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Curriculum Design:  Differentiated Instruction in the English Classroom

Sequencing Rationale


When defining the sequence rationale for an English class, one must realize the complexity of what comprises English. English is not a class where one can simply move from one textbook chapter to the next. Rather, there are multiple sources incorporated and multiple skills being achieved throughout the course of English. Teachers must educate students on ways of reading, writing, vocabulary, grammar, and so on. Additionally, these aspects are ongoing throughout the year, not just one per quarter. Thus, the English teacher must find ways to intermix the fundamentals throughout the year. With this information in mind, Curriculum Design: Differentiated Instruction in the English Classroom will be most successful in using one of the learning-related sequence patterns for the rationale.


Given the various needs trying to be met in the curriculum design, it is very difficult to select just one rationale. Nevertheless, before any of the differentiation may successfully occur the teacher must have a true understanding of the content being taught. Thus, the learning-related empirical prerequisite sequence pattern is the foundation for this curriculum. This sequence pattern serves as a reminder and foundational basis that English should/will be taught as a cohesive unit. While students are reading literature, they will also be completing short answers and extended responses, as well as practicing vocabulary and examining different facets of grammar. They will also write essays on the literature and other given writing assignments throughout the year. Furthermore, the learning-related empirical prerequisite emphasizes the recommend practices of teaching reading and writing as a cohesive unit. Again, the content should be kept in mind before proceeding to the aspects of differentiation.

Although it is recommended to select only one sequencing pattern, learning-related difficulty and learning-related interest will also be fundamental in fulfilling some of the subunits explained below. Both of these sequencing patterns help to shape the main goal of this curriculum design: differentiation. The learning-related difficulty sequence pattern represents the need to keep in mind tiered assignments. On one hand, some students are going to need more assistance in reaching academic achievement. On the other hand, some students are going to need more complex assignments if individual growth is going to occur. Moreover, differentiation is very much based on varying levels of complexity or difficulty; teachers must have this in mind at all times throughout the curriculum design. As for the second sequence pattern, learning-related interest reflects the goal to allow students choice in their learning. Choice is a noteworthy component to any curriculum that is trying to truly capture students’ interest. Finally, both of these sequencing patterns reflect the key elements of groups, which are comprised of choice and/or readiness.  

Before fully examining the subunits of the Curriculum Design: Differentiated Instruction in the English Classroom, it should be taken into account that this curriculum design differs in the way of progression. Whereas most curriculum designs work on the basis of moving from one subunit to another, that would not be effective in this curriculum design. Rather, differentiation is an ongoing process in the classroom. Thus, the subunits in this curriculum design provide educators tools for differentiation. Moreover, these subunits will most likely overlap or change order throughout the year. For example, students may be completing a writing assignment under the choice subunit while also taking part in literature circles, which is under the subunit of both choice and groups. In essence, the subunits of this curriculum design allow for some flexibility in what would best serve the needs of a particular group of students. Furthermore, any teacher knows that flexibility is crucial to the success and execution of differentiation. This flexibility in reaching the goal of differentiation comes through three main subunits: tiered assignments, choice opportunities, and grouping of students.

The first subunit in the curriculum design is tiered assignments, which address readiness, support, and learning preferences. The first aspect of tiered assignments includes readiness, which in this unit involves examining the needs of students and determining appropriate modifications. Moreover, modifications can be made for both gifted students and students with special needs. Some of these modifications needed to meet students’ readiness include: the length of a writing assignment; the number of parenthetical citations in a writing assignment; the number of words on a vocabulary list; and the appropriate reading level for a text. The list truly is endless. However, the main point is that gifted students may need an extra push to do more; on the other hand, some students may need a smaller requirement of the process so they can focus more on true mastery of the content. The second aspect of tiered assignments is support, which in this subunit includes the use of graphic organizers. When it comes to writing, graphic organizers can help students shape their ideas. As for reading, graphic organizers can be used for character maps or guided reading notes. As with readiness, some students will need more support than others. Thus, some graphic organizers will be more detailed than others. The final aspect of tiered assignments involves examining students’ different learning styles. Moreover, the subunit incorporates visual, auditory, and kinesthetic learning experiences to benefit all learners. Furthermore, tiered assignments allow students to achieve their fullest potential by catering options that fit their individual needs.

The second subunit in the curriculum design covers choice opportunities. Choice opportunities allow students to feel a sense of control over their own learning. When this control is established, students are more likely engaged, which leads to greater academic achievement. Choice opportunities in this particular subunit include: choice boards, choice writing assignments, RAFTs, and book reports. These choice opportunities will be incorporated throughout various points in the curriculum depending on the reading and writing material being covered. The first method of choice is choice boards. Choice boards allow students to complete assignments that appeal to their learning styles, such as linguistic, logical, and so on. The second method of choice comes from simply allowing students to select their own topic on a writing assignment. This will usually include some guidelines or various prompts to choose from; however, the main message is still allowing students choice. The third method on choice is RAFTs; RAFT stand for role, audience, format and topic. RAFTs take on a similar method as choice writing assignments with allowing students to consider their role in writing, the role of the audience, the format of the writing, and the topic being addressed. Finally, the fourth method of choice stems from book reports in which students select a book they find of interest. Teachers can even provide opportunities for book reports to be presented in different fashions, which allow students to carry an even stronger sense of choice. Furthermore, these choice opportunities allow for a greater level of student engagement. 

The final subunit in this curriculum design includes the grouping of students. The two methods in which students will be grouped are choice and readiness. Additionally, with the nature of differentiation, the grouping overlaps some with the subunits described above. First, choice grouping will be carried out through literature circles.  Students will be placed in literature circles based on their selected reading interest. In these groups students will take on roles in discussing the literature they are reading. Secondly, grouping will be based on readiness. One method groups based on readiness will be carried out is through groups of similar readiness. Moreover, students’ with similar reading levels will be put into groups.  However, as a side note, the teacher will not label groups, such as advanced, average, or basic. Rather, the teacher will come up with a creative way to put the students in their groups where no one feels singled out. All though this method may be incorporated, perhaps the greatest value of groups is putting students together based on mixed readiness. Groups based on mixed readiness allow students to learn from one another. Some students step into the leadership roles; some students gain understanding from learning from their peers. Either way, it is important for students to see that they can gain information from not only their teachers, but their peers. Furthermore, groups serve as a vital staple in the English classroom throughout the year whether it may be a reading or writing assignment.

The rationale for Curriculum Design: Differentiated Instruction in the English Classroom is to provide educators various subunits on differentiation. These subunits address tiered assignments, choice opportunities, and the grouping of students. As emphasized above, these subunits are an ongoing process; the order may change at any time. Furthermore, the important message behind this rationale is for teachers to be well equipped with various method of differentiated instruction.

