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Children are not being exposed to multicultural curriculums in school districts.  “Advocates of a multi-cultural curriculum in the public schools argue that including the heritage and cultures of the many cultural and ethnic groups in our society will result in a better understanding of the broader society of the United States” (Bisland, 2005).  There is a huge reason to implement this particular unit and why these lessons play a crucial role in the classroom setting.  In today’s society there is an abundance of various cultures throughout the environment in which we live.  The United States of America is known as the “Melting Pot,” and it is the distinct quality of having many cultures in our country that makes us unique.  As Americans it is necessary to embrace the cultures that are present in our society and learn from the valuable lessons and information that brings to the “Melting Pot.”  This is important for our students to understand so they can have a better understanding of how all people are alike and different.  Who could better implement and teach about culture than teachers?  Teachers, have the advantage to implement multi-cultural awareness in our classrooms because we have the resources and accessibility right in the palm of our hands.  This unit “will help achieve the goal of better cultural understanding (Bisland, 2005).”

For instance, take a look at urban school districts.  The students have the advantage of being around many different cultures as compared to rural schools with limited cultures.  Teachers, need to implement multi-cultural practices in our everyday classroom so children can learn and embrace as many cultures as possible.  A multi-cultural unit should consist of a variety of cultures and countries.  This allows students to explore and learn valuable information that teaches them about people and places all over the world.

In the Ohio Academic Content Standards, People in Societies, students should “Compare some of the cultural practices and products of various groups of people who have lived in the local community including artistic expression, religion, language, and foods.”  As a result, why not reach beyond these means and introduce our student’s to different cultures around the world.  By teaching, “effective social studies instruction that can provide students with the opportunity to develop their reading and writing skills” (Fry, 2009).


In the Ohio Academic Content Standards for Language Arts, students independently read books for various purposes (e.g., for enjoyment, for literacy experience, to gain information or to perform a task).  By teaching this unit students read independently about different cultures around the world including Native Americans.  “Fiction can provide more engaging introduction to social studies topics than textbooks” (Fry 6, 2009).


Students also need to familiarize themselves with an assortment of texts in the educational environment.  Yopp (2000), “argued that students need greater familiarity with nonfiction if they are to survive the informative age”  Others, “Agree that students need many experiences with informational texts we are contributing to future difficulties with these materials” (Yopp, 2000).  By having a curriculum geared towards different forms of text students’ understand the importance of informational texts for standardized testing.  According to Taberski (2001), “reading and writing non fiction in primary grades will help prepare them for content area studies in later grades and for informational passages on standardized tests.”  Taberski’s (2001) study found the following:
Then our discussions moves to genre-specific topics such as ways in which fiction and nonfiction texts are organized; access features such as tables of contents, glossaries, and indexes; and visual representation of information through charts, maps, scale diagrams, photographs, and illustrations.  Children knowing these types of texts and text feature will help the students excel through different forms of literacy instruction.”
Teachers can, “include more diverse sets of practices and engagements with texts” (Cowles 7, 2009).  Many types of texts should be included to help our children read to their full academic potential.


“Children love learning about real things” (Taberski 1, 2001).  Teachers need to find “specific kinds of short but powerful fiction and non fiction texts” (Long 3, 2008).  Learning Native American culture through the use of different texts allows the student to “becomes more profound and thinking more critical” of cultural readings (Long 4, 2008).

In conclusion, children are not being exposed to multicultural curriculums in school districts.  Also the students need to be more familiar with an assortment of texts in the educational environment in order to become life long learners.  The curriculum must be introduced within the school district to help children foster multicultural awareness through the use of fiction and non-fiction texts.
