

Across the Nation students of all ages are being given the opportunity to learn a second language as part of their schools curriculum.  Although this has been occurring for years and is not a new concept in the education system, there is a debate that is occurring among researchers, teachers, administrators, and institutions on whether the way theses classes are being taught reflects the research behind second language learning and teaching (Antón & DiCamilla, 1998; Burke, 2005, 2006, 2010, 2011; Cook, 2001; Ellis, 1997; Savignon, 1997; Schwartz, 2002).  According to Burke (2011), “Many U.S. world language teachers-elementary, secondary, and post-secondary- continue to focus primarily on grammar and translation and use English as the medium of the instruction when designing curriculum and teaching lessons” (p. 1). Even though, experts state that meaningful communication in the second language should be the focus in the world language classroom (Burke, 2005, 2006, 2010, 2011; Ellis, 1997; Savignon, 1997; Schwartz, 2002).  

Numerous researchers of language teaching and learning believe that world language teachers should be using the communicative approach in their instruction (Burke, 2005, 2006, 2010, 2011; Ellis, 1997, Schwartz, 2002; Savignon, 1997).  These types of teachers are referred as communicative language teachers or CLT (Burke, 2005, 2006, 2011).  According to Burke (2011), “CLT teachers create curriculum and instruction that promote students’ development of communicative competence” (p. 2).  Burke (2005, 2006, 2010, 2011), Ellis (1997), Savignon (1997), and Schwartz (2002) all agree that the second language acquisition theory and research demonstrates evidence which supports and promotes the communicative approach to teaching and learning a world language.  Therefore, it is important that the curriculum of these world language classes promote communicative language teaching in order to ensure that students are learning how to communicate in the language instead of learning about the grammar and structure of the language.


A curriculum that supports communicative language teaching views the individual needs and interest of the students as an important component to their personal growth.  Savignon (1987) states that communicative language teaching “…requires the involvement of learners in the dynamic and interactive process of communication” (p. 237).  Thus, a communicative language teaching curriculum should promote the students use of the language through communicative activities.  These types of activities allow students the opportunity to communicate in the language through multiple medias 
and collaborate among other students while the teacher acts as a facilitator (Burke, 2005, 2006, 2010, 2011; Savignon, 1987, 1997).  Furthermore, Savignon (1987) illustrates that, “…second language experiences should involve the whole learner.  They should be affective and physical as well as cognitive” (p. 237).  In order for this to be effective it is essential that the teacher create a social environment were students feel comfortable to collaborate and learn as a group as well as an individual.  

Living in a world that is growing and advancing everyday learning to communicate in another language becomes an even more important skill to possess.  This unit will be integrated into the Spanish level one course.  It is essential for beginner level Spanish students to not only learn the basics of speaking Spanish, but also the importance of culture in that language.  Through students learning about the daily life of Spanish people they will also be learning the beginning steps of communicating in that language.  In this curriculum design the unit and subunits address topics that are not only relevant to the students’ lives but also focus on the basic skills of learning a second language.


The purpose of this unit is to inform students about the culture of Spanish people and to start them on their way to acquiring a second language.  First, students will learn how to express different aspects other people such as their likes and dislikes, personality traits, physical characteristics, and relationships with others.  Next, students will learn how to discuss different aspects associated with schools, for instance classes, objects found and used in school, and different school systems.  Lastly, students will learn how to communicate about different foods and drinks, characteristics of meals, and their likes and dislikes of these.  Throughout this unit students will be learning how to apply different grammar rules as well as the culture of people from different Spanish speaking cultures.  These skills and concepts will be evaluated through a variety of formative, summative, and informal evaluations that focus on students ability to communicate in the language.
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