Statement of Purpose

Kylee Bostelman


In today’s school system, art is seen as a class where anything goes and there is no real relevance to the projects being completed.  There is freedom in the projects the students complete in order to relate to their personalities but there is also relevance to the projects. According to Julia Marshal and Kimberley D’Adamo from the article Art Practice as Research in the Classroom: A New Paradigm in Art Education, [Art practices] include conceptual procedures of research such as identifying and classifying emerging concepts, connecting these concepts, testing hypotheses, finding patterns, and generating theory (p. 13).  My Curriculum Map explains how the Gauging unit is connected from project to project but there are other connections between the art projects and other schools subjects along with everyday life.   

Each unit is built on the first one, Still-Life 1.  Each still-life gradually changes by adding in more objects yet keeping similar shapes.  For example, still-life 1 is a practice week for the students to learn the gauging technique which is measuring an object and comparing the measurements in order to draw correct proportions.  When starting this lesson I always ask the students to look outside of our classroom window at a nearby tree line.  I ask them if they think they would be able to draw the tree line exactly as they see it in correct proportion.  In the article Drawing Connections Through Art, Editor Christine Ballengee Morris says, “Wendy Nelson focuses on the idea that education has lost it’s connection with the real world and that bringing nature and the natural world back into the art classroom would be beneficial to students” (p. 5).  Using the example of the tree line to show the relevance of the technique they are about to learn reassures the students the technique they are learning is beneficial and relevant as well as connecting it to nature.

Geometric Still-Life is the next stage in the gauging technique.  In Still-Life 1, the students draw a plain brown box for a couple of days and gradually add a flower and a ribbon to their drawing.  These items are still in the Geometric Still-Life but the box now has a design and there is fabric on the table.  The students are applying their previous knowledge from Still-Life 1 but also learning how to draw a few new items.  The students are introduced to perspective during this drawing.  When introducing this concept I take the students into the hallway and ask if the objects get bigger, smaller, or stay the same the further down they are in the hallway.  I then have them stand at one of the table where the still-life is and ask them if the items on the back end of the table get bigger, smaller, or stay the same.  Allowing the students to see the connection between these settings helps them understand the concept.  

The third unit is the Small Still-Life.  The shapes are similar, instead of a box it is a geometric pedometer and instead of a ribbon it is beads, but there is more detail.  The goal of the project has changed a bit too.  The students are now supposed to enlarge the smaller objects to a bigger size yet still use the gauging technique.  Keeping correct proportions and perspective is also a goal during this drawing.  The students are able to apply their knowledge from previous projects but it has gradually evolved.  

The goal of this curriculum map is to show the students the connection between their projects as well at the world around them.  The downside is that everyone has a different opinion and view of the world around them and their style of art.  This makes it difficult when evaluating the students and their progress.  Using Bloom’s Taxonomy, as seen in out course book on page 60, Curriculum in Context by Leigh Chiarelott, is beneficial to see if the students understand the information being taught as well as being able to apply it into a project or real situation; especially in the application state.  If the students are successfully able to draw their still-life in a correct proportion then they have understood the concepts and it’s relation to the world around them.  
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