit the research to only a few websites.

DAY FIVE – TECHNOLOGY
Standards:
C.S. 2: Early civilizations (India, Egypt, China and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.
C.S. 6 : Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
Objectives:
● Students Will Be Able To:
· describe how technological advances made by the Indus peoples have influenced our lives today.

Geography Theme: Human/Environment Interaction
Lesson Overview/Assessments:
· “What technologies are important to you?” Quick Write topic as entrance slip.

· Have students meet with partners to compare responses to Quick Write question.

· Whole class compilation of technologies that are important to the students.

· Use PowerPoint from http://www.slideshare.net/lcordelia/technology-of-indus-civilization-final-presentation to introduce technologies from the Indus Valley River Civilization.

· Review concept of studying architecture to learn about a culture. Most everything known about the Indus River Valley Civilization is known by studying the architecture and artifacts. The writings of the civilization are not deciphered, so little is known about their written form of communication. Why are written forms of communication important in our day to day lives? What forms of written communication do we participate in daily?

· Bring up article from Time World http://www.time.com/time/world/article/0,8599,1919795,00.html and skim as a class so students can see the lengths that researchers have gone to decode the Indus texts.

· Pass out work sheet with examples (taken from http://vixra.org/pdf/1303.0020v1.pdf ) of Indus symbols that were used in the writings. Have students work with a partner to “decipher” what the symbols might mean. Why would these symbols be important to their written communications?

· What are some forms of technology that we take for granted? (the wheel, irrigation systems, toilets, showers, baths, sewer systems)

· The Indus Valley Civilization is credited with the creation of the sewer system as well as indoor plumbing. They were able to shower daily and lived in clean homes with no waste products. The Indus peoples also had a pretty extravagant irrigation system. How did the creation of these technologies improve the Indus Valley peoples interaction with the environment?

· Exit Slip: The creation of indoor plumbing was a significant advance in technology. What technological advances have been made during your life that will “wow” future generations?

Annotated Bibliography:
· http://www.time.com/time/world/article/0,8599,1919795,00.html
· This site is an article from Times World entitled “Decoding the Ancient Script of the Indus Valley”. The article details the steps researchers have gone to decipher the writings of the Indus peoples.
· http://vixra.org/pdf/1303.0020v1.pdf
· This site offers examples of Indus symbols used in writings found. I would cut and paste examples and have students work in partners or groups of three to “decipher” the symbols.
· http://www.slideshare.net/lcordelia/technology-of-indus-civilization-final-presentation
· This is a PowerPoint presentation that covers technological advances the Indus peoples made. I would use this as an introduction to the material.

	Symbol
	What it stands for
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Day 6: Region
Standards: 
C.S. 3: Globes and other geographic tools can be used to gather, process and report information about people, places and environments. Cartographers decide which information to include and how it is displayed.
C.S. 5: Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
C.S. 6: Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
C.S. 7: Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Eastern Hemisphere in the past and today.
C.S. 9: Different perspectives on a topic can be obtained from a variety of historic and contemporary sources. Sources can be examined for accuracy.
Objectives:
Students will be able to:
· Create a hypothesis regarding how the Indus Civilization met its demise.

· Compare their hypothesized ending of the Indus Civilization to the ending of the novel “The Giver” that the students have been studying in their ELA class.

Geography Themes: Region
Lesson Overview/Assessments:
· Teacher will begin the lesson by reading the article “Half of India's cities have no piped water or sewer systems”

· Have students discuss with a partner why India is at the top of the list of nations that lack indoor plumbing when their own Indus River Valley invented it. Students should be thinking back to what they have learned. Did the Indus peoples have trade/communication with other civilizations to pass this information on? Does not being able to decipher their writings play into this technology not being passed on? Is it possible that since the remains of the civilization weren’t discovered until the 1920’s that the civilization was private and shared little so no one actually remembered that they were there? 

· Teacher will lead the conversation to the fall of the Indus River Valley Civilization. Ask students how they think a civilization can just end? What are some factors that can cause the demise of a whole civilization?

· From their list of possibilities choose the three ways the civilization may have ended (War, Environmental Change, Natural Disaster). Three ways that historians believe the civilization ended are by an Aryan invasion, the Indus River changed course and it no longer flowed in a way to sustain life, or an earthquake leveled the large cities.

· Have students work in cooperative grouping of 2-3 students. Students will use the Internet to research all three possibilities for the decline of the Indus River Valley Civilization. Students will complete table based upon their research findings.

· Review reliable Internet sources and non-reliable Internet sources to ensure students are pulling accurate information during their research.

· Students will work within their groups after research to create an argument for the way they believe the civilization ended. Groups will present their argument orally to the class.

· Students have been reading the Utopian novel “The Giver” in their English Language Arts class. The remainder of this unit will be spent comparing/contrasting the novel with the Indus Valley River Civilization we have been studying as well as students creating their own Utopian Society.

· Exit slip: “What feels similar to you about the end of the Indus Valley River Civilization and the conclusion of the novel “The Giver”?

Annotated Bibliography:
· http://www.telegraph.co.uk/news/worldnews/asia/india/8859987/Half-of-Indias-cities-have-no-piped-water-or-sewer-systems.html
· This is a short article from 2011 highlighting the amount of homes in present-day India that don’t have indoor plumbing. I am using this article as a follow-up to the fact that the Indus peoples created indoor plumbing.

Name: _____________________
What I Learned About the End of the Indus Valley River Civilization
	Aryan Invasion/War
	Changes in the Indus River
	Earthquake/Other Natural Disasters

	




















	
	


Day 7: Compare/Contrast Indus Valley River Civilization and “The Giver” Using 5 Themes of Geography

Standards:
C.S. 2: Early Civilizations (India, Egypt, China, and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.
C.S. 5: Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
C.S. 7: Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Eastern Hemisphere in the past and today.
Objectives:
Students will be able to:
· Compare and Contrast the novel “The Giver” with what they have learned about the Indus Valley River Civilization through the use of the Five Themes of Geography.

· Define the Five Themes of Geography.

Geography Themes: Location, Place, Human/Environment Interaction, Movement, Region
Lesson Overview/Assessments:
· Share responses to yesterday’s Exit Slip “What feels similar to you about the end of the Indus Valley River Civilization and the conclusion of the novel “The Giver”?

· Using Promethean Board, work with students to complete the “Indus Valley River Civilization VS. The Giver” graphic organizer. (attached) Students will define each of the Five Themes in the first column of the graphic organizer. This is so they have a reference point when they create their own Utopian society during days 8 and 9. 

· Class brainstorming session. During days 8 and 9 students will create their own Utopian society in groups of 3 students. Today, students will each be given three post-it notes. Students will write one idea on each post-it that they think a society needs. Students will post their ideas on the white board.

· Students will gallery walk and gather ideas for their society and write ideas in their Social Studies journals.

Name: ________________________
INDUS VALLEY RIVER CIVILIZATION VS THE GIVER
	Geography Theme
	Indus Valley
	The Giver

	Location
Explanation:


	
	

	Place
Explanation:


	
	

	Human/Environment Interaction
Explanation:


	
	

	Movement
Explanation:


	
	

	Region
Explanation:



	
	


Day 8 & 9: Creating a Utopian Society
Standards:
C.S. 5: Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
C.S. 6: Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
C.S. 12 The choices people make have both present and future consequences. The evaluation of choices is relative and may differ across individuals and societies.
Objectives:
Students will be able to:
· define the Five Themes of Geography.

· work cooperatively to create a Utopian society of their own design.

· create an artifact box representing aspects of life in their created Utopian society.

· create a persuasive presentation to convince the other students that their created Utopian society is viable.

Geography Themes: Location, Place, Human/Environment Interaction, Movement, Region
Lesson Overview/Assessments:
· Review of Five Themes of Geography using graphic organizer from yesterday.

· Introduce students to Utopian Society project. Walk students through expectations and rubric (attached following Day 10 plan) 

· Students will work in groups of 3 to create their own Utopian society. Students will use questionnaire (attached) to plan out their unit. Read through questionnaire with students to ensure that students have an understanding of what the questions are asking. 

· When students have completed questionnaire they will use the Utopian Society Graphic Organizer to organize their thoughts in relation to the Five Themes of Geography.

· Review Artifact Box from Day 1. Students brainstorm individually what they could put in an artifact box about their Utopian society. 

· Student groups regroup to plan for 5 artifacts to present during Day 10 presentations. Assign these among group members as some artifacts will probably come from student’s homes.

· Student groups will complete an argumentative presentation to persuade the other students that their Utopian society is one that can stand the test of time. 

· Student groups will create visuals (poster, PowerPoint, commercial, skit) to present their argument to the class on Day 10.

· Teacher will be informally assessing student learning and participation during day 8 and day 9 as they work in groups to be sure students are on task and are all actively participating.

Annotated Bibliography:
· http://www.seesharppress.com/utopia.html
· This site was created to help plan Utopian societies. I used the site for the questionnaire that was created for the planning of such a society. I edited the questionnaire to make it kid friendly.

Creating a Utopian Society Questionnaire 

Design Your Own Utopia
I. Scope

1. Would your utopia be a global utopia? (Does it cover the whole globe?)

A. If not, would it be a nation or state? A city? A village or other type of community? 


II. Goals & Values

1. What would be the fundamental values of your utopia?

2. What would be its goals?

3. Would individuals choose their own goals and values, or would their goals 

and values be those of your Utopian plans?


III. Members/Citizens

1. If your utopia was less than global, what would be the characteristics of 

its population?

2. Would it be open to all, or would you select its members?

A. If you’d select members, how and why would you do so?

B. What would be the criteria for membership?

3. If your utopia was small in size, would you find the physical site or the 

community members first?

A. Why?

4. What would be the rights of the members of your utopia?

5. What would be the duties of the members?



IV. Children & Education

1. Would the number of children per parent be limited in your utopia?

A. If so, to how many children?

B. Why?

2. Would children live with their parents?

A. If not, what would be their living arrangements?

3. What rights would children have?

4. Would restrictions be placed on children’s activities?

A. If so, what restrictions? 

5. How would children be educated?

A. Who would be the educators?

B. What rights would children have in deciding what they learned?



V. Power & Politics

1. Would your utopia be based on any particular political theory? 

A. If so, what? 

B. And why?

2. What form of social and political organization would your utopia have?

A. Would it be based on political authority, with some giving orders and 

others obeying?
B. Or would it be based on voluntary cooperation?

3. What would your decision-making process(es) be?

4. Would you have a constitution, other written agreement(s), or verbal 

agreements?

5. How would officials or coordinators be selected?


VI. Economics, Work, and Leisure

1. How would production and distribution be organized in your utopia?

2. Would your utopia retain the use of money?

A. If not, would there be a means of exchange?

a. If so, what?

3. How would work be compensated? (money/wages)

A. Would everyone receive equal compensation for hours worked?

B. Would those who do dangerous or unpleasant work receive extra 

compensation or work fewer hours than those doing pleasant work?

C. Would access to community goods and services be based solely on 

need or want, and not connected to work?

4. How would people determine what jobs they do?

5. How many hours per day would your utopians work?

6. Would the standard of living in your utopia be poverty level (voluntary simplicity), 

middle class, or high on the hog?

7. Would you set aside time for play and creative pursuits?

A. How important would such time be in comparison with work time?


VII. Gender roles and differences

1. Would men and women live together in your utopia? 
A. If so, why?

B. And how would you achieve it?

2. Would the roles of women and men vary in your utopia? 

A. If so, how?

3. Would the nuclear family be retained? (parents and children)

A. If not, what would replace it?

4. Would marriage be retained?

A. If so, who would conduct the ceremonies?

B. Would married people have any rights or obligations beyond those of 

single people or those in alternative relationships?

VIII. Science & Technology

1. Would your utopia encourage scientific research?

A. If yes, would it be in all fields?

B. If not in all fields, in which fields would research be encouraged and in 

which would it be discouraged?

a. Why?

2. Would technological development be encouraged in all areas?

A. If not, which technologies would be encouraged and which discouraged?

a. Why?

3. Would your utopia abandon any technologies?

A. If so, which ones?

B. Why?

4. What would be the energy sources to drive your utopia?

A. Why would you use these particular energy sources?

5. Would any energy sources be banned?

A. If so, which ones?

B. Why?


IX. Religion

1. Would there be a division between religion and other social and political 

institutions in your utopia?

A. If so, why?

B. If not, why not?

2. Would your utopia have a single religion?
A. Why?

3. Would your utopia have no religion? 

A. Why?

4. Would your utopia have many religions?

A. If so, would you place any restrictions on the types of religion? 

B. Why?

C. How would you deal with religious strife?

6. Would your utopia have rituals and celebrations?

A. If so, what would they be?

7. Would there be religious ceremonies concerning birth, death, marriage, 

rites of passage, etc.?

8. Would religion be integrated into daily life?

A. If so, how?

X. The Arts

1. What would be the role of the arts in your utopia?
2. Would your utopia encourage participation in the arts?

A. If so, who would be encouraged? 

B. And how?

3. Would professional artists (musicians, dancers, et al.) pursue their creative 

efforts full time, with the rest of the community supporting them?

A. If so, who would determine who would receive public support?

XI. The Media

1. What types of media would exist in your utopia?

2. Who would control the media?

3. Who would own the media?


XII. The Physical

1. What would be the architecture of your utopia?

A. What materials and techniques would be used in building construction?

a. What would be the underlying philosophical or ecological reasons 

for the use of these materials and techniques?

2. Would your utopia have high population density or low population density? (lots of people in a small space?)

A. Why?

3. Would your utopia be urban, rural, or have elements of both?

A. Why?

B. If both, what would their relationship be? 

4. What kind(s) of transportation would it use?

5. Would any kinds of transportation be encouraged or discouraged?

A. If so, which ones?

B. How?

C. And why?

6. How would your utopia deal with sewage and other waste products?

7. What would be the relationship between public space and private space?

8. Would your utopia have private, self-contained dwellings (as at present—

detached houses and self-contained apartments)?

9. Would it have private, but non-self-contained individual living spaces 

(without kitchens and laundry facilities, and perhaps without private 

bathrooms or living rooms)?

A. What kind of buildings would these living spaces be in?

10. Would your utopia have private or communal dining facilities, or a 

combination of the two?

A. If a combination, what would it be?


XIII. Food

1.What types of food would be allowed in your utopia?
2. How would these foods be produced?


3. Would animals be kept as pets?

A. If so, what animals?
XVII. Antisocial Behavior and Conflict Resolution

1. How would your utopia deal with those who harm others?



2. Would your utopia have a formalized system for dealing with criminal behavior?

A. If not, would it be dealt with by the community as a whole?

B. Would punishment be meted out by victim(s), their families, and friends?

3. How would it deal with conflicts between individuals?

4. Would your utopia ban weapons?

A. Why?


XVIII. Military/War

1. Would your utopia abolish war, or if a small society would one of its 

goals be the abolition of war?

2. Until war is abolished, would your utopia have some kind of self-defense force?

A. If so, would it be a conventional army with a rank system and chain of command?

B. If not as a conventional army, how would your self-defense force be organized?
Group Members: ________________ __________________ ____________________
Name of Utopian Society: _________________________
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Day 10: Utopian Society Presentations
Standards:
C.S. 2: Early Civilizations (India, Egypt, China, and Mesopotamia) with unique governments, economic systems, social structures, religions, technologies and agricultural practices and products flourished as a result of favorable geographic characteristics. The cultural practices and products of these early civilizations can be used to help understand the Eastern Hemisphere today.
C.S. 5: Regions can be determined, classified and compared using various criteria (e.g., landform, climate, population, cultural, or economic).
C.S. 6: Variations among physical environments within the Eastern Hemisphere influence human activities. Human activities also alter the physical environment.
C.S. 12 The choices people make have both present and future consequences. The evaluation of choices is relative and may differ across individuals and societies.
Objectives:
Students will be able to:
· support an argument that the Utopian society of their creation is a viable community.

· describe their created Utopian society in terms of the Five Themes of Geography

Geography Themes: Location, Place, Human/Environment Interaction, Movement, Region
Lesson Overview/Assessments:
· Review project rubric with students. (attached)

· Give students 10-15 minutes to meet with group members to finish preparations for presentation.

· Student groups will introduce their societies using their Artifact Boxes and the Five Themes of Geography. Student groups will then use their other visual (PowerPoint, Poster, commercial, skit) to persuade the class that their created society is the most likely to survive over an extended period of time.

· When all groups have presented, students will cast silent votes as to which society is “Most Likely to Succeed”.

· Exit Slip: Group Individual Assessment (attached)

